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Abstract 
Teaching English as a second or foreign language has assumed 
vital importance not only in India, but in most of the third world 
countries where English is used as a subsidiary language for 
administrative purposes and as a medium of instruction for higher 
academic persuits. It has been observed that students of these countries, 
learning English as a second language do not get perfect command even 
though they devote more than ten years in their schooling. This is 
generally due to the fact that teachers generally do not pay much 
attention to the problems of target language while teaching English to 
nonnative speakers. Moreover, there is no congenial atmosphere and 
no facilities are available for learning English as a second language. 
The methods.t>f teaching are also to blame. Learners are not provided 
with the effective teaching materials and aids. 
In India, English is mostly taught as second language. The 
problems of teaching second language are quite different from those 
of mother tongue. The teacher, while teaching the mother tongue simply 
helps the learner to increase his vocabulary, to improve his reading 
ability and to acquire an impressive style of speech and writing. 
Learning of a second language is exclusively a formal affair, whereas 
the learning of mother tongue is the product of the total natural 
environmental conditions. Teaching of a second language, on the other 
hand, depends upon the experimental conditions of the school and 
/ 
teaching methods. 
The learner of a second language tries to internalize the rules 
and systems of the target language. He discovers the strange structures 
of the target language slowly and gradually. While using the target 
language, wherever he feels difficulty, he usually takes help from the 
first language, and inserts the items of his first language in place of 
the items of the target language. A learner of a second language forms 
various hypotheses and adopts different strategies in his target language 
performance which leads him to use overgeneralization and incomplete 
application of a right rule. In this way, learner's performance reflects 
the ignorance of rule restriction which results into unacceptable or 
deviant forms in his performance. 
The present study aims at the analysis of errors commonly 
committed by Urdu/Hindi speakers learning English as a second 
language. An attempt has been made to identify most common errors 
which would give us the insights of learner 's difficulties they face in 
learning English. The findings of the present study would also be of 
much help in the preparation of English teaching materials. 
Initially, the approach of error analysis was dominated by the 
Contrastive Analysis (CA). The proponents of CA were of the view 
that the most effective language teaching materials are those that are 
based upon a scientific description of the target language and carefully 
compared with the parallel description of the native language of the 
learner. Later, CA evolved an another version which was named as the 
'weak version' of CA. The weak version of CA became very close to 
EA with the view that ignorance is the real cause of errors and learners 
use various strategies while using the target language. 
The proponents of CA expressed the view that the learners, 
while learning a target language, oxcrgencrahzc the patterns of the 
target language, fhey use various types of strategics in using the target 
language. They sometimes mix up the rules of their native language 
and the limited acquired rules of the target language which results in 
various types of errors. 
The learrjer's erroneous performances of the target language 
have been termerd variously by various scholars, such as. Idiosyncratic 
dialect. Approximative system and Interlanguagc. 
The second chapter deals with the methodology adopted for 
this study. The samples of errors reported in the present study have 
been collected from the answer sheets of the half yearly examination 
of IXth and Xth classes. The errors have also been collected through 
the questionnaires(Appendices). The fill in the blanks question have 
been borrowed from the learner's text book and work-book on grammar. 
The third chapter deals with the phonological errors of the 
learners. It has been noted that the learner transfer the phonological 
system of the NL to TL. Learners begin to learn English through English 
primers, and they have very less opportunity to hear and to speak the 
target language. Consequently, they perceive the sounds of the TL in 
terms of their own NL phonological system. Learners, as they learn 
English through orthographic representaiion, arc guided by spelling. 
Due to this, they commit spelling pronuncialiorj errors. Unphonetic 
character of English orthography may be blamed which c rea t e s 
problems in acquisition of correct pronunciation. The aquicition of 
certain RP consonants, vowels and diphthongs which arc unrepresented 
in the learners mother tongue should be assured for international 
intelligibility. RP sounds may be acquired througli certain remedial 
procedures such as phonetic drills. 
Chapter four exclusively deals with morphological errors. The 
r u l e s / p a t t e r n s of English nominal and verba l i n f l e c t i o n s are 
overgeneralized by the learners. 
The complex and irregular inflectional system of English 
creates problems for the learners. In English, past tense of the verb is 
formed by adding -ed' to the present form. There is anolher category 
of verbs which does not follow this pattern and is termed as irregular 
verbs. The learners sometimes add ' - ed ' to the irregular verbs for 
making them past. The learner's errors of this kind may be ascribed to 
the intra-lingual factor which is responsible for the overgeneralizing 
the most regular patterns. A list of verbs which do not follow the regular 
pattern of pastess may be given to the learner to memorise them. The 
acquisition of irregular verbs in the 'pas t ' and 'past participle ' forms 
may be assured by asking the learners to us»etthese verbs in the form of 
past and past participle. Fill in the blanks technique may be applied 
for the same. 
In English, plural is formed by adding - s ' or -es ' to the noun, 
but a few nouns are made plural by : (a) internal change and addition 
of -e^\ e.g.. baby/babies, knife/knives, (b) a vowel change, e.g., man/ 
men, foot/feet, (c) zero modification, sheep/sheep, deer/deer etc. The 
irregular pat terns of plural formation pose many problems for the 
learners. Consequently, the learners use the most regular patterns of 
plural formation, such a s - s ' o r - e s ' with those nouns which do not 
accept these regular patterns. A list of nouns which do not follow the 
regular pattern of plural formation may be provided to the learners. 
The acquisition of these nouns in their plural forms must be checked 
with the help of exercises. 
Learners also commit errors in the use of possessive case. The 
learners may be instructed that possessive marker zll is used with 
animate ob jec t s with few except ions . The except ion should be 
highlighted which may carry the possessive marker £^ though they are 
inanimate. 
Grammatical errors have been discussed in chapter five which 
includes only the errors of subject-verb agreement and transformation 
errors. Other types of grammatical errors have been deliberately 
ignored. 
In English, the verb agrees with the subject NP in Number 
and Person. English subject-verb agreement is different from Urdu/ 
Hindi. It has been observed that the learners commit errors when they 
find difficulty in locating the subject. They realise the subject as plural 
when two subjects together express one idea and two nouns refer to 
the same person. They also commit errors when two or more singular 
subjects are joined by 'and'. The exercises may be formed to recognize 
the actual subject. In this way, the errors of subject verb agreement 
may be eliminated. 
The two forms of a sentence are used in English i.e.. Active/ 
Passive. Active and Passive constructions convey the same meaning, 
though they differ with regard to emphasis on subject and object. The 
use of passive is more frequent in English than in Urdu/Hindi. Learners 
easily transfer the active sentence into passive which has transitive 
verb and a subject. They face difficulty when there are two objects in 
active form. 
Transformation of active into passive follows certain rules. It 
has been noted that the learners do not follow the rules of 
transformation. They easily acquire the transformation of simple 
affirmative sentence which possess transitive verb. And they apply the 
same rule of transformation while transferring the negat ive/ 
interrogative and compound/complex structures into passive forms. It 
is therefore, necessary to teach the rules of transformation from active 
voice into passive voice and vice-versa. 
Drills and exercises may be conducted to eliminate these 
errors. The rules of transformation may be repeated with the help of 
various types of sentences transferring the active forms into passive 
forms and vice-versa. 
Urdu/Hindi speakers learning English also commit extensive 
errors while transferring direct speech into indirect speech. It has been 
noted that they add simply ' that ' in indirect speech while transferring 
direct sppech into indirect speech. 
The transformation of direct speech into indirect speech is 
governed by certain rules and requires some changes in tenses , 
pronouns and some other lexical entries. It has been observed that the 
learner do not follow the rules of transformation. They maintain the 
tense of reported speech even when the reporting verb is in the past 
tense. 
The errors of indeclinables have been discussed in chapter 
six. The indeclinables like, preposition, conjunction and adverb have 
significant grammatical functionsin a language. Every language has its 
own set of indeclinables and their use varies from language to language. 
The different arrangement of indeclinables in terms of learner 's mother 
tongue creates problems in learning the target language. Indeclinables 
of English are used erroneously by Urdu/Hindi speakers. 
Four types of errors of indeclinables have been recognized in 
the learners performance, e.g., (a) incorrect use, (b) omission, (c) 
permutation, and (d) redundant use of indeclinables. 
In English, a preposition is used before a noun or a pronoun 
whereas, in Urdu/Hindi postpositions follow the words in oblique case. 
The structural ar rangements of indeclinables c r ea t e problems in 
learning. The indeclinables also follow certain rules of their usage. 
which are sometimes missed by the learners. Consequently, they use 
indeclinables erroneously. Most of indeclinables in English have their 
specific use and are used with certain combinationsof words. The errors 
of indecl inables of English in the learner ' s performance may be 
eliminated with the help of pattern practices/drills and exercises. 
Chapter seven deals with the errors of article. In English, 
article is used as a determiner in the noun phrase. The use of definite 
and indefine articles is governed by certain rules of usage. There is no 
article in Urdu/Hindi. The speakers commit various types of errors 
because they do not grasp the rules of usage and they are not 
accustomed to use the article which is absent in their native language. 
The learners errors of articles have been categorized into : (a) incorrect 
usage, (b) omission, and (c) redundant use. The learner 's errors of 
articles may be eliminated with the help of various exercises. 
Chapter eight deals with orthographic errors. It has been found 
that learners commit certain errors in the use of writing system of 
English. The distinction of capital and small letters is found in English 
which is absent in the learners mother tongue. The use of capital letters 
is governed by certain convention in English. The learner sometimes 
ignore the convention regarding the use of capital letters. Learners also 
commit errors in the use of word boundaries, they sometimes split the 
boundaries of compound words and sometimes reduce the required 
boundaries between the words. 
Errors of spe l l ings are most frequent in the l e a r n e r ' s 
performance. Acquisition of spelling needs constant and conscious 
efforts. The written form of any language is static and resists any 
change. Any change in the writing system is treated as error. It has 
been observed that the learners do not pay required attention in learning 
the spelling of the target language. Sometimes, they omit the letters, 
contrary to this, they add some redundant letters. Substitution of one 
letter from the other is also found in the learners performance. 
Sometimes, they change the order of the letters. 
The grapheme and phoneme mismatch is largely responsible 
for the errors in spelling. Consequently, the learners spelling errors 
may be attributed to inlralingual factors. 
Chapter nine concludes the findings of the present stud\ 
Suggestions for the elimination of various types of errors have also 
been presented in this chapter. 
The f indings of the present study may be useful to the 
curriculum development for Urdu/Hindi speakers. Present study is 
incomplete, and there is much scope f^i^Jurther investigations in 
this area. 
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Sound Symbols & Abbreviations 
Consonants 
p - Voiceless bilabial plosive. 
b - Voiced bilabial plosive. 
t - English voiceless alveolar plosive, Urdu voiceless dental 
plosive. 
d - English voiceless alveolar plosive, Urdu voiceless dental 
plosive. 
t - Urdu voiceless retroflex plosive. 
d - Urdu voiced retroflex plosive. 
c - Urdu voiceless palatal plosive. 
j - Urdu voiced palatal plosive. 
k - Voiceless velar plosive. 
g - Voiced velar plosive. 
q - Urdu voiced uvular plosive. 
f - Voiceless labio-dental fricative. 
V - English voiced Labio-dental fricative, Urdu labio-dental 
unrounded semi-vowel. 
O - English voiceless dental fricative. 
=^  - English voiced dental fricative. 
s - Voiceless alveolar fricative. 
z - Voiced alveolar fricative. 
t - Voiceless palato-alveolar fricative. 
^ - Voiced palato-alveolar fricative. 
X - Urdu voiceless velar fricative. 
G - Urdu voiced velar fricative. 
ts=t/ - English voiceless palato alveolar affricate. 
dz=dx - English voiced palato alveolar affricate 
h - Voiceless glottal nasal. 
m - Voiced bilabial nasal. 
n - Voiced alveolar nasal. 
g - Voiced velar nasal. 
1 - Voiced alveolar clear lateral. 
+ - English voiced dark lateral. 
r - Urdu voiced alveolar trill English voiced Post-alveolar trill. 
r - Urdu voiced unaspirated retroflex flap 
rh - Urdu voiced aspirated retroflex flap. 
y - Palatal unround serai-vowel. 
Urdu Vowels 
i: - front, high, long, 
i - front, high, short, 
a - central, low, long. 
3 - dentral, mid, short, 
u: - back, high, long, 
e - front, mid. 
O - back, mid. 
Enelish Vowels 
i: - front, close, long, 
i - front, close, short, 
e - front, half, short. 
^ - front, open, 
a - central, open, long. 
D - back, open, short. 
D* - back, open, long. 
u - back, close, short 
u: - back, close, long. 
'^ - central, open. 
3 : - central, half-close, long. 
^ - central, half-open, short. 
Notations 
/ / - Phonemic transcription. 
[ ] - Phonetic transcription. 
> - Changes into. 
* - Erroneous utterances. 
'Colon' indicates opposition. 
Abbreviations 
Ll - First language/mother tongue 
L2 - Second language/target language. 
LP - Learner's performance. 
RP - Received pronunciation. 
RS - Reconstructed sentence. 
RW - Reconstructed word. 
RF - Reconstructed form. 
SE - Standard English. 
SU - Standard Urdu. 
CA - Constrastive analysis. 
EA - Error analysis. 
CAH - Contrastive analysis hypothesis. 
VL - Voiceless. 
VD - Voiced. 
Asp - Aspirated 
UA - Unaspirated 
V - Verb. 
N - Noun. 
INTRODUCTION 
Introduction 
1.1 Error Analysis : A Historical Perspective 
Committing errors in learning a second language is a common 
phenomenon. When a person learns a language other than his own, he commits 
a number of errors of various types. These errors can be described as irregular, 
erroneous and deviant speech forms. The basic reason for the production of 
such speech forms is that the second language differs from the learner's mother 
tongue or his native speech in many respects. To commit errors in learning a 
second language is, therefore, a natural phenomenon and one can not avoide 
it at the initial stages of learning a second language. The learner's errors, 
therefore, assume greater importance and become the focus of attention. Much 
efforts have been made to find out the reasons for occurrance of the errors in 
learning a second language. The scholars have also paid their attentions to 
the measures and methods of avoiding the errors in the process of learning a 
second language. Learner's errors can be used by teachers to gain informations 
about the process of language learning. These errors should not be simply 
used for "judgemental purposes". 
Till the middle of the ninteenth century, learner's errors 
were not view positively. The language teachers and scholars treated them as 
undesirable items which must be eliminated from the learner's performance. 
Perhaps, for the first time French (1949:30) declared that: 
Errors are accidents directly attributable to honest endeavour 
to 'get it right'. 
Morgan (1956), in the late fifties realized the importance 
of errors and considered them to be the natural phenomenon in the 
second language learning process. 
Brooks (1960:58) considered errors to have a relationship 
to learning resembling the relationship which the sin has to virtue. 
According to Brooks (ibid): 
The principal method of avoiding errors in the language 
learning is to observe and practicise the right modal a 
sufficient number of times and that the principal way of 
overcoming it is to shorten the time lapse between the 
incorrect response and presentating once more of the correct 
model. 
, After the sixties, there was a positive wave in favour of 
studying the learner's errors. In Germany, the Modern Language 
Materials Development Service Centre prepared the teachers manual 
for the German Level-I. It provided the specific guidelines to treat the students 
errors. The manual stated that: 
The student should neither be required nor permitted to 
discover and correct their own mistakes. 
The teachers not only concentrated themselves on the 
correction of learner's errors but they also tried to develope 
comprehensive plan to correct the deviant usage of learner's performance by 
preparing remedial and strategic instructional materials for language learning. 
2 
They corelated the learner's errors with process of learning. As stated by 
George (197:189): 
....at the beginning of the sixties the word error was associated 
with correction, at the end with learning. 
V 
', Error analysis as a theory and method of language pedagogy 
and second language learning started with the publication of 
Corder's article entitled 'The Significance of Learners Errors' in 
1967. Corder (1967) considers learner's errors as strategies of learning and 
gives reasons why the learners errors are significant to the learner, the 
researcher, and the teacher. According to him: 
Errors are not to be regarded as sign of inhibition, but simply 
as evidence of his (lerner's) strategies of learning. Corder 
(ibid)^ 
Corder's article gave new impetus to the concept of error 
analysis. After Corder, Strevens (1971:10-11) was another scholar who 
realized the importance of error analysis: 
Error analysis has suddenly found a new importance, and from 
being mainly a technique for short circuiting the practical 
difficulty of bilingual comparison it has suddenly becoma a 
vital source of information about the progress of a learner 
towards his eventual competence in the language, and a 
crucial component in our search for adequate theories of 
language learning and language teaching. 
The teachers involved in foreign language teaching have also 
regarded the significance of the learner's errors and tried to find out their 
remedies. Hensen and Wilkins (1974:17) suggested that: 
Whenever a mistake is made the teacher should correct it at 
once and then repeat the correct pattern or question for the 
benefit of the entire class. 
The scholars applied the linguistic and psychological theories to 
study the learner's language extensively. Linguistics helped in evolving 
different theories and modals for conducting error analysis of learner's 
performance and process of learning. 
1.2 Contrastive Analysis 
Comparison of two or more language is an old tradition in the history 
of linguistics. The comparative study of languages, under the heading of 
comparative philology, fully developed during the eighteenth and nineteenth 
centuries to find out the genetic relationship between languages and to 
establish their 'proto forms'. 
The necessity of teaching and learing second or the foreign 
language emphasised a need for comparing the s t ructure of two 
languages with a view to find out the differences between them which become 
the chief sources of error in learning a second language. Contrastive analysis, 
which was based on the behaviorists theory of learning in psycholinguistics 
and structural approach in Linguistics, came into existence with the 
publication of Robert Lodo's Linguistics Across Cultures in 1957. The 
proponents of CA, Fiiet. (19i15^ Weinreich (1953) and Lodo (1957) were 
much influenced by the ideas of Fries (1945). Advocating the role of 
contrastive linguistics Fries (1945:9) said; 
The most effective materials are those that are based on a 
scientific description of the language to be learned, carefully 
compared with a parellel description of the native language 
of the learner. 
Several other prominent British linguists such as Henry Sweet and 
Harold Palmer and Danish linguist Otto Jesperson were also well aware of 
the pull of the mother tongue in learning a second language. 
Henry Sweet (1899:198) pointed out the cross association between the native 
and the target language: 
Each idea that comes to our minds instantly suggests the 
native expression of it whether the words are uttered or not, 
and however, strongly we may stamp the foreign expressions 
in our memories the native one will always be strong. 
Ronald Wardhaugh (1970) divided the contrastive analysis into 
strong version and weak version. The strong version claims that contrastive 
Analysis of the two languages can reliably predict difficulties and errors in 
learning a second language. 
1.2.1 Strong Version 
Following are the representative statements about the strong version 
of CA: 
The elements that are similar to his (learner) native language 
will be simple to him, and those elements that are different 
will be difficult. (Lado, 57:2) 
... the change that has to take place in the language behaviour 
of a foreign language student can be equated with the 
differences between the structure of the student's native 
language and culture and that of the target language and 
culture. The task of the linguist, the cultural anthropologist, 
and the sociologist is to identify these differences. The task 
of the writer of a foreign language teaching programme is to 
develop materials which will be based on the statement of 
these differences; the task of the foreign language teacher is 
to be aware of these differences and to be prepared to teach 
them; the task of the student is to learn them. 
(Banathy, et al 1966:37) 
Robert Lee (1968: 186) suggests that strong version of contrastive 
analysis is based on the following assumptions: 
(a) The prime cause of error in foreign language learning is mother tounge 
interference, and the greater the differences between the two languages, 
the more difficulties the learners has to face. Result of a comparision 
between the two languages are needed to predict the difficulties that 
the language learner would face while learning the foreign language. 
(b) What is there to teach can best be found by comparing the two languages 
and then substracting what is common in them so that the student has 
to learn equals the sum of the differences established by the contrastive 
analysis. 
Major proponents of the strong version of Contrastive Analysis 
Hypothesis, e.g., Stockwell, Bowen and Martin (1965), Politzer (1965), 
DiPietro (1971) supported the view that the most difficult items in target 
language will be those for which no counter-parts are available in the learner's 
native language. The strong version of CAH faced with both theoretical and 
experimental criticism and it has been found that the great majority of the 
errors either could not be traced to sources in the learner's native language, 
or could adequately be explained with reference to other sources. In the words 
ofWardhaugh (1970:129): 
The contrastive analysis hypothesis has not proved to be 
workable, at least not in the strong version in which it was 
originally expressed In its weak version, however, it has 
proved to be helpful. 
1.2.2 Weak Version 
The limitations of the strong version of CAH, which could not 
account for all the real problems of the second language learners, developed 
another "weak version" of CAH. It is believed that in the learning of a second 
language, the native language of the learner in fact does not interfere with 
learning to the extent what the proponents of the strong version of CAH 
presumed. 
Wardhaugh (1974:183) explains weak version of CA in the following 
words. 
In contrast to the demand made by the strong version, the 
weak version requires of the linguist only that he use the 
best linguistic knowledge available to him in order to account 
for observed difficulties in second language learning. It does 
not require what the strong version requires, the prediction 
of those difficulties and, conversely, of those learning points 
which do not create any difficulties at all. The weak version 
leads to an approach which makes fewer demands of 
contrastive theory than does the strong version. 
i- The weak version uses the evidence provided by interference 
as its starting point and works from such evidence toward 
relationships between systems rather than directly between 
systems. Linguistic systems are important, for there is no 
regression to a presystemic view of language nor is the result 
a mere classification of errors in any way that happens to be 
useful. The starting point in the contrast is provided by such 
evidence as phonological t ransla t ion, inter l ingual 
identification, perception of foreign accent, and so on, and 
the two systems are used only to explain the observed data 
of phonic interference. Consequently, there can be no 
unpredicted relationships and difficulties nor can there be 
non-occurring predicted relationships and difficulties because 
each statement concerning a relationship has an observed 
datum as its point of origin. An awareness of systems is 
important, however, to discourage over-analysis and to 
provide a basis for classifying and explaining the observed 
interference phenomena. 
The weak version allows for very detailed contrasts based 
on actual interference phenomena, ranging from phonological 
translation at one extreme to residual foreign accent at the 
other. In every case a statement of contrast is anchored in 
evidence from sound substance, since such evidence alone 
necessitates that statement. Then, the particular contrast is 
classified into some kind of system. Since the approach 
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recognizes the communicative process, this further reason 
would tend to recommend it over the stong version. 
^'. Newmark (1966), the proponentof weak version of CAH, suggested 
that 'when the student does not know to say something in the target language 
he pads and compares it with his native language'. This happens due to not 
knowing something in the target language and not simply due to learner's 
mother tongue interference. Scholars also felt that the native language and 
its knowledge facilitates the learning of second language and not to inhibit 
it. In fact, the weak version of CAH makes no prediction as to which type of 
errors will be made by the learners. It takes into account the errors made by 
the learner in his performance of target language. The difference between 
the linguistic systems is made to find reasons for the errors. In this way, the 
weak version becomes very close to EA. 
1.2.3 Criticisms of CA 
Contrastive Analysis Hypothesis (CAH) has faced with theoretical, 
methodological and experimental criticism. Scholars like Banathy & Madarasz 
(1969), Duskova (1969), Butau (1970), Richards (1971), George (1972), 
Dulay and Burt (1972) and Whitman and Jackson (1972) have questioned 
CA's ability to predict the errors. Whitman & Jackson conducted four different 
contrastive analysis test of English and Japanese in order to predict the errors 
that would be made by Japanese learners of English. They compared these 
predictions with the errors actually made by learners in a series of test. They 
came to the conclusion that: 
Contrastive analysis as represented by the four analysis tested 
in this project is inadequate theoretically and practically to 
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predict the interference problems of a language learner 
(Whitman & Jackson 1972:40). 
The practical result of CA regarding the abilities to predict the errors 
has not been supported by the evidences. Teachers have found that error 
predicted by CA have often not occured, whereas many errors would not 
have been predicted. According to Pit Corder (1967:162). 
Teachers have not always been very impressed by this 
contributuion from the linguist for the reason that their 
practical experience has already shown them where these 
difficulties lie and they have not felt that the contribution of 
the linguist has provided them with any significantly new 
information. They noted for example that many of the errors 
with which they are fimiliar not predicted by the linguist 
anyway. 
James (1979 : 53-68) summed up the following nine points against 
contrastive analysis: 
1. Interference from LI (mother-tongue) is not the sole source of errors 
in L2 (target language) learning. There are other sources which CA 
fails to predict. Even the unsophisticated teacher who knows no 
Linguistics is conscious of more errors than CA can predict. 
2. CA is based on, and perpetuates a naive view of language structure. 
3. There are no established criteria for comparability. 
4. The predictions of student errors in L2 as made by CA are not reliable. 
5. CA endorses a teacher-centred rather than a learner-centred approach 
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to foreign language learning. 
6. CA only conceives of interference in one direction, from LI to L2. 
7. We expect the strongest habit to exert most interference, so why is it 
that the weeker L2 habits interfere more with the L3 and LI habits. 
8. The degree of typological difference between LI and L2 is not 
proportional to the interference strength. 
9. Interference is an otiose idea: ignorance is the real cause of error. 
Marton (1972:115) has pointed out that 'current views on 
pedagogical application of contrastive studies are marked by disappointment 
and pessimism'. 
Whitman and Jackson (1972:40) have also very critical attitude 
toward contrastive analysis. They conclude : 
Contrastive analysis is inadequate theoritically and practically 
to predict the interference problems of a language because 
interference, or native to target language transfer plays such 
a small role in language learning performance that no 
contrastive analysis, no matter how well conceived, could 
correlate highly with performance data, at least on the level 
of syntax. 
1.2.4. Validity of CA in Language Teaching and to EA 
One can not disregard the importance of CA on the basis of its 
criticisms. It has been a useful device in the task of language teaching, 
although it has some limitations. CA never claims that all errors in learning 
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a foreign/second language are entirely from the interference of mother tongue 
and it can solve all the problems of second language learning. CA gives 
attention only to those errors that are caused by mother-tongue interference 
in learning the second language (i.e.. Inter-lingual error). It assumes that the 
key to the degree of difficulty lies in the difference between native and the 
target language. Since an individual tends to transfer the features of his native 
language to the target language, a contrastive study will be useful in 
identifying the similarities and differences between the languages and enables 
the linguist to predict the areas of difficulties for the second language learners. 
Contrastive analysis does not develop a new method of language teaching, 
but it is a form of language description across two languages which helps to 
the curriculum development, to the preparation and evaluation of teaching 
materials, to the diagnosis of learning problems and to testing. 
Advocating the importance of CA, Caroll (1976 : 68) suggested some 
more points to be added in the CA approach. Firstly, the knowledge of 
unrepresented item in a learner's LI is useful in identifying a problem area. 
Secondly, if certain items are attributed regularly in the target language then 
there is a good chance that the interference is due to the LI and which needed 
more investigation. Thirdly, there are those who say that CA'S role is 
explanatory, predication being more efficiently left to error counts or the 
subjective experience of the teacher should be modified in such a way that 
by the time a large sample of errors has been collected, the teachers must 
account for as how many students have made these mistakes repeatedly and 
try to eliminate them as early as possible instead of presenting further teaching 
materials. In this way, CA is very useful tool which has the ability to predict 
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potential error areas and may help to explain and provide remedy for the 
erroroneous items which are present in learner's performance. 
The criticisms of CA could not reduce the applicability of CA, as 
Silinker (1971) says that inspite of a serious crisis of confidence, CA is still 
thriving as evidenced by a number of conferences held in recent years, namely, 
the George Town Conference (1968), Cambridge Second International 
Conference (1969), and the Hawaii Pacific Conference (1971); and by the 
number of Ph.D. dissertations in contrastive linguistics and most interestingly 
by the recent growth of large scale contrastive projects in Europe. CA plays 
very significant role in error analysis. It traces the sources of errors and 
gives the causes of more than 50% of the total errors./ 
Chau (1975:135) regards CA as a helping device to EA. He is of 
the opinion that unless EA makes use of CA's insights it can not explain the 
inter-lingual errors. 
Duskova (1969:29) suggested that: 
Contrastive analysis might be profitably supplemented by the 
results of error-based analysis, particularly in the preparation 
of teaching materials. 
The scholars shifted their attention from the contrastive analysis of 
the two languages to the process of second language learning. As Corder 
(1975:409) noted that: 
More than there has been a gradual abondment by contrastive 
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analysis. Since 1968 of the stronger claims and increasingly 
research projects in this area have brodened their scope in 
two directions, firstly toward more theoretical objectives in 
language typology and the research for universals. Secondly 
toward psycholinguistic orientation concerned with the 
explanation of second language acquisition. 
1.3 Notion of Errors and Theories of EA 
The Contrastive Analysis, based on behaviouristic approach in 
nature, assumed that second language learning was a question of acquiring a 
set of new language habits. Therefore, most of the second language learner's 
errors were ascribed to interference of learner's mother tongue and 
consequently, a major part of second language teaching research was devoted 
to comparing the learner's mother tongue and the source language in order to 
predict and explain the errors made by the learners of particular language 
background. The studies under CA could not account for the real difficulties 
of learners. The emphasis of research shifted towards language teaching to 
language learning. The empirical research began in the field of second 
language acquisition. 
The limitations of Strong Version of CAH and consequently, the 
emergence of weak version of CAH developed the concept of new technique 
of description and explanation of learner's performance in second language, 
which named as Error Analysis. The CAH approach was dominated by 
behavioristic approach, whereas. Error Analysis was inclined towards 
mentalistic approach of Transformation theory. 
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1.3.1 The Viewof Pit Corder 
Colder (1974) views the learner's errors in a positive and optimistic 
manner. He has pointed out that the learner of a language progressively 
changes his language performance to bring it more into line with that of the 
native speaker. Instability in the characteristics of learner's language is thus 
both to be expected an desired. The learner while learning a second language 
constructs for himself a peculiar grammar. Whatever sentences thus learners 
produce may presumably be well formed in terms of his own transitional 
dialect. They are superficially deviant or inappropriate in terms of the target 
language. 
Corder also distinguishes the terms like mistakes, lapses and errors. 
Native speakers also produce ill formed utterances. The characteristic of 
native speaker's errors is that when noticed by speaker or hearer they are 
correctable by the speaker. When a native speaker is not aware of his 
performance lacunas produces such errors which are mainly due to his mental 
strain, decision and fatigue. The lapses like the mistakes can also be 
recognized and corrected by the speaker. Mistakes and lapses are treated as 
non-systematic errors since these do not show regularity in their occurrence. 
From the linguistic point of view the lapses and mistakes committed by native 
speakers do not have a such significance. Learner's errors are systematic and 
consistant deviances produced due to imperfect knowledge of the target 
language. The learner of a second language cannot himself recognise his 
own errors. For such systematic errors Corder has the view that it is the 
transitional competence of the learner or the intermediate system constructed 
by the learner in the process of his second language learning which result 
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into many types of errors. X 
Corder (1971a) termed the learner's language as idiosyncratic 
dialed. To him the language of a second language learner is a peculiar dialect 
and, it is meaningful in the sense that it is systematic, regular consequently 
it is in principle describable in terms of a set of rules i.e., it has a grammar 
and some sub-sets of which are the sub-sets of the rules of the target social 
dialect. This dialect is unstable and not a language in the sense that its 
conventions are not shared by a social group and many of its sentences are 
uninterpretable by the native speakers of the target social dialect. 
Corder (1974:131) also talks of the systemacity of errors. He 
distinguishes three 'stages' in learning as evidenced by the nature and degree 
of systemacity of errors committed by learners: 
(a) The presystematic stage: The learner at his stage is unaware of the 
existence of a particular system or rule in the target language. His 
errors are quite random. He may occasionally produce a correct form. 
When asked to correct his own sentence, he can neither do so nor he 
can give any account of why he has chosen certain form. 
(b) The systematic staue: The errors committed by the learner at this stage 
are regular. He has discovered and is operating some sort of wrong 
rules. When pointed out he himself can not correct his mistakes, but 
he can give some coherent account of the rule he has used in the target 
language performance. 
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(c) The postsystematic stage: The learner at this stage produces correct 
forms but inconsistently. He has learned the rules of the target language 
but fails to apply it consistently due to the lack of attention or memory 
lapses. When asked about his errors he can give more or less coherent 
account of the rule and to some extent can also correct the ill forms he 
has produced. 
Corder (1971) has suggested a three- steps approach to error 
analysis: 
(a) It must be determined what the learner intended to say. 
(b) The nature of at least part of the learners's system, and how the 
error fits into it must be determined. 
(c) The learner's system must be discovered. 
1.3.2 "^ Selinker's Interlanguage 
Selinker has pointed out the interlanguage phenomena in the 
performance of second language learners. He uses the terms fossHization to 
refer to a mechanism which, as he assumes, exists in the latent psychological 
structure. Selinker (1972 : 215) states that: 
Fossilizable linguistic phenomena are Linguistic items, rules 
and subsystems which speakers of a particular NL will tend 
to keep in their IL relative to a particular TL, no matter what 
the age of the learner or amount of explanation and instruction 
he receives in the TL. 
The latent psychological structure according to selinker consists 
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of five central processes. These five central processes are: 
1. If the fossilizable items, rules, and subsystems which occur in IL 
performance are a result of the NL, then we are dealing with the process 
of language transfer; 
2. If these fossilizable items, rules, and subsystems are a result of 
identifiable items in training procedures, then we are dealing with the 
process of transfer of training: 
3. If they are result of an identifiable approach by the learner to the 
material to be learned, then we are dealing with strategies of second 
language learning: 
4. It they are a result of an identifiable approach by the learner to 
communicat with native speakers of the TL, then we are dealing with 
strategies of second language communication, and finally; 
5. If they are a result of a clear overgeneralization of TL rules and 
semantic features, then we are dealing with the overgeneralization 
of TL linguistic material. 
Selinker hypothesizes that these five processes are central to second 
language learning, and that each process forces fossilizable material upon 
surface IL utterances. He further states that combinations of these processes 
would produce fossilized IL competence. Besides these processes, Selinker 
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further adds few more processes such as; spelling pronunciation, cognate 
pronunciation, holophrase learning and hyperconection. These are reflected 
in the IL performance of the second language learners. Selinker finds five 
categories of influences which may lead to errors. Errors might be due to : 
1) Negative transfer from the native language, 
2) The influences of the teaching procedures, 
3) The learner's own strategies of acquisition, 
4) The learner's necessity to communicate in the second language to a 
degree exceeding his competence, or 
5) Overgeneralization. 
1.3.3. ^Nemser's Anproximative System 
Nemser (1971:116) describes the L2 learners data as Approximative 
System. He defines the approximative system as: 
The deviant Linguistics system actually employed by the 
learner attempting to utilize the target language. Such 
approximative systems vary in character in accordance with 
proficiency level; variation is also introduced by learning 
experience (including exposure of target language script 
system), communication function, personal learning 
characteristics, etc. 
Nemser treates approximative system as learner pidgin, because 
L2 learners usually incorporate elements of grammar from their mother tongue 
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and lexical elements from the target language. Nemser observes that the speech 
of a learner is structurally organised, manifesting the order and cohesiveness 
of a system, although one frequently changing with a typical rapidity and 
subject to radical reorganisation through the massive intrusion of new 
elements as learning proceeds. Nemser stresses that such learner speech 
should be studied not only by reference to approximative system and target 
language but in its own terms as well. Nemser observes the structural 
independence and unstable nature of LA. LA have frequent and systematic 
occurrence of element which can neither be attributable to the LS nor to the 
LT and the fluctuation in learning are a process of change in normal language 
system which exhibit true internal coherence. The amount and type of 
deviation in successive stages of learning varies systematically. Nemser 
divides them into two major stages; earlier stages are characterized by 
syncretism or under-differentiation of target language which influence the 
phonological, grammatical and lexical categories of the target language. The 
later stages are marked by the addition, interference types of reinterpretation, 
hyper-correction and analogy. 
Nemser (1971:117) Justifies the study of the approximative system 
of the learner with the help of following reasons : 
1. The systematic examination of learner speech has largely been 
neglected. The language teachers have rarely attempted comprehensive 
studies of these irregularities of the learners within a linguistic frame 
work. 
2. Such investigation is also a pre-requisite for the validation of both the 
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strong and weak claims of the contiastive analysis, and 
3. The direct examination of LS is required as well by the suppositions 
of the contrastive approach itself. This approach is based on a general 
view of learning, i.e., prior learning effects the subsequent learning. 
Since the language structure are not comparable in their entireties 
and the learner's exposure to LT is gradual, the contrastive analysis 
faces a problem which can be resolved by reference of La. As said by 
Upshur (1962:123-27) the precepts of contrastive analysis itself force 
the inclusion of reference to La data in the prediction and elucidation 
of his subsequent learning behaviour. 
Nemser approximative system conveys that the study of the learner's 
target language system is necessary to find out : 
1) Interference errors and 
2) Developmental errors. 
1.3.4 ^ View of George 
George (1972 : 2-9) views the learner's errors with reference to the 
second language teaching programme. He states that: 
An error is an unwanted form which a particular course 
designer or a teacher of second language does not want. These 
forms do occur and are expected to occur because of the fact 
that the learner puts the other language items in his own way^ 
George (et- a\) regards language learners as an efficiency-seeking 
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organism, who selects, organises, and stores input related to the second 
language according to its own procedures. The teacher/course designer 
supplies input and feedback to the second language learner. The learner's 
errors are the principal means by which the teacher determines the nature of 
the feedback and future input which will be most profitable to the learner. 
George divides errors into two large categories: 1) those due to the perception 
of redundancy and 2) those due to interferences. The perception of 
redundancy includes principally errors characterized by omissions, failure 
to make obligatory distinctions, and certain types of analogizing. George 
use of interference covers both native language influences and influences 
from previously learned elements of the second language. 
1.3.5 View of Jain -• 
Jain (1974) presents a detailed analysis of errors in the Indian 
context. He examine^errors of Indian students learning English in their own 
right. Jain pointed out that the learner internalise some rules of the language 
and they miss sub-rules. Jain's study relates learner's errors to learning 
strategies, teaching techniques, folklore about second language and learner's 
socio-linguistic situation in a precise manner. Jain (1974:28) also observes 
the learner's tendency in socio-linguistic situation. He states about the 
tendency of the learner in the following words : 
In the case of the second language learner, the tendency to 
reduce the target language to a simpler system is exemplified 
at all levels of syntax. Allied to this, tendency of reduction 
is the second language learner^ typical situation in which he 
learns the second language in his speech community. The 
learner has very little opportunity to expand the second 
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language system that he has been reducing to cope with once 
class room instruction is over, nor he has much motivation 
because he can get by with his reduced system of the second 
language, it is functional or operational for him in his 
situation. 
1.4 Summary and Conclusion 
In the present chapter we have discussed the emergence of 
Contrastive Analysis and Error Analysis. The attitudional shift of teaher/ 
rsearcher/course designers towards learner's error have also been discussed. 
Initially the approach to errors analysis was waved by the principles 
of contrastive analysis. The proponent of contrastive analysis Fries (1954), 
Lado (1957), Weinreich (1954), Politzer (1965) and DiPietro (1971) tried to 
find an explanation of errors made by a second language learner by refering 
to the difference between the source language and the target language. They 
thought that the most effective language teaching materials are those that are 
based upon a scientific description of the target language to be learned, 
carefully, compared with a parallel description of the native language of the 
learner. CAH developed into strong version and the weak version. 
The strong version claimed that the structural difference in learner's 
mother tongue and target language creates difficulties in learning. The learner 
transfers the elements of the mother tongue in learning the target language. 
The weak version advocates that ignorance is the real cause of errors. 
The weak version states that when the student does not know to say something 
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in target language, he may use other strategies to communicate in the second 
language. In this way, the weak version becomes very close to error analysis 
which describes and classifies learner's errors without any preconceived 
notions. 
CA influenced pedagogical research for more than a decade but it 
faced with many criticisms. The scholar realised it as a teacher-centred 
approach which accounts for the hypothetical errors due to interference of 
the learner's mother tongue. It ignores other factors which results in various 
types of systematic errors. 
The EA emerged in a new climate which was very much influenced 
by the Chomskian approach in the field of linguistics. EA gathers real and 
attested errors of learners from their performance data. According to Corder 
(1967, 1974 & 1981), Nemser (1971), Selinker (1972) and Richards (1971). 
The learners while learning a secod language overgeneralise the patterns of 
target language. They also mix up the rules of their native language and the 
target language which results in various types of systematic errors. 
A number of terms have been devised to describe the errors of 
second language learner's performance. There is commonness between 
Corder's (1971) idiosyncratic dialect, Nemser's (1971) approximative system, 
and Selinker's (1969, 1972) interlanguage (IL). All three of them view 
learner's set of hypotheses about the target language in its own right. These 
terms refer to the same phenomenon, but emphasise different aspect. 
'Transitional competence' describes the system of rules that a learner has 
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developed at a particular stage and emphasises its temporary or transitional 
nature as the learner progresses. Idiosyncratic dialect emphasises that at any 
given time, the learner operates a self-contained dialect, the dialect which 
have uniqueness in comparision to target language. 'Approximative system' 
views the structural aspects of the learner's language which 'approximates' 
more or less closely to the target language system. The term 'interlanguage' 
draws attention to the fact that the learner's language system in neither that 
of the mother nor that of the second language, but contains elements from 
both. 
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ERROR ANALYSIS NATURE, SCOPE AND 
METHODOLOGY 
Error Analysis ; Nature. Scope and MethodoJOgy 
2.1 Pedagogical Significance of Learner 's Error 
The study of learner's errors is very significant from the pedagogical 
point of view. It gives a guideline to the teacher/syllabus designer for 
designing a remedial course of the target language. They may evaluate the 
effectiveness of the teaching materials and the teaching methods/techniques 
they use. Learner's errors pin point their difficulties which give insight to 
the teacher in solving the learners problems. Error Analysis also reflects the 
process of second language learning. As corder (1981:6-7) says that : 
The differences in fir^t and second languages those proposed 
by contrastive linguistics do not say anything about the 
process that takes place in learning the first and second 
language. The new hypothesis, i.e., the study of errors 
confirms verification or rejection of new hypothesis with 
regard to child language acquisition and its implication to 
the learning of the second language. 
According to Corder (1981 : 10-11), the learner's errors are 
significant in the following different ways: 
1. To the researcher they provide evidence of the system of the language 
the learner is using at a particular point or in other words we may say as 
he acquires or learns a second language and while learning it what sort 
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of strategies he employs. 
2. To the teacher in that tell him if he undertakes a systematic analysis 
as to how far the learner has progressed towards the goal and 
consequently what remains him to learn further. 
3. They are indispensable to the learner. 
Noth (1977:98) considers that errors analysis can contribute to 
linguistic theory in two way : 
1. It can lead to the discovery of new aspects of language use and also, 
2. It can be used as a method for the verifications of hypothesis developed 
within the frame-work of a linguistic theory. 
2.2 Types of Errors 
Corder (1967) distinguishes two types of errors: 
1. 'Breach of the code', which involves wrong application of grammatical 
rules, resulting in ungrammatical constructions in learner's performance, 
and 
2. 'Errors in the use of code'. It happens when learner use of the target 
language in inappropriate context though the construction may be 
perfectly grammatical. 
Corder (1974: 145-48) identifies four types of gramatically correct 
but inappropriate use of constructions. 
a) Refrential errors, 
b) Registeral errors, 
c) Social errors and 
d) Textual errors. 
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a) Referential Errors : In referential errors the speaker uses a term with the 
intention of refering to some feature of the world to where it is 
conventionally inapplicable, i.e., when he calls a hai a cap. 
b) Reaisteral Errors : In registeral errors a speaker commits errors in the 
use of register, i.e., in a naval context he refers to a naval ship as a boat. 
c) Social Errors : In social errors the speaker selects forms which are 
socially inappropriate to his social relation with his hearers, as when a 
pupil greets his teacher with : well, how are you today old man?. 
d) Textual Errors : In textual error the speaker does not select the 
structurally correct form to show the intended relation between two 
sentences in a discourse, e.g., in answer to the question : who is the man over 
there? 
* John is. 
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Burt and Kiparsky (1972) establish errors into a hierarchy oiglobal 
and local errors. They define these errors with the following words: 
Global mistakes are those that voilate rules involving the 
overall structure of a sentence, the reactions among 
constituents clauses, or the simple sentence, the rules among 
major constituents. Local mistakes cause trouble in a 
particular constituent, or in a particular clause of a complex 
sentence. 
Dulay and Burt (1974) do not blame learners for their errors. They 
are of the opinion that 'one cannot learn without goofing. They use very mild 
word 'goof to refer to an error. Dulay and Burt have divided 'goof into four 
types ; 
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1) Interference Like Goofs : In the performance of a second language these 
'goofs' reflect the structures of the learner's mother tongue. 
2) Developmental Goofs : Learners, on the basis of inadequate data of the 
target language, over-generalize the structure of the target language, 
3) Ambiguous Goofs : Ambiguous goofs can be characterised either as 
intereference like goofs or a developmental goofs which occur during 
the process of learning a second language, and 
4. Unique Goofs : Those are goofs in a learners performance which cannot 
be described as developmental goofs or as goofs caused by the 
intereference of the learner's first language. 
2.3 Stages in Error Analysis 
S. Pit Corder (1974 : !26-28) has discussed three stages in errors 
analysis; recognition, description and explanation of errors. Recognition of 
errors is a first and most important stage in the error analysis. Recognition 
of error depends upon correct interpretation of the learner's intended meaning 
in the context. Learner's well-formed and appropriate utterance may also be 
misinterpreted or treated as erroneous if the investigator do not recognise 
the intention of the learner. Learnesr's utterances may be superficially 
deviant or superficially well formed but meaning what the learner intended 
to mean. Thus, identification of learner's errors depends on correct 
interpretations from learner's point of view. If we want to know what the 
learner intended to say, we can ask him in his mother tongue to tell us what 
he meant to say (if we know learners's mother tongue). In this way we can 
arrive at an authoritative interpretation and hence an authoritative 
reconstruction of learner's utterance. If we have written data and we cannot 
29 
consult the learner, in that situation we infer the meaning intended by the 
learner from the surface structure of his text-sentence in conjunction with 
the information derived from its context. Corder(et al^calls such interpretation 
as Plausible inlerprciation and the related reconstruction as plausible 
reconslruciion. 
2.3.1 Description of Errors 
Description is a comparative process between erroneous utterances 
of the learner and native forms of the language. The comparision between 
the two shows the deviations on phonological, morphological and the syntactic 
levels of the target language structure where the learners have committed 
errors. Corder (1974 : 128) suggests that "Our objective in error analysis is 
to explain errors linguistically and psychologically in order to help the 
learners to learn". The description of errors follows the categorisation of 
errors such as grammatical errors which includes. Omission, wrong 
transformation, wrong plural formation, use of wrong verb forms etc. and 
similarly, the phonological, morphological and semantic errors with all sets 
of their sub-classes. 
2.3.2 Explanation of Errors 
The explanation of errors is concrned with accounting for why and 
how errors come about. The explanation of errors is an investigation into the 
reasons as to why the learner has broken, disregarded, misused or ignored 
the rules of the target language. Observations suggest that many errors bear 
a strong resemblance to the characteristics of the mother tongue, indeed many 
erroneous utterances read like word-for-word translations. Errors arising 
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from the influence of learner's mother tongue is termed as transfer errors. 
There are instances even when a learner has discovered a correct rule he may 
still continue to make errors because he has not yet discovered the precise 
application of rule. Learner may produce sentences like he ^oi'cl, he cans 
come. Errors of this sort are errors of overgeneralization or analogical errors. 
Analogical errors are inherent and perhaps inevitable in language learning 
process. Errors also arise from the methods or materials used in the teaching 
which is termed as /caching-induced error. Errors of this class represent 
inefficiency in the learning- teaching process. 
Richards (1971 b : 12-14) also recogonizes the transitional stages 
in second language learning where learner deviates from the norms of the 
target language. He believe^ in L1=L2 hypothesis when he states that "the 
second language learner's erroiVare not by nature different from those made 
by the children learning English as a mother tongue". Richards regards 
learners errors in the following words: 
Sentences containing errors would be characterized by 
systematic evidence. While the learner's correct sentences 
do not necessarily give evidence of the rules the learner is 
using or of the hypothesis he is testing, his errors suggest the 
strategies he employs to workout the rules of the new 
language and the rules he was developing. 
2.4 Taxonomy of Errors 
Richards does not believe that the native language is the only source 
of errors. He gives the following taxonomy of errors: 
1) Errors due to interference involve instances of errors resulting from the 
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transfer of grammatical and/or stylistic elements from the source 
language to the target language. 
2) Overgeneralization is that which covers instances where the learner 
creates a deviant structure on the basis of his experience of some other 
structure in the target language, 
3) Perfor ?mance errors involve unsystematic errors that occur as result of 
memory lapses, fatigue, confusion, strong emotion etc.. 
4) Markers of transitional competence are errors that form a natural and 
perhaps inevitable developemental sequence in the second language 
learning process, 
5) Errors involving strategies of communication and assimilation: these 
are errors which result from an attempt to communicate in the target 
language without having completely acquired the grammatical forms of 
the target language, 
6) Teaching- induced errors are errors resulting from pedagogical procedure 
contained in the text or employed by the teacher. 
2.5 Sources and Causes of Errors 
The causes and the sources of the learner's errors are attributed to 
two different factors by most of the scholars: 
1) Errors due to Interlingual factors. 
2) Errors due to Intralingual factors 
2.5.1 Interl ingual Errors 
Contrastivist have already estabilished that the major source of 
errors in learner's perfor.mfltnce was directly attributed to the interference 
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from the learner's mother tongue. The learner while learning a second language 
transfer^elements of his mother tongue whenever he feels difficulty to perform 
in the second language. Tarone (1969:16) has established following three 
types of transfer: 
1) Negative transfer refer to situation in which the learner s attempt to use 
inappropriate sound patterms and elements of the mother tongue in place 
of the patterns of the target language. 
2) Positive transfer refers to the situation where the learners do not face 
any difficulty in producing an item which is common in the native and 
the target languages. 
3) Divergent negative transfer is another type of situation where the second 
language learners perceive the target language elements as most difficult. 
It takes place in the case of the purely non-cognate situation. 
Several Scholars have recognised the interference of learners's 
mother tongue in learning a second language which manifests itself in the 
form of interlingual errors. Chau (1975) in his study of English speakers 
learning Spanish as a second language found 51% interlingual errors. George 
(1972), Dulay and Burt (1972), Lane (1989) and Ervin Tripp (1970) have 
also recognised the errors which occur due to the interference of the mother 
tongue. 
Majority of the scholar are of the view that the pull of the mother 
tongue is the greatest source of error committed by the learners of the second 
language. The scholars like. Fries (1954), Lado (1957), Lee (1957), Ferguson 
(1965), James (1972), Selinker (1972), Harrison (1973), Richards (1974) and 
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Wilkins (1974) and Taylor (1975) etc., have recognised the pull of the 
learner's mother tongue in learning a secong laguagc. 
2.5.2 Intralingual Errors 
A number of scholars hold the view thai many errors produced by 
the second language learners do not have their source in the learner's mother 
tongue. On the basis of empirical study, Richards (1971a) and George (1972) 
have come to the conclusion that the great majority of the errors either could 
not be traced to sources in the learner's native language or could be explained 
with reference to other sources. 
Selinker (1972 :209) also have the view that the interference from 
learner's mother tongue is one but many of the several sources of errors in 
second language performance and hence other sources such as intraligual 
confusions and faulty pedagogical procedures may also be the source of errors. 
Krashen (1976 : 157) also do not give importance only to mother 
tongue interference. To him "many of the errors in the second language 
acquistion are 'developemental' rather than solely a result of interference". 
Intralingual errors may be classified into the following four categories : 
1. Errors due to overgeneralization. 
2. Error due to ignorance of rule restriction. 
3. Errors due to incomplete application of rules. 
4. Errors due th false concept hypothesis 
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2.5.2.1 Overgeneralization 
Overgeneralization is the process of learning which results from 
the fact that the learner uses what he already knows about target language in 
order to make sense of new experience. The most common structures of the 
target language are overgeneralised by language Icarncis. The majority of 
interalingual errors are instances of the process of overgeneralization in both 
the first or second language learning.; Corder (1973:289) considers 
overgeneralisation as an inevitable process in learning the second language. 
Language learners use this process because they have tendency of "redundancy 
rejection". George (1972), Schuman (1974), Jacobovits (1969) and Du^kova 
(1969) have also recognised the process of overgeneralization in language 
learner's strategy. 
L Urdu/Hindi speakers learning English also employ the same process 
of overgeneralization in their English performence. For example, a learner 
has learnt a rule for forming plurals. This let him predict that a noun can be 
made plural by adding '-s'. However, when he says the *childs are ^oing, he 
has overgerneraliled the rule, since child is one of the exception to it. In a 
similar way, until he learns that went and gone lie outside the scope of the 
general rule for forming the past and past participles tense, he is likely to 
produce overgeneralised forms such as *goed} 
2.5.2.2 Ignorance of Rule Restrictions 
The learners of a second language usually produce erroneous 
structures because they fail to understand the restrictions on the existing 
structure. They apply the rules of target laguage in inappropriate context. 
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Richards (1974) accounts the rule restrictions errors in terms of analogy and 
lack of understanding of the rules.[Analogy plays significant role in the misuse 
of preposition and article usage:, 
2.5.2.3 Incomplete Annlication of Rules 
Learners of second language sometimes apply incomplete rules 
consequently, their perforemance becomes erroneous due to incomplete 
applications of precise rules in the target language. This type of errors have 
been observed in learning the interrogative sentences of English. Richards 
(1971 :l 18) have also mentioned the difficulty of learning -wh question. 
Following are some examples mentioned by Richards. 
* Why the hall was air conditioned? 
* Where the film is running? 
* What you are doing? 
* Where you come? 
2.5.2.4 False Concent Hypothesis 
A learners of a second language, having limited knoweldege of the 
rules and structures of the target language,internalise some false concept about 
the structure of target language. Urdu speakers learning English also commit 
the errors like : 
* He is goes to school. 
* He was played. 
This type of errors occur due to the wrong interpretation of ' is ' 
36 
and 'was' where learners treat ' is ' as a marker of present tense and 'was' a 
marker of past tense. Richards (1974 :178) calls this type of errors as the 
developmenlal errors which derive from faulty comprehension of distinctions 
in the target language. 
2.5.2.5 Teaching Induced Errors 
Apart from the Intralingual and Interlingual errors, scholars have 
assigned the errors in the second language to the method of teaching. Corder 
(1974) describes many errors in the use of a second language in terms of 
teaching induced errors. Filipovic also views 'bad teaching as a source of 
errors'. Tongue (1975) describes 'incorrect exposure' as a source of errors in 
learners performance. He states that: 
Many of our students encounter more incorrect English than 
correct English - newspapers, public notices, advertisements 
and official documents of various kinds containing errors at 
all levels of English from syntax to style. 
Filipovic (1972) considers faulty method of theaching, bad teacher-
pupil relationship and poor memory retention as a source of errors in the use 
of the second language. 
2.6 Aims and Objective of the present study 
Keeping in view the significance of Error Analysis in the process 
of second language learning and teaching, present study aims at the analysis 
of errors made in English by Urdu/Hindi speakers learning English in their 
respective school. It has been observed that the learner do not get perfect 
command or atleast workable knowledge even though they devote more than 
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ten years in their schooling. 
This happens because teacher generally do noi look towards the 
language development in their respective learners and learners also do not 
devote sufficient time in learning English. They spend Icu' hours in a week 
along with a lot of other assignments. In our country, the teaching method 
and procedures may also be blamed which are not effective to achieve the 
desired goals. Learner suffer from the lack of effective teaching materials. 
Keeping this in view, the aims and objective of the study are: 
1. To identify most common errors committed by Urdu/Hindi speakers 
learning English as a second language. 
2. To identify recurrent patterns of learner's errors at various levels. 
3. To analyse and classify the various types of errors and find out their 
source and cause. 
4. To present remedial strategies on the basis of findings which could be 
helpful in effective curriculum development. 
2.7 Informants and their Language Back-ground 
The informants of the present study are native speakers of Urdu/ 
Hindi. They use Hindi/Urdu in both formal and informal communication 
purposes. Our informant may be called the member of a homogenous group 
in the sense that they use Hindi/Urdu as mother tongue, they have less 
occasion to speak or hear English in their daily life. 
2.8 Methodology 
2..^1 Elicitation of data and material used for the present study. 
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The informants of this study were thirty one school students 
studying in high school. They represented the age group approximately 
fourteen to seventeen. For the analysis of phonological errors the data have 
been elicited from the informants through a text (containing about four 
hundred words) taken from their book prescribed in their school (see 
appendix). Subjects were also asked to read the passages and a list of two 
hundred words (see appendix) which contains the major phonemes of English 
in different environments (i.e., initial, medial and final). The performance of 
the learner was tape-recorded, subsequently transcribed into phonemic 
transcription and compared to Received Pronunciation (RP). 
The data of morphological and syntactic errors were collected from 
the: 
1. Half yearly examination scripts of the learners. 
2. Home assigned works. 
3. Questionnaires. 
4. Free compositions. 
The answer books of half yearly examinations comprised: 
1. Long essays. 
2. Descriptive answers. 
3. Precis writing. 
4. Fill in the blank question on grammar. 
Home assignment also follows more or less the same patterns as of 
examination. But it is completed by learners in different settings and sufficient 
interval of time. 
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The questionnaires have been presented to the learners in different 
settings and time intervals. The questionnaires have been prepared to get 
predictable and expected errors in the use of the following parts of speech 
and transformation of sentences: 
1. Article, 
2. Verb, 
3. Preposition, 
4. Conjunction, 
5. Active-passive transformation and 
6. Direct-Indirect transformation. 
Learner's performance was also tested through free composition. 
Learners have been asked to write an essay on topic of their own interest. In 
this way, we have collected the sponteneous written production of learners. 
2.9 Presentation of Findings 
The present analysis of errors committed by Urdu/Hindi speakeri 
learning English would consist of the following steps: 
1. identification of errors from the answer scripts work book and 
questionnaire, 
2. Classification of error types i.e., phonological, morphological and 
syntactic errors, 
3. Explanation of source and causes of learner's errors i.e.. Interlingual or 
Intralingual, 
4. Discussion and conclusion followed by the implication of the findings 
of the present study, and 
5. Remedial suggestions. 
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PHONOLOGICAL ERRORS 
Phonological Errors 
3.0 Introduction 
Correct pronunciation of various speech sounds of the TL is very 
essential from the point of view of intelligibility. Deviant pronunciation may 
lead to ambiguity and complexity in meaning or at least would pose difficulty 
in communication. The phonological data produced by the second language 
learners have been approached from a number of different perspectives. The 
CA approach (e.g., Lado 1957) believes that all speaker's deviations from 
TL norms are due to interference from the native language of the learner and 
attempts to predict where such deviations will occur. The EA approach (e.g., 
Corder 1967) examines learner's target language errors without any 
preconceived notions as to their cause. 
The present phonological analysis of learner's performance 
is largely based on CA. However, the differences between NL and 
TL have not been used to predict the areas of difficulties. Efforts 
have been made to explain the nature of phonological errors which 
are influenced by the phonological system of the learner 's LI . 
3.1 Informants, Material, Analysis and Presentation 
We engaged twenty informants who were the native 
speakers of Urdu/Hindi learning English as a second language. They 
belonged to the age group of fourteen to sixteen studying in High School. As 
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far as the learner of English as second language are concern, they are the 
native speaker of Urdu and Hindi based in Aligarh (Uttar Pradesh). 
The learner's performance (LP) have hcon compared with 
standard English (SE) which refers to Received Pronunciation (RP). The 
learner's performance in this study is typical Indian variety of English which 
has its own idiosyncracies. It differs in many respects from RP. The deviation 
from RP or SE has been treated as error. RP is a variety of the English language 
which is used by the educated native speakers in South-East England. It has 
a wide social acceptance and used uniformally in public school in Britain 
and consistantly used by BBC announcers. The RP variety of pronunciation 
is also generally described in books on English phonetics by British scholars 
such as, Danial Jones (1976), Eda, C. Ward (1972), A.C. Gimson (1976) etc. 
This variety is also taught to the learner of English as a second or foreign 
language as a modal of correct spoken English. 
Since we were interested in elicitation of learner ' s 
phonological errors, our goal was to elicit a variety of sounds in 
different contexts. Subjects were asked to read passages of a short 
story taken from their textbook (Appendix). A list of 200 words (Appendix) 
was also supplied to learners for reading. These passages and words contain 
a variety of sounds in different phonological contexts. The learner's 
performance were tape recorded, and subsequently transcribed into phonemic 
transcription. 
The analysis reported here includes only the most obvious 
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phonological errors. The transcription excludes informations regarding 
suprasegmental features. For the description of the allophonic errors, the 
phonetic transcription have been used. 
The present analysis of learner's phonological errors 
represent various types of phonological errors. The spelling pronunciation 
errors of the learners have also been taken care of These errors are basically 
the errors of assiinilation. 
Transfer errors refer to the substitution of one sound by 
the other. On the basis of the phonological data available, we come 
to the conclusion that certain sounds of SE are substituted by the 
sounds of the learner 's mother tongue. English consonants which 
do not occur in Urdu/Hindi phonology or they differ in point of articulation 
or manner of articulation from Urdu/Hindi sounds are pronounced according 
to Urdu/Hindi sound system. Similarly, there are numerous examples of the 
substitutuion of SE vowels and diphthongs by the vowels and diphthongs of 
the mother tongue of the learners. The SE vowels and diphthongs which are 
unrepresented in Urdu/Hindi are substituted by Urdu/Hindi like vowels and 
dijjjthongs. Diphthong generally become vowel sequence in the learner's 
performance. In the following section we have analysed the transfer errors 
of learners. The phonological transfer of Consonant, Semi-vowel, Vowels 
and Diphthongs will be described in turn. The facts and phonological analysis 
of the English sound system used in this study are taken from Gimson (1976) 
and O'Corner (1989). The facts regarding Phonological system of Urdu stated 
in the present study are taken from Beg (1988). 
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3.2 Consonantal Rrrors 
3.2.1 Plosives 
In English there are only six plosives but Urdu/Hindi has a 
total number of 2 I plosives. English plosives do not include aspirates 
as the aspiration is not phonemic in English whereas, the aspiration 
is phonemic in Urdu. English alveolar plosive consonants /t.d/ are 
missing in Urdu/Hindi phonology. Learner always replace the English alveolar 
sounds IXjAI with retroflex plosives /t,d/ respectively. As retroflex consonants 
do not occur in SE, it is considered as error. 
Examples : 
(a) Use of retroflex plosive l\l for SE alveolar plosive Ixl. 
LP SE Gloss 
Initial 
Medial 
/ t r e n / 
/ t i r i / 
/ t r u / 
/ t r a i / 
/ t a r n / 
/ t a i p / 
/ t re :d/ 
/ t a i / 
/ma'^st i j r / 
/me t j l / 
/net iv/ 
/ p i t i / 
/ t r e i n / 
/ t r i : / 
t r u : / 
/ t r a i / 
/ t a : n / 
/ t a i p / 
/ t re id/ 
/ t a i / 
/ n i a : s td / 
/ n i e t l / 
/netiv/ 
•/pit i / 
' t r a i n ' 
' t r e e ' 
' t r u e ' 
• t r y ' 
' t u r n ' 
' t y p e ' 
'trade' 
' t i e ' 
' m a s t e r ' 
' m e t a l ' 
'native' 
'pity' 
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Final 
/watar/ 
/winter/ 
/hunter/ 
/kantrol/ 
/lait/ 
/ i : St/ 
/nait / 
• 
/haut/ 
/ nes t / 
/net/ 
/par t / 
wat*/ 
/winta/ 
/h?n ta':/ 
/IcAn' traul/ 
/lait/ 
/i: St/ 
/nait/ 
ho:t/ 
/nes t / 
/net/ 
/pa:t/ 
'water' 
'winter' 
'hunter' 
' con t ro l ' 
' l igh t ' 
' e a s t ' 
' n i gh t ' 
' h o t ' 
' n e s t ' 
'net' 
' p a r t ' 
(b) Use of retroflex /d/ for SE alveolar plosive /d/. 
Initial 
Medial 
Final 
LP 
/diri:m/ 
/dgres/ 
• 
/deli/ 
• 
/dans/ 
/da:rk/ 
* 
/de:t/ 
/badi/ 
/tude/ 
/model/ 
/audar/ 
* 
/modarn/ 
/bend/ 
SE 
/dri:m/ 
/dres/ 
/deili/ 
/da:ns/ 
/da:k/ 
/deit/ 
/bddi/ 
/tadei/ 
/modi/ 
/0:d3:/ 
/mpda:n/ 
/bend/ 
Gloss 
'dream' 
'dress' 
'daily' 
'dance' 
'dark' 
'date' 
'body' 
'today' 
'model' 
'order' 
'modern' 
'bend' 
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/bild/ 
/bard/ 
/baund/ 
/kold/ 
/bild/ 
/ba:d/ 
/baund/ 
/kauld/ 
'build' 
'b i rd ' 
' b o u n d ' 
'cold' 
3.2.2 Affricates 
Standard English has two affricates, viz., /t^/ and /dX/. These 
affricates are missing in the Urdu phonology. These affricates of English are 
replaced by the plosive /c/, / j / in Urdu. 
The main difference between an affricate and a plosive is 
that in the production of an affricate the "articutalory organs are 
separated more slowly than usual" whereas, in producing "ordinary plosives 
the separation is made with great rapidity and the accoustic effect of the 
consonant is what might be caused clear-cut" (Jones 1976: 58). Following 
are the examples in which the learner replace English affricates /t^, df/ by 
Urdu plosives Id and / j / respecively. 
(a) Use of palatal plosive Id for plato-alveolar affricate Ixll 
Initial 
Medial 
LP 
/ceyBr/ 
/ci:p/ 
Ic'y.zl 
/caild/ 
/necsr/ 
/kosc«n/ 
SE 
/t§e / 
/tSi:p/ 
/tSi:z/ 
tSaild/ 
/ n e i t W 
/kwest^n/ 
Gloss 
•chair ' 
' c h e a p ' 
'cheese' 
' chi ld ' 
' n a t u r e ' 
'question' 
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Final 
/kaipCdiV 
/lekca>r/ 
/ k i c e n / 
/ r i c / 
/ v a c / 
/maic/ 
/kaic/ 
/m c/ 
/ s s r c / 
/ i sp i : c / 
/k?fptSjy 
/ l e k t W 
/ k i t t e n / 
/\-\{V 
/w t^/ 
/ni tS/ 
/k t^/ 
/m t§/ 
/ss: t5/ 
/spi l t? / 
capture' 
l e c t u r e ' 
k i t c h e n ' 
r i c h ' 
w a 1 c h ' 
uiafcir 
catch' 
m u c h ' 
s e a r c h ' 
s p e e c h ' 
(b) Use of palatal plosive / j / for palato-alveolar affricate /d^/ 
Initial 
Medial 
Final 
LP 
/J9g/ 
/jam/ 
/jo/ 
/ j aub / 
/joa/ 
/denjsr/ 
/sr jent / 
/ a i d j s e n t / 
/mejsr/ 
/bir i j / 
/ e : j / 
/ lar j / 
SE 
/d29g/ 
/d^-jem/ 
/dfo:/ 
/ d ^ o u b / 
/d^oi/ 
/d?:nd^9:/ 
/Sid^snt/ 
/^dfeis?nt/ 
/meid^s; / 
/brid^/ 
/e idz/ 
/ la .d^/ 
G l o s s 
jag ' 
jam' 
j aw ' 
j o b ' 
joy* 
danger' 
u r g e n t ' 
a d j a c e n t ' 
major' 
b r i d g e ' 
a g e ' 
l a r g e ' 
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3.2.3 Fricatives 
In standard English there are nine fricatives. The dental fricatives 
of English /O/ and 1^1 are quite peculiar to the Urdu/Hindi speakers. Since 
these strange sounds are not found in Urdu/Hindi phonologies the learner 
replace /©/ by aspirated dental plosive /th/ and 1^1 by dental plosive /d/ 
respectively. English dental fricative Icfl is replaced by /th/ in the final position 
of the word. The following examples may be cited from the data: 
(a) Use of aspirated dental plosive /th/ for dental fricative /O/ 
LP SE Gloss 
Initial /thaut/ /e^.t/ 'thought' 
/thaink/ IQxnVI 'thank' 
/thi k/ /eik/ 'thick-
Medial 
Final 
/thiljg/ 
/think/ 
/thi:m/ 
/methad/ 
• 
/arthar/ 
/gntham/ 
/both/ 
/kloth/ 
bnhl 
/pa:th/ 
/Oirj/ 
/eiqk/ 
/eim/ 
/meOad/ 
/D;0e.7 
/^entham/ 
/bouO/ 
/kioe/ 
/a:e/ 
/pa:0/ 
•thing' 
•think' 
•theme^ 
•method' 
'author' 
•anthem' 
•both' 
•cloth^ 
'earth^ 
'north' 
(b) Use of aspirated dental plosive /d/ in initial, medial and /th/ in 
48 
Ihe final position for SE dental fricative l$l 
Initial 
Medial 
Final 
LP 
/di:z/ 
/dis/ 
/dzt/ 
/den/ 
/de / 
/dear/ 
/den/ 
/klauthes/ 
/9d9r/ 
/fa:dar/ 
/tnadsr/ 
/didsr/ 
/gedar/ 
/ismu:th/ 
/with/ 
/bircth/ 
SE 
/gi:z/ 
/5is/ 
IS-^xl 
lUr\l 
lBQ\l 
/^f^y 
/gen/ 
/kb:S/ 
/aSa: / 
/fa;?a: / 
/m^^a:/ 
/ai:gs/ 
/g>?Ba;/ 
/sniu:©/ 
/wiO/ 
/bree/ 
Gloss 
' t h e s e ' 
' t h i s ' 
'that' 
' t h e n ' 
' t h e y ' 
' t h e r e ' 
• then ' 
' c l o t h e s ' 
' o t h e r ' 
' f a ther ' 
' m o t h e r ' 
' e i the r ' 
•gather' 
'smooth' 
'with' 
'breathe' 
English fricatives /f/ and /z/ also creates problems to the Hindi 
speakers. The two fricatives are not found in Hindi phonology. Hindi speaker 
sometimes replace /f/ by aspirated bilabial plosive /ph/ and /z/ by palatal 
plosive / j / respectively. 
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(a) Use 
Initial 
Medial 
Final 
of aspirated bilabial 
LP 
/phaimli/ 
/phjet/ 
/p l iadsr / 
/phsst/ 
/phoiV 
/phe rend / 
/phir i / 
/biphoiV 
/a.phtar/ 
/parphekt/ 
/diphikdlt/ 
/diphaient/ 
/lepht/ 
/riph/ 
/k9ph/ 
/se:pli/ 
/vaiph/ 
/la:ph/ 
/selph/ 
/haph/ 
plosive /ph for SE fr 
SE 
/fainiili/ 
/f^t/ 
/fa:ga./ 
/f3:st/ 
/fa: / 
/ f i end / 
/fri; / 
/bifo:/ 
/a.-fta/ 
/p^ifikt/ 
/difikslt/ 
/difarent/ 
/left/ 
/raf/ 
/kaf/ 
/seif/ 
/waif/ 
/lauf/ 
/self/ 
/ha:f/ 
icative /f/. 
Gloss 
•family' 
*faf 
' f a t h e r ' 
'first' 
' f o u r ' 
' f r i e n d ' 
' f r e e ' 
'before' 
'after' 
'perfect' 
'difficult' 
'different' 
'left' 
'rough' 
'cough' 
'safe' 
'wife' 
' laugh' 
•self 
'half 
(b) Use of palatal plosive / j / for SE fricative /z/ 
LP SE 
Initial /ju:/ /zu: / 
Gloss 
'zoo' 
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Medial 
Final 
/jink/ 
/ji:l/ 
/jed/ 
/jon/ 
/noaeji/ 
/biji/ 
/rijan/ 
/i:ji/ 
/leji/ 
/maijai"/ 
/u:j/ 
/kauj/ 
/noaej/ 
/vaj/ 
/aij/ 
/pilij/ 
/psraij/ 
/zink/ 
/zi:l/ 
/zed/ 
/zaun/ 
/noizy/ 
/bizi/ 
/ri:zan/ 
/izi/ 
/leizi/ 
/maiza.*/ 
/u:z/ 
/ko:z/ 
/raiz/ 
/woz/ 
/xz/ 
/pli:z/ 
/praiz/ 
zink' 
zeal' 
zed' 
zone' 
noisy' 
busy' 
reason' 
easy' 
lazy' 
miser' 
use' 
cause' 
noise' 
was' 
as' 
please' 
prize' 
Voiced palato-alveolar fricative 111 of English is substituted with 
voiced alveolar fricative /z/ by Urdu speakers learning English. Though 
palato-alveolar fricive 111 is found in Urdu phonology, but not maintained by 
most of the native speakers of Urdu. The learnenmaintain the same habit in 
the performance of this English sound. 
Examples. 
(a) Use of alveolar fricative Izl in the medial position and palatal plosive / j / 
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in the final position of the word for SE palato-alveolar fricative 111. 
Medial 
Final 
LP 
lw/\z&nl 
/inwaizsn/ 
/k loz r/ 
/tdrezdr/ 
/oke:zen/ 
/disiz n/ 
/be:j/ 
/rauj/ 
/gairej/ 
SE 
/vi^n/ 
/inveifen/ 
/kbu^./ 
Itreuzs-.l 
1 kei^n/ 
/disii^dn/ 
/bei2/ 
/ru:z/ 
Ig^ra.il 
Gloss 
vision' 
invasion' 
closure' 
treasure' 
occasion 
decision' 
beige' 
rouge' 
garage' 
Voiced palato-alveolar fricative Izl is quite peculiar to the Hindi 
speaker. Since this sound is not found in Hindi phonology. Hindi speakers 
sometimes replace ill by palatal plosive Ijl. 
Examples: 
(b) Use of palatal plosive Ijl for SE palato-alveolar fricative Izl. 
Medial 
Final 
LP 
/vijsn/ 
/invaij n/ 
/k loj r/ 
/t rej r/ 
/oke:j n/ 
/disij n/ 
/be:j/ 
SE 
/vi^n/ 
/inveii^n/ 
/kbu^a':/ 
/tre^s;/ 
/ekeizen/ 
/disiz»n/ 
/beiz/ 
Gloss 
'vision' 
'invasion' 
'closure' 
'treasure' 
'occasion 
'decision' 
'beige' 
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/rauj/ 
/gaivej/ 
Ixn.zl 
/g(fi"a:2/ 
rouge 
'garage' 
3.2.4 Nasal 
Voiced velar nasal /i]/ of English is always pronounced with addition 
of/g/ phoneme by learners. Since /g/ always accompanies with /g/ in Urdu/ 
Hindi phonological system, the learner use the same sequence while learning 
the English phonology. Following examples may be cited from the learner's 
data. 
Addition of/g/ phoneme with SE velar nasal /n/ 
Medial 
Final 
LP 
/siggar/ 
/t5i)gs/ 
/hsijgsr/ 
/lor|gii]/ 
/siijg/ 
/saugg/ 
/riijg/ 
/raui]g/ 
SE 
/siqs;/ 
/ tsgz/ 
/hsija;/ 
/b-Dii]/ 
/sii}/ 
/sD;i)/ 
rii)/ 
Ixd-.r^l 
Gloss 
singer' 
tongues ' 
hanger' 
longing' 
sing' 
song' 
ring' 
wrong' 
3.3 Semi-vowel 
In SE /w/ is bilabial semi-vowel. This sound is missing in Urdu/ 
Hindi phonology. It is replaced by labiodental semi-vowel l\l in the learner's 
performance of English. 
Examples : 
53 
Use of labiodental semi-vowel l\l for SE bilabial semi-vowel. 
nitial 
viedial 
LP 
/va:c/ 
/va:k/ 
/va:r/ 
/ve:v/ 
/vi: / 
/vi:k/ 
/vel/ 
/vat/ 
/vin/ 
/suvit/ 
• 
/sve/ 
/tuvelV/ 
/kvin/ 
/kuvik/ 
/suvim/ 
/dveyar/ 
Replacement of/w/ from l\l may 
/west/ 
/wain/ 
/we: s/ 
/weil/ 
'west' 
'wine' 
'worse' 
'wail' 
SE 
/wo:tS/ 
/wD:k/ 
/WD:./ 
/we:v/ 
/wi: / 
/wi:k/ 
/wel/ 
/w;>t/ 
win/ 
/swi:t/ 
/ wei/ 
/twciv/ 
/kwin/ 
/kwik/ 
/swim/ 
/^wea;/ 
create confusion 
: /va 
: /va 
:/va: 
5t/ 
n/ 
s/ 
: /veil/ 
( J IOSS 
watch' 
walk' 
war' 
wave' 
we' 
week' 
well' 
what' 
win' 
swcel' 
away' 
twelve' 
queen' 
quick' 
swim' 
aware' 
between following pairs. 
'vest' 
'vine' 
'verse' 
•veil' 
3.4 Vowels 
In standard English there are twelve pure vowels whereas Urdu/ 
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Hindi have only eight vowels. English vowels which are unrepresented in 
Urdu/Hindi phonology are replaced by Urdu/Hindi vowel by learners. 
Examples; 
(a) Use of dip/thong /ai/ for SE froni rounded vowel I'X-I. 
Initial 
Medial 
LP 
/ais/ 
/aik^an/ 
/aiktiv/ 
/main/ 
/m alter/ 
/baig/ 
/hait/ 
/mait/ 
SE 
/x^/ 
/-zkSen/ 
/aektiv/ 
hw^nl 
/m;ete;/ 
/b;;eg/ 
/hzt/ 
/ni^t/ 
Gloss 
•ash' 
'action' 
'active' 
'man' 
'matter' 
•bag' 
•hat' 
'mat' 
(b) The central half close vowel /e:/ is replaced by /ar/ in the learner's 
performance of English. 
LP SE Gloss 
Initial /srth/ /a.©/ 'earth' 
Medial /bard/ /be:d/ 'bird' 
/herd/ /haid/ 'heard' 
/g^rl/ /ga:l/ 'girl' 
(c) The central open English vowel l/^l is used in a stressed ayllable. It is 
replaced by /e/. 
LP SE Gloss 
Initial /ambrela/ //vmbrela/ 'umbrella' 
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Medial 
/^ndsr/ 
/ a n M / 
/ nlaik/ 
/gan/ 
/kap/ 
/kein/ 
/Idk/ 
/v^n/ 
/Ande;/ 
/Ankl/ 
//\nlaik/ 
/ gA l l / 
/kAp/ 
/kATll/ 
/lAk/ 
/WAt l / 
under' 
uncle' 
unlike' 
'gun' 
'cup' 
come' 
'luck' 
'one' 
(d) The English back vowel IZt'.l and lol are replaced by /a:/ or/au/. 
Initial 
Medial 
Final 
LP 
/aut / 
/autein/ 
• 
/a:diens/ 
/laun/ 
/fault/ 
/sault/ 
• 
/va:ter/ 
/baul/ 
/lau/ 
/jau/ 
/sau/ 
SE 
/D:t/ 
/D:t m/ 
/0:dians/ 
l\y.x\l 
/fD:lt/ 
/sD;lt/ 
/wO:ts:/ 
/bO:l/ 
/ I D : / 
/d^D:/ 
/so:/ 
Gloss 
'ought' 
'autumn' 
'audience' 
•lawn' 
'fault' 
'salt' 
'water' 
•ball' 
*1 t 
law 
'jaw' 
'saw^ 
3.5 Diphthongs 
In English there are nine diphthongs whereas, in Urdu/Hindi there 
are only two diphthongs. The English diphthongs, viz., /ei, ou.oi, \^,E^, 
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ua/ are uni epr^ted in Urdu/Hindi phonology. These dipthongs pose problems 
to the speakers of Urdu/Hindi learning English. Some of them are replaced 
by pure vowels and some are replaced by the combination of a vowel and a 
semi-vowel in the learner's performance of English. Examples: 
(a) English diphthong /ei/ is replaced by /e:/. 
Initial 
Medial 
Final 
LP 
/e:d/ 
• 
/e:m/ 
/e:t/ 
/me:k/ 
/ke:m/ 
/se:v/ 
/me:/ 
/pe:/ 
/de:/ 
SE 
/eid/ 
/eim/ 
/eit/ 
/meik/ 
/keim/ 
/seiv/ 
/mei/ 
/pei/ 
/dei/ 
Gloss 
aid-
aim' 
eight' 
make' 
came' 
save' 
may' 
pay' 
day' 
(b) English diphthong b\l is substituted by vowels sequence like, /ae/, /oae/ 
and /oa/. 
SE Gloss 
loWl 'oil' 
/ointmant/ 'ointment' 
/vois/ 'voice' 
/d^oin/ 'join' 
/noiz/ 'noise' 
/soil/ 'soil' 
Initial 
Medial 
LP 
/ael/ 
/ovantment/ 
/vaes/ 
/joain/ 
/noaej/ 
/soael/ 
57 
coin 
•royal' 
Final /boa/ /b^i/ 'boy' 
'toy' 
'annoy' 
(c) English diphthong /QU/ is replaced by /O/in the learner's performance. 
Initial 
/koaen/ 
/roael/ 
/boa/ 
/toa/ 
/annoa/ 
/koin/ 
/ ro i l / 
/bDi/ 
/ to i / 
/anoi/ 
Medial 
Final 
LP 
/ovar/ 
/overt/ 
/on/ 
/on r/ 
/opiam/ 
/open/ 
/onli/ 
/ho m/ 
/both/ 
/kold/ 
/sol/ 
/rod/ 
/no/ 
/so/ 
SE 
/OUVa;/ 
/ouva:t/ 
/oun/ 
/ouna:/ 
/ovipism/ 
/oupen/ 
/ounli/ 
/houni/ 
/boue/ 
/kould/ 
/soul/ 
/roud/ 
/nou/ 
/sou/ 
(Jloss 
'over' 
'overt' 
'own' 
'owner 
'opium 
'open' 
•only' 
'home^ 
'both' 
•cold' 
'soul' 
'road' 
'now' 
'sow' 
(d) English dipthong /ea / is replaced by /eya / in learner's performance. 
Examples: 
LP SE Gloss 
Initial /eyar/ /ea / 'air' 
5S 
Medial 
Final 
/vairi/ 
/feyari/ 
/deyaiV 
/keyar/ 
/ceyar/ 
/tiygr/ 
/keyeiV 
/feya i7 
/^eyaiV 
/viyer/ 
/v£ari/ 
/fta ri/ 
/3'£a;/ 
/ k £ 3 : / 
/t^?3;/ 
/t£a;/ 
/k£i : / 
/fe;/ 
/S£9:/ 
/wta.-/ 
vary' 
fairy' 
their' 
care' 
chair' 
tear' 
care' 
fair" 
share' 
wear' 
(e) English diphthong /is/ is replaced by the vowel sequence /iy /. Examples: 
Gloss 
•year' 
'real' 
'beard' 
'fear' 
'bear' 
'here' 
'clear' 
Initial 
Medial 
Final 
LP 
ly^xl 
/riysl/ 
/biyard/ 
/fiy^r/ 
/biyar/ 
/hiyar/ 
IWWysxl 
•SE 
/ l i^y 
/riel/ 
/bia-.d/ 
m^-.i 
/bi9:/ 
/hia;/ 
/kli^;/ 
3.6 Allophonic Errors 
3.6.1. Aspiration 
Allophonic aspiration of English is always missed by learners. 
Aspiration is phonemic in Urdu/Hindi, i.e., it is responsible for the change 
of meaning. The aspiration in English is allophonic. Aspiration in English is 
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accompanied with voiceless plosives /p.t.k/ occuiing initially in a syllable. 
The Urdu/Hindi speakers have a native command over the aspiration but their 
use of aspiration is phonemic and not allophonic. When they aspirate plosives 
they treat it as meaningful, they cannot perceive aspiration without 
significance. This characterstic feature of the Urdu/Hindi phonology hinders 
in learning allophonic aspiration of English. The learner's performance data 
shows that the aspiration of voiceless plosives occuring in initially stressed 
syllables is dropped by learners. 
(a) Bilabial plosive /p/: 
LP SE Gloss 
/paik/ [p^-^k] 'pack' 
/praid/ [p*'raid] 'pride' 
(b) Alveolar plosive 
/tu:/ 
/tai/ 
• 
(c) Velar plosive /k/: 
/kaip/ 
/ke:v/ 
/t/: 
[t-u:] 
[t'-ai] 
[k-'^p] 
[k''eiv] 
'two' 
'tie' 
•cap' 
'cave 
An awareness of the allophonic differences enables the learners to distinguish 
between * • following minimal pairs: 
[p'xk] 'pack' [b;ek] 'back' 
[p''raid] 'pride' [braid] 'bride* 
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[t"u:] 
[t''ai] 
i^'^p] 
[k''eiv] 
'two' 
'tie' 
•cap' 
'cave' 
[du:] 
[dai] 
hrp] 
Igaiv] 
'do' 
'die' 
•gap' 
'gave 
If the allophonic aspiration is neglected it may create confusions 
when talking to the native speakers of English. Because it is the aspiration 
which separates, /p,t,k/ from /b,d,g/ in the initial position. 
3.6.2 C lear / I /and da rk / t / 
Clear /I/ and dark W are the two allophones of the same English 
phoneme /I/. Clear /!/ becomes palatalized when it is followed by a vowel or 
/ j / . It is pronounced with the tip or blade of the tongue making a firm contact 
with the alveolar ridge and the front of the tongue is raised in the direction 
of hard palate. Clear /I/ occurs only before the vowels or / j / as in 'leave' and 
'million'. 
Dark /f/ becomes velarized when it occurs in the final position of 
the word or followed by a consonant. It is pronounced with the tip or blade 
of tongue making a firm contact with the teeth ridge, the back of the tongue 
is raised in the direction of the soft palate in 'tall' and 'cold'. The Urdu-Hindi 
speakers always miss the distinction of clear /I/ and dark /!/. This distinction 
is not prevalent in their mother tongue. Therefore, dark [I] is pronounced as 
clear [1] by learners. 
LP SE Gloss 
/] i:v/ /ti:v7 'leave' 
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/milian/ 
/taui; 
/kold/ 
fmii-janj 
f t a u t j 
/kauio; 
'million' 
•tall' 
'cold' 
3.6.3 Variants of lr| 
In English there are four allophones of/r/ phoneme which occur in 
their specific environment . 
1. Ixl is pronounced as voiceless post-alveolar fricative [r] when it is 
preceded by an aspirated /p/, /t/ and /k/ as in price, surprise, try, aiiraci 
and cry. 
2. Ixl is heard as partially devoiced post-alveolar fricative when it is preceded 
by a voiceless consonant as in /r>' and through. 
3. hi is pronounced as a voiced post-alveolar affricate [r] when it is preceded 
by /d/ as in draw and c/ry. 
4. Irl is pronounced as voiced post-alveolar trill (r] when it occurs 
intervocalically or when it occurs after lol as in i/ircc. very etc. 
All these variants o 
an alveolar trill. 
LP 
/parais/ 
/tarai/ 
• 
/farai/ 
l-thrix:/ 
Id^r^iul 
/df'ai/ 
• 
f/r/ are pronoun 
SE 
/prais/ 
/t rai/ 
/frai/ 
/©ru:/ 
/dro:-/ 
/drai/ 
iced as Urdu/Hindi Ixl which is 
Gloss 
'price' 
•try' 
•fry' 
'through' 
'draw' 
'dry' 
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/ori/ 
/veri/ 
/(hri:/ 
/vari/ 
'three' 
'very' 
3.7 SnclI'mg Pronunciation Errors 
Another type of learner's phonological errors may be described as 
spelling pronunciation errors. Since learners are taught linglish through the 
writing, they consider written English as the primary thing. They almost find 
no opportunity of hearing the RP variety of English. The Urdu/Hindi speakers 
look to English spelling to aid them in pronunciation. The un|)honetic charater 
of English orthography leads them to commit |)honological errors. The 
speakers of Urdu/Hindi are guided by the written English, hence they fail to 
capture the correct and standard pronunciation of English. 
3.7.1 Past Tense Marker 
The grammatical morpheme /-ed/, representing the past tense, is 
realized by three allomorphs [-ij, f-d] and [-\d]. These allomorphs are 
phonologically conditioned. The distribution of the allomorphs of /-d/ can 
be represented in the following table: 
/-id/ 
/-t/ 
/-d/ 
Environment 
After verb stems ending in 
/-t, -d/ 
a voiceless consonant 
elsewhere 
l^xamples 
wanted, needed 
asked,laughed 
bathed, begged 
It has been observed that allomorph /-t/ is consistantly pronounced 
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as /-d/ e.g. 
LP 
/helpd/ 
/askd/ 
/latd/ 
/w rkd/ 
/I rnd/ 
/dirimd/ 
SE 
/helpt/ 
/askt/ 
/I aft/ 
/w rkt/ 
/I rnt/ 
/drimt/ 
Gloss 
•helped' 
•asked' 
'laughed' 
•worked^ 
'learned' 
'dreamed' 
3.7.2 Plural Markers 
The plural, possessive case and third-person singular present tense 
morphemes also shows three-way variations in their alloniorphs. The phonetic 
forms of /s/ morpheme are determined by the preceding phoneme. The /s/ 
morpheme is realised by three allomorphs/'-s/./'-z/and/dz^- These allomorphs 
are phonologically conditioned as following table illustrates: 
Phonemic shape 
of suffix 
/3Z/ 
/s/ 
/ z/ 
Environment 
After noun &verb stems 
ending in 
s,zX-ii,A^ 
pj,k,f,e 
elsewhere 
Examples 
branches, roses 
cups, cats 
dogs, clouds 
The plural, possessive case and third-person singular present tense 
morpheme/-s^ represented by the allomorph [-z], is pronounced as voiceless 
/s/. It is represented by /s/ in writing system. The learners, following the 
6^ 
spelling pronunciation, pronounce it as voiceless. The resulted errors in their 
performance can be termed as spelling pronunciation errors. Following are 
some of the examples of this type of errors: 
(a) Performance of plural marker -s 
LP 
/daugs/ 
/klauds/ 
/dovs/ 
/pins/ 
/wig^S/ 
SE 
/dogz/ 
/klaudz/ 
/dAvz/ 
/pinz/ 
/wirjz/ 
Gloss 
•dogs' 
'clouds' 
'doves' 
'pins' 
'wings' 
(b) Performance of genitive marker -'s 
LP SE 
/mohans/ /mohanz/ 
/kins/ /kinz/ 
/meyos/ /meyoz/ 
/daugs/ /dogz/ 
Gloss 
'Mohan's' 
'king's' 
'mayo's' 
'dog's' 
(C) Performance of third-person singular present tense morphene -s 
LP SE Gloss 
/rids/ /ridz/ 'reads' 
/vins/ /winz/ 'wins' 
/raids/ /raidz/ 'rides' 
/digs/ /dDgz/ 'digs' 
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Above learners phonological errors show consistency in their 
occurance where learners are guided by the orthographic forms of English. 
The resulted errors may be categorized into intralingual phonological errors. 
3.8 Conclusion 
The present analysis shows that the Urdu/Hindi speakers learning 
English extensively transfer the phonological system of their NL to the TL. 
Transfer of NL phonological rule to the TL is most frequent phenomena of 
second language learning. Learners are already accustomed by the 
phonological system of their NL. They perceive the sounds of TL in terms of 
their own NL phonological systems. Learners begin to learn English by 
English primers in Indian schools. First of all they memorise the alphabet of 
TL language then proceed to reading. They have less occasions to hear and 
speak English. In this way, Urdu/Hindi medium schools reverse the process 
of second language learning pedagogy. The process of learning begins with 
to hear the target language and to speak the target language. Reading and 
writing are later stages of language learning. The learners who learn English 
through the orthography are bound to absolutely rely on graphic symbols 
which are not phonetic in character. Due to this, learners are guided by 
spelling and commit spelling pronunciation errors. Unphonetic character of 
English orthography also leads learners to overgeneralizc the pronunciation 
of a word on the existing patterns of another word. 
Phonological errors noted in this chapter do not affect intelligibility 
for intranational purposes of communication and these consistant errors form 
a variety of English known as 'Indian English'. If international intelligibility 
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is aimed at, the consonants, the vowels and dipthongs shoud be acquired as 
these phonemes are pronounced in SE. Allophonic variations of/p,t,k/ also 
need attention. SE may be acquired by certain remedial procedures such as 
phonetic drills. The drilling of isolated sounds alone have limited value. These 
sounds should be pronounced with the words of various combination of sound 
and in larger sequences unless i^become the part of habits. The ignorance of 
superasegmental features like word-accent, sentence-stress, rhythm and 
intonation also render learner's language unintelligiable to the native speakers 
of English. 
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MORPHOLOGICAL ERRORRS 
Morphological Errors 
4.0 Introduction 
While learning a second or a foreign language the learners 
commit various types of errors of language. The errors relating to the 
formation of words may be termed as the morphological errors. Every 
language has its own process of the word formation which differs in 
varying degrees from that of the native language of the learners. The 
learners of a second language get equinted with the morphological 
processes of the target language gradually. Because of the complexities 
of the morphological processes of the target language the learnerstend 
to commit the errors relating to the nominal and verbal categories of 
words such as number, gender, case, tense etc. The inflection and 
derivation of the target language also pose problems in learning a 
second language. While learning a second language the learners are 
likely to form words which are erroneous from the point of view of 
na t i ve speakers and may c rea te p rob lems in the p r o c e s s of 
communication. 
The morphological aspects are as important as other aspects 
of the linguistic structure but generally the language teachers do not 
pay much attention to this aspect of target language. They are more 
concerned with the lexical items and their use in syntactic patterns. In 
this chapter the efforts have been made to identify and analyse the 
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errors of morphological nature pertaining to the English language. 
4.1 Morphological Er rors of Enelish 
The morphological errors of English by L2 learners have been 
studied by various scholars. Duskova (1969: 32) gives an account of 
the morphological errors of 50 post graduate students of Czech back 
ground learning English. She has found 166 morphological errors in 
the performance data of these learners and noted that the highest 
difficulty is faced by these learners in English plural formation. 
Bhatia (1974: 346) also finds 18 errors of plural formation by 
Hindi speakers learning English. In her other study (1975: 66-83) she 
•finds 130 errors of morphology out of the total of 1502 grammatical 
errors. In her study she finds maximum number of plural formation 
errors under morphological errors. 
Ghaddesy (1975: 76) has pointed out 64 systematic errors of 
morphological structures errors out of a total of 2 16 grammatical errors. 
Politzer and Remirez (1974: 42) have also done an analysis 
of spoken English of Mexican American students in a bilingual school 
and monolingual schools. They have also analysed certain errors of 
morphology. However, they did not give a statistical account of these 
errors in their research report. 
The present morphological errors of Urdu/Hindi speakers 
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l earn ing English have been col lected from the answer book of 
examinationjand the learner 's workbooks for their home work. Of the 
1731 morphological errors, 367 are the errors of plural formation, 177 
are errors of genitive case, and as many as 1187 errors belong to the 
category of verbal inflection, the morphological errors consti tute 
able shows the distribution 
of the morphological errors with their occurance and percentage. 
Table 
Morphological Er rors 
Morphological errors 
Errors of plural formation 
Errors of genitive case 
Errors of verbal inflection 
Total 
Number 
367 
177 
1187 
1731 
Percentage 
21.20 
10.22 
68.57 
4.2 Errors of Plural Formation 
Usually, plurals in English are formed by suffixing s, es or ^ 
en to the noun such as tree/trees, box/boxes, ox/oxen etc. But there 
are some English nouns which are changed into plural by making some 
kind of modification before adding-es. There are other categories as 
baby/babies, thief/thieves. There are handful of English nouns which 
are made plural by internal modification and replacements, e.g., man/ 
men, foot/feet. Still there are some English nouns which have the same 
shape in the singular and plural both, e.g., sheep/sheep, furniture/ 
furniture etc. The plural formations of English nouns sometimes create 
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problems for the learners. The errors committed in respect of plural 
formations by the learners are commonly of those types of nouns which 
have irregular forms in their plurals. 
The data available to us present various types of errors of 
plural formations. The total number of errors found in this category is 
367. They constitute 27.57% for morphological errors. 
4.2.1 Plural Suffixes -s and -es 
4.2.1(a) Use of -es instead of -s 
The Most regular form of English plural formation is adding 
• s to the noun ending with most of the consonants, vowels and semi-
vowels, such as book/books, bird/birds, t ree/ t rees etc. The learner 
generally do not commit errors in this type of plural making where 
they have to suffix only : j to the noun. But the instances have been 
found where learners have used z^ instead of ^s. The total number of 
errors found in this category is 108 which consti tute 29.42% errors in 
the use of plural formation. 
A few examples of the errors of this kind are as follows: 
LP RW 
Photoes photos 
Penes pens 
Boyes boys 
Cowes cows 
Bookes books 
Girles girls 
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4.2.1(b) Use of :is instead of -es 
Another category of plural form is that which take z^ as the 
plural suffix. The suffix ^es is added where the noun ends with sibilant 
/s/ and /^/ which are represented in orthography, by ^ and :ish e.g., 
class/classes, bush/bushes etc. The suffix z^ is also added to the nouns 
which end with the voiceless alveo-palatal affricate /^/ represented in 
orthography by ::ch e.g., branch/branches. The plural suffix zM is also 
added to the nouns which end with the consonan t clusters Jcs 
represented by x in the English orthography e.g., box/boxes. 
The learners sometimes use zl where z^ is required. The total 
number of errors in this category is 62 which constitute 16.89% for 
the errors of plural formation. 
LP RW 
Heros heroes 
Potatos potatoes 
Watchs watches 
Buffalos buffaloes 
Branchs branches 
Matchs matches 
Mangos mangoes 
4.2.2 Use of ^es with certain Modification in Nouns 
English nouns are also made plural by making some kind of 
modification in singular form before adding zM for making them 
plurals, e.g., knife/knives, leaf/leaves. The learners sometimes making 
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them plurals add only ;S or ^es to these types of nouns. The total number 
of errors found in this category is 135 which forms 36.78% of the errors 
of plural formation. 
A few examples of this type are given below: 
LP RW 
Babys babies 
Citys cities 
Storys stories 
Ladys ladies 
Thiefs thieves 
Knifes knives 
Lifes lives 
Leafs leaves 
Wolf wolves 
4.2.3 Zero Modification 
A few nouns which represent the names of fish and animals 
are made plural with zero modification. They have the same forms 
either used as plural or singular. The learner suffix s or es when they 
use these nouns as plural. The total number of errors found in this 
category is 17 which forms 4.63% of the total errors in the use of plural 
formation. Examples : 
LP RW 
Sheeps sheep 
Deers deer 
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4.2 .4 Mutation Plurals 
There are few nouns which form their plurals by internal 
change of vowel, e.g., tooth/teeth. But the learners sometimes add ' s ' 
to the singular nouns for making them plurals whereas, these category 
of nouns only require internal change for plural formation. The total 
number of errors found in this category is 36 which forms 9.80% of 
the total errors in the use of plurals. 
A few examples of this type of errors are given below: 
LP RW 
Foots feet 
Tooths teeth 
Manes men 
Womans women 
Mouses mice 
4.2.5 Errors of-en plurals 
Some nouns are made plural by adding r^ en to the singular 
noun. Learners sometimes add s to this category of noun. The total 
number of errors found in this category is 9 which forms 2 .45% errors 
in the use of plural formation. Examples: 
LP RW 
Childs children 
Oxes oxen 
Following table shows the distribution of various types of 
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errors in plural formation. 
Table 
Errors of Plural Formation 
Use of ^ei instead of iS 
Use of is instead of -es 
Use of 1 ^ with certain mo 
in nouns 
dification 
Use of iS instead of zero modification 
Errors of mutation plurals 
Errors of ::en plurals 
Total 
Number 
108 
62 
135 
17 
36 
9 
367 
Percentage 
29.42 
16.89 
36.78 
4.63 
9.80 
2.45 
4.3 E r r o r s of Genitive Case 
There are two broad categories of case in English viz., direct 
case and oblique case. Besides, there also exists the genitive case in 
English. It is also called the possessive case which shows ownership 
or possession. It also shows the relationship of two nouns. The genitive 
case is formed by adding ^ to the noun e.g.. The king's crown. The 
element-is added after the word king is called the genitive marker which 
consists of an apostrophe (') and s. When a noun is used in genitive 
case, it grammatically inflects with Is. There are certain rules for the 
use of the genitive marker ('s) in the genitive case. The learners commit 
errors in the use of genitive marker. 
In certain cases, instead of using the genitive marker ( 's) , the 
75 
word ' o f is also used denoting the same meaning. This may be called 
the of genitive. To express the genitive idea, the speaker of English 
may often choose between the genitive marker ::2s and ' o f . This poses 
problems for the learners as to where to use the apostrophe i^s or where 
to use IgT . 
The genitive marker - 's is used chiefly with animate objects. 
It conveys the idea of physical ownership and the notion of belonging, 
e.g., hoy's cap. Generally, the genitive marker is not used with 
inanimate objects, except after expressions which denote time, weight 
and distance, e.g., a day's work, a week's holiday, a foot's length five 
pound worth. It is also used with personified things and for the object 
of dignity e.g., fortune's wheel, court's order. With these exceptions, 
the use of genitive with inanimate object is undesirable in standard 
English. The use of genitive marker with animate objects and a few 
exceptions to this rule creates problem in learning the use of genitive 
marker. The learners use genitive marker with inanimate object which 
is treated as errors. 
The total number of errors found in this category is 177 which 
comes to 13.29% for morphological errors. Following table shows the 
distribution of various types of errors in the use of genitive marker. 
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Table 
Errors of Genitive Marker 
Genitive marker with inanimate 
object 
Omission of genitive marker's 
Use of of instead of genitive 
marker 
Total 
N umber 
43 
116 
18 
177 
Percentage 
24.29 
65.53 
10.16 
4.3.1 Use of Genitive Marker with Inanimate Objects 
The total number of errors found in this category is 43 which 
comes to 24.29% for errors in the use of genitive marker. The learners 
sometimes use genitive marker with inanimate objects which is treated 
as error in the use of genitive marker. 
A few examples of this type is given below -. 
LP 
The chair 's arm is broken 
The room's windows was 
broken. 
The tree 's branch fell down 
The school's walls were full 
of slogans 
RS 
The arm of the chair is broken. 
The windows of the room was broken. 
The branch of the tree fell down. 
The wal ls of the school were full 
of slogans. 
4.3.2 Omission of Genitive Marker 
The total number of errors found in this category is 116 which 
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comes to 65 .53% for errors in the use of genitive marker. Learners 
sometimes drop the apostrophe ^ where it is required. 
A few examples of this type of errors is give below: 
LP RS 
We are going on a week We are going on a week 's holiday. 
holiday. 
Give me fewtoday paper Give me today's paper. 
That was my uncle house That was my uncle 's house. 
There is a barber shop in There is a b e a b e r ' s shop in the 
the market market. 
Criminals disregard the C r i m i n a l s d i s r e g a r d the c o u r t ' s 
court order. order. 
It is a one day job It is a one day's job. 
4.3.3 Use of *of* instead of Genitive M a r k e r 
The total number od errors found in this category is 18 which 
comes to 10.16% for the errors in the use of genitive marker. The 
genitive marker ^ is used with living object to express the idea of 
possession or ownership. Possession is normally indicated by the use 
of genitive merker Is. The preposition ' o f is used to express the notion 
of possession when the possessor is a thing or object, i.e.. Arm of the 
chair. The genitive marker ^ll and of express the same idea e.g., The 
boy's hope/ The hope of the boy. This creates confusion for the learners 
as to where to use apostrophe 's or where to use ' o f . Consequently 
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the learner sometimes use the preposition of instead of genitive marker. 
Following are some of the examples of this kind : 
LP RS 
The bowl of the dog was dirty. The dog's bowl was dirty. 
The leg of Karim was broken . Kar im ' s leg was broken in an 
in an accident- accident. 
The b r o t h e r l y friend visited My f r i e n d ' s b ro the r v i s i t ed 
our hostel. our hostel. 
4.4 E r ro r s of Verbal Inflections 
The traditional English grammar distinguishes two types of 
verb: 
1. The verb which form the past tense by adding z!^ to the main verb, 
e.g., ask/asked, reach/reached. It is called Weak Verbs. 
2. The verbs which form the past tense by changing the root-vowel 
are called strong verbs, e.g., come/came. 
Elementary books of English grammar also distinguish the 
verbs as regular (weak) and irregular (strong). 
A regular verb can be defined on the basis of sound patterns, 
whereas, an irregular verb cannot be defined in terms of sound patterns. 
Therefore, almost all the books of English grammar contain the list of 
irregular verbs. Paul Roberts (1954 : 140-42) distinguishes six classes 
of verbs in English: 
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Class one : verbs which add a dental sound (d, t, or ed) with no other 
change, e.g., learnllearned, blend/blended, iniss/missed etc. 
Class two : verbs which add d or t and also change the vowel sound 
e.g., deal/dealt, leave/left etc. 
Class three : verbs which form the past tense by changing d or t : 
bend/bent, spend/spent etc. 
Class four : verbs which have a past tense identical in form with the 
present tense, e.g., put/put. 
Class five : verbs which omit a final consonant before adding d or t; 
these usually alter the vowel sounds also, e.g., teach/taught, have/had 
etc. 
Class six : verbs which form the past tense by a change in vowel sound, 
without any addition of d or t, e.g., abide/abode, bid/bade etc. 
Class one is regular and class two to six are irregular. 
Learners while making the past form of the verb use the ^ed 
form most frequently which is exclusively used with verbs of class 
one. The other five classes of verb do not accept the use of ^ed form 
for making them past. The total number of errors found in this category 
is / /87 which forms fi^ft.57% for the morphological errors. 
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Following table shows the distribution of various types of 
errors injjverbal inflections. 
Table 
Errors of Verbal Inflections 
Use of -ed instead of internal 
modification 
Use of -ed instead of zero 
modification 
Use of ; ^ form with verbs which 
requires internal addition of d / t 
Use of ed form instead of changing 
d to t 
Use of ed insatead of -en form 
Total 
Number 
442 
98 
143 
128 
376 
1187 
Percentage 
37.23 
8.25 
12.04 
10.78 
31.67 
4.4.1 Use o f -ed Instead of Internal Modification 
There are English verbs which form the past tense by a change 
in vowel sound without addition of ^ed form. The learner sometimes 
use ^ed form with these types of verbs which require . only internal 
change in the vowel of present form of the verb. 
The total number of errors found in this category is>^l^2/which 
constitutes 37-^3% for the errors in verbal inflections. 
A few examples of this type are as follows : 
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LP RW 
Arised arose 
Awaked awoke 
Begined began 
Blowed blew 
Sited bit 
Breaked broke 
Choosed chose 
Drinked drank 
Fighted fought 
Gived gave 
Growed grew 
Hanged hung 
Holded held 
Rided ride 
Shaked shook 
Shooted shot 
Sinked sank 
Speaked spoke 
Striked struck 
Swimmed swam 
Taked took 
Writed wrote 
4,4.2 Use of -ed instead of Zero Modification 
A few number of verbs are made pas t w i thou t ze ro 
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modification, i.e., they have a past tense identical in form with present 
tense. The learners sometimes use led form, when they use this type 
of verb in the form of past tense. The total Number of errors found in 
this category is 98 which constitutes 2-25% for the errors in verbal 
inflections. 
LP RW 
Hurted hurt 
Seted set 
Bided bide 
Bursted burst 
Casted cast 
Shuted shut 
Splited split 
Hited hit 
Costed cost 
Spreaded spread 
4.4.3 Use of -ed form with verbs which r e q u i r e Internal 
Modification with addition of d/t 
The verbs of English are also made past by adding d or t and 
some change in the vowel sound of present form, e.g., deal/dealt. The 
learners sometimes do not follow the required change and addition of 
d / t while making past to this category of verb. The total number of 
errors found in this category is l43 which constitutes 121.0^% for the 
error in verbal inflection. 
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A few typical examples of this type are given below : 
LP RW 
Selled sold 
Leaved left 
Weeped wept 
Sleeped slept 
Loosed lost 
Buyed bought 
4.4.4 Use of -ed form instead of Changing d to t 
There are verbs in English which form the past tense by 
changing final d of present form into t. The learner sometimes use the 
-ed form to this category of verbs which are made past by changing d 
into t of present form of the verb. The total number of errors in this 
category is7A8 which constitutes 10.78% for errors in verbal inflection. 
A few examples are given below . 
LP RW 
Sended sent 
Spended spent 
Builded built 
4.4.5 Use of -ed instead of -en form 
A large number of English verbs have past tense identical in 
form with past participle. A few verbs are made past particle by adding 
zn in the present form or in the past form, e.g., arise/arisen, break/ 
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broken. The learners sometimes add ^ed form to the present form of 
the verb while using the verb as past participle. 
The total number of errors found in this category is 376 which 
constitutes 3f. 9T% for the errors of verbal inflections. 
A few typical errors of this kind are as follows : 
LP RW 
Arised arisen 
Bited bitten 
Shaked shaken 
Speaked spoken 
Writed written 
Growed grown 
Forgotted forgotten 
Drawed drawn 
Taked taken 
Stealed stolen 
4.6 Conclusion 
Learners commit various types of errors in their performance 
of English. It has been observed that the complex and irregular patterns 
of plural formation of English creates difficulties in acquisi t ion. 
Learners generally internalise the regular pattern of plural formation 
(i .e, addition of ' s ' or ' e s ' to the singular nouns for making them 
plural). They apply the same form of plural formation to the other nouns 
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which are made plural; by internal change and addition of ^ ' or by a 
vowel change, and by zero modification. 
Learners also commit errors in the use of possessive case. 
Instances have been found where learners have ignored the rules 
restriction of possessive, which is used only with animate. Contrary 
to this they use 'of structure' (i.e., the bowl of the dog is dirty) instead 
of possessive. Omission of apostrophe.^ is a regular feature of learner, 
they forget the use of apostrophe/s where it is needed. 
It has also been observed that complex and irregular verbal 
inflection system of English leads to overgeneralization. The regular 
practice regarding verbs in making them past is an addition of-led' to 
the present forms. It has been found that learner frequently generalize 
this ^£d' form to make the verb past. As a result, the irregular form of 
verb are used erroneously by learners, and resulted errors may be 
ascribed to intra-lingual factor. 
Above mentioned morphological errors of the learners could 
be eliminated through extensive patterns prectices/dril ls. In this way, 
the irregular morphological patterns of English which create problems 
in learning and result in erroneous utterances may be acquired. 
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SYNTACTIC ERRORS 
Syntactic Errors 
5.0 Introduction 
Syntax is the study of sentence s t ructure . It s tudies the 
arrangement and ordering of different lexical items in a larger sequence. 
The lexical items function as subject, verb and object. Languages vary 
in the arrangement of lexical items. English sentences have Subject + 
Object + Verb sequence. Whereas , Urdu/Hindi have a different 
arrangements, i.e.. Subject + Object + Verb. Different Syntactic 
arrangements of lexical items create problems in learning the target 
language. It has been observed that the learners of the second language 
usually mix up the ru les /pa t te rns of their mother tongue in the 
performance of the target langaue. The learners also overgeneralize 
the simplest/regular patterns of the target language. The mixing of the 
rules of mothertongue and overgeneralization of the sturucture of target 
language results in illformed/err«jnous structure of the target language. 
A number of researches have been carried out in this area. 
Scholars like (Du^kova (1967) Scott and Tucker (1974), Bhatia (1974, 
1975), Jain (1975), Hanning (1978), Ghaddesy (1976) Dommergues and 
Harlane (1976), Abot (1980) , Moore and Marzano (1979) , Paula 
Sunderman (1978 ), Baily Maiden and Krashen (1976), Politzer and 
Remirez (1974), Levenston (1978) Bhaskar (1976), Cohen and Ro^bins 
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(1978) have contributed to this area of investigation. They have 
examined the syntactic errors of second language learners of English 
with different language backgrounds. The results of these researches 
convey that most of the errors occur in the area of syntax. 
Present chapter does not include all types of syntactic errors 
but mainly devoted to the ; (1) Errors of Subject-verb-agreement and 
(2) Errors of transformation. The errors of transformation include only 
Active - Passive and Direct - Indidrect transformation in this chapter. 
A total of 3183 Syntactic errors have been found. They 
constitute 27 .31% of the total errors in this study . The total number 
of syntactic erors are found less in number as compared to other types 
of errors because a large number of grammatical errors have not been 
included in this chapter, we have covered only the errors of subject 
verb agreement and transformation errors. Following table shows the 
distribution of syntactic error discussed in this chapter. 
Table 
Grammatical Errors 
Errors of subject verb agreement 
Errors of passive transformation 
Errors of Indirect transformation 
Total 
Number 
830 
1248 
1105 
3183 
Percentage 
26.07 
39.20 
34.71 
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5.1 Errors of Subject - Verb Agreement 
Proper Knoweldge of Subject verb agreement is very essential 
for English Language Learning. In English, the verb agrees with the 
subject NP in Number and Person. English subject - verb agreement is 
different from that of Urdu/Hindi, as a result of which Urdu/Hindi 
speakers learning English face problems in learning English subject -
verb agreement. It has been observed that learners have misunderstood 
the process of agreement between the subject and the verb in their 
English language performance. 
In this area of investigation, it has been found that Urdu/Hindi 
speakers learning English have commi t t ed many e r r o r s . The i r 
performance of English lacked number agreement between the subject 
and the verb of a sentences. Due to this, they use English auxiliaries 
incorrectly Which have no number agreement between the subject and 
the verb of a sentence. A total of 830 errors have been found in the 
use of subject verb agreement. It comes to 26.07% of syntactic errors 
reported in this chapter. The errors of subject - verb agreement exhibit 
the use of inappropriate auxiliaries. The learner 's errors of this type 
may be categorized into: 
1) Singular Verb - Plural Subject. 
2) PluralSubject - Singular Subject. 
5.1.1 Use of Singular Verb for Plura l Subject 
In this category, a total number of 327errors have been found. 
It comes t o 3 d ' 3 3 % for errors in subject verb agreement. 
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A few errors of this kind are as follows and the correct forms 
of the auxiliaries have been bracketed in the learner ' s performance. 
a) Use of is instead of are 
1) There is (are) many objections to such a plan. 
2) The public is (are) requested not to walk on the grass. 
3) The jury is (are) divided in their opinions. 
4) Rahim and Karim is (are) naughty boys. 
b) Use of Was instead of were 
1) The military was (were) called out. 
2) The Jury was (were) divided in their opinions. 
3) He and his brother was (were) going to market. 
c) Use of has instead of have 
1) He or his friends has (have) done this activity. 
2) He and his father has (have) arrived. 
5.1.2 Use of plural verb for singular subject 
A total number of 503 errors have been found in this category. 
It comes to 60.60% for errors of subject verb agreement . 
A few of them are as follows: 
a) Use of were instead of was 
1) Every boy and girl were (was) ready. 
2) Each of the boys were (was) given a prize. 
3) The chief, with all his men were (was) massacred. 
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4) "Gulliver's Travels" were (was) written by Swift. 
5) Not one of these five boys were (was) present there. 
6) Two thirds of the city were (was) in ruins. 
7) One third of the work were (was) completed. 
8) The quality of the mangoes were (was) not good. 
b) Use of are instead of is 
1) Bread and butter are (is) my daily food. 
2) Two miles are (is) long distance. 
3) Each of the students are (is) playing in the field. 
4) Bread and milk are (is) his only food. 
5) Neither his father nor his mother are (is) alive. 
6) Iron as well as gold are (is) found in India. 
7) Forty yards are (is) a good distance. 
8) Each of the boys are (is) rewarded. 
9) The chief with his followers are (is) present there. 
10) Five rupees are (is) an exessive prices for this penknife. 
c) Use of do instead of does 
1) He do (does) not play football. 
d) Use of have instead of has 
1) The meeting have (has) chosen a president. 
2) The notorious dacoit with his followers have (has) escaped. 
3) A good man and useful ctizen have (has) passed away. 
4) One or the other of those fellows have (has) stolen the watch. 
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5) The cost of all these articles have (has) risen. 
6) A novelist and poet have (has) passed away. 
7) Each and every leaf of this tree have (has) turned yellow. 
8) The cost of all articles have (has) risen. 
9) None of you have (has) done this work. 
5.2 Errors of Transformation 
5.2.1. Tranformation of Active into Passive Voice 
An active or a passive construction conveys the same meaning; 
Mohan killed the Tiger (Active) and The tiger was killed by nwhan 
(Passive) refer to the same content, though they differ with regard to 
emphasis on Mohan or Tiger. Active voice is used when the actor or 
the subject of a sentence is made more prominent, e.g., Mohan killed 
the tiger. Passive voice is used to stress the thing than the doer of 
action, e.g.. The tiger was killed by Mohan. The passive construction 
is also used when the active subject is not know or when the subject is 
so remote or unimportant, e.g.. His book was stolen. 
The tranformation of active voice into passive voice is guided 
by the following syntactic rules; 
1) The object of the transitive verb in the active voice becomes the 
subject of the verb in the passive voice. 
2) Since the object of a verb in the active voice becomes the subject 
of the passive form, it follows that only transitive verbs can be 
used in the passive voice, because an intransitive verb has no 
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object. 
3) The by pharase is used in the passive voice where the agent has 
some importance and it is necessasary to complete the sense. 
4) The object of the active sentence becomes the subject of a passive 
sentence. However, if there are two objects in the active, only one 
of them can be made the subject; the other remains the Object. 
5.2.51. E r ro r s Relat ing to the Tranformation of Active Voice into 
Passive Voice 
Ignorance of the rules of tranformation form active voice into 
passive voice on the part of learners has led them to commit as many 
as 1248 errors under this category. They constitute 39.20Vfor syntactic 
errors. 
A few examples of the errors of active voice tranformation 
into passive voice are as follows : 
1) Active : Brutus stabbed ceaser. 
Passive LP : The brutus stab by the ceaser. 
Let ceaser stabbed by Brutus. 
Ceaser stabbed by Brutus. 
Brutus stabbed by Ceaser. 
RS : Ceaser was stabbed by Brutus. 
2) Active Voice : The People will make him king. 
Passive LP : King will be made him by the people. 
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The king people by make him. 
The king will make by the people. 
The people will make king by him. 
He will make king by people. 
He will be king by the people. 
King would maked by the people. 
The king will be mad by the people. 
RS : He will be made king by the people. 
3) Active Voice : Give the order. 
Passive LP: Let the order gived. 
The order by give. 
Give him the order. 
Order was given. 
The order give. 
The order by give. 
Order is given. 
Let be given the order. 
The order given by me. 
RS : Let the Order be given. 
4) Active Voice : He invited me to his house yesterday. 
Passive LP: I was invited to his house yesterday by him. 
His house is invited me yesterday by him. 
He invited to me his house yesterday. 
Yesterday he invited to me his house. 
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I was invited my him yesterday to his house. 
Yesterday I invited him to my house. 
His house yesterday to me invited by him. 
I was invited to his house previous day by him. 
I am invited by him to his house yesterday. 
RS : 1 was invited to his house yesterday. 
(5) Active : Who taught you grammar? 
Passive LP : Whom was taught by you. 
Whom you taught the grammer. 
The grammer was taught by whom? 
Who taught you by grammer. 
You grammer taught by who. 
You taught grammer whom. 
By whom grammer taught by you. 
Grammer taught by you. 
RS : By whom were you taught grammer? or By whom 
was grammer taught you. 
(6) Active : I read the book long ago. 
Passive LP : The book is being long ago by me. 
The book long ago read by me. 
The book read long ago. 
The book long ago being read by me. 
The book was read long ago. 
The book long ago was readed by me. 
Long ago the book read by me. 
The book is read by me. 
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The book long ago read by me. 
Rs : The book was read by me long ago. 
(7) Active : He taught me to read English. 
Passive LP : I was taught to read English by him. 
Read English had taught me to by him 
He read English to taught me. 
To read the English he taught by me. 
I read English he taught me. 
He taught English readed by you. 
English read to me by his taught. 
I was teached by him to read English. 
I taught to read English by him. 
RS : I was taught by him to read English. 
(8) Active : I saw him opening the box. 
Passive LP : He was seen the box opening by us. 
Him opening is seen by the box by me. 
The box opening I saw him. 
The box say him opening by me. 
He opened the box and I saw him. 
The box saw him opening by me. 
The box saw was opening when I see him. 
I opening the box and saw him. 
He open the box see by me. 
Then box was being opening. He saw by me. 
Rs ; He was seen opening the box. 
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(9) Active : Shall I ever forget those happy days? 
Passive LP : The happy days will be not forgotten by me. 
Will those happy days be forgeted by me ever. 
1 shall ever forget those happy days. 
Those happy days I will never forget by me. 
Th^se hap^py days \ will never forget by me. 
Those happy days forget shall ever by me. 
Shall those happy days ever forget. 
These happy days will ever forget by me. 
Do I forget that happy days. 
Will those happy days ever forgotten by me. 
RS : Will those happy days be ever forgotten? 
(lO)Active : All desire wealth and some acquire it. 
Passive LP : Some acquire it desired wealth by all. 
All wealth and some desire acquire it. 
Wealth is desired by all but some acquire it. 
A l l d p s i r f ^yP '^ l th i n f l r n i n m ^ . - n i i i i M l i y j l 
Some acquire and all desire wealth by it. 
All desire and some acquire it by wealth. 
If acquire and some desired wealth by all. 
RS : Wealth is desired by all and acquired by some. 
5.2.3 Tranformation of Direct Speech into Indirect Speech 
There are two ways of reproducing what a speaker has said: 
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direct and indirect. In direct speech speaker's exact words are produced, 
While in indirect speech the meaning of a remark or speech is 
reproduced without using the speaker ' s exact words . Indirect is 
normally used in conversation and reporting. 
The tranformation of direct speech into indirect s^peech 
requires some changes in tense, pronoun and some other lexical entries 
of the reported speech. The tranformation of direct speech into indirect 
spech is guided by following rules: 
1) When the reporting verb is in the past tense, all present tense of 
the direct speech are changed into the corresponding Past tenses. 
2) If the reporting verb is in the present tense, the tenses of the direct 
speech do not change. 
3) The pronouns of Direct speech are changed. 
4) Words expressing nearness in time or place are generally changed 
into words PYp[p<:Qinc diiitanrr Fnr r i iiiii|ilf" " 
now > then 
here > there 
ago > before 
thus > so 
today > that day 
tomorrow > the next day 
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yesterday > the day before 
last night > the night before 
this > that 
these > those 
5) In reporting questions^the indiiect speech is intTodnced by verbs 
such as asked, inquired, etc. 
6) In report ing commands and reques t , the ind i rec t speech is 
introduced by some verb expressing command or request. 
7) In reporting exclamation and wishes , the indirect speech is 
introduced by some verb expressing excalmation or wish. 
5.2.4-« Errors of Tranformation of Direct Sneech into Indirect 
Speech 
It has been observed that the learners do not follow the rules 
of t ranformat ion as a resul t of which they commi t t e r r o r s of 
trancforniation ol uiieci speecn into indirect. The tranformation of 
direct speech into indirect speech is governed by some rules of 
transformation. These rules should not be ignored. The learners have 
committed as many as 1105 errors in this category. They constitute 
34 .71% for syntactic errors. 
1) Direct : Ajay said, "I am very busy". 
Indirect LP : Ajay said that he was very busy now. 
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Ajay said that 1 am very busy now. 
Rs : Ajay said that he was very busy then. 
2) Direct : He said, "My master is writing let ters". 
Indirect LP : He said that my master is writing letters. 
He said that his master is wrote letters. 
He said that his master was writing a letter. 
RS : He said that his master was writing letters. 
3) Direct ; He said, "The horse died in the night ," 
Indirect LP : He said that the horse died in the night. 
He said that the horse is died in the night. 
He said that the horse dies in the night. 
RS : He said that the horse had died in the night. 
4) Direct : He said to me, "I don't believe you." 
Indirect LP : He said to me that he did not believe you. 
He said to me that he dont believe me. 
He told to me that he didn believe you. 
He said to me that he does not believe you. 
RS : He said he didn't believe me. 
5) Direct : He says, "I am glad to be here this evening." 
He says that I am glad to be here this evening. 
He says that he is glad to be here this evening. 
He says that he was glad to be here this evening. 
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Rs : He says he was glad to be here this evening. 
6) Direct : He said to me, "What are you doing? " 
Indirect LP : He told me that he was you doing. 
He said to me that 1 am doing. 
He asked to me that are you doing? 
He asked to me what you doing. 
RS : He asked me what I was doing? 
7) Direct : Rama said to Anjum, "Go away." 
Rama told Anjum that go away. 
Rama told Anjum that was go away. 
Rama asked Anjum to go away. 
RS : Rama ordered Anjum to go away. 
8) Direct : He said to him, " Please wait here till I return." 
Indirect LP : He requested to him wait here till I return. 
He told me that please wait here till he return. 
He requested to wait there till he returns 
He advised him to please wait here till I return. 
RS : He requested him to wait there till he returned. 
5.3 Conclusions 
Learners commit various types of syntactic errors. This chapter 
does not include all types of syntactic erros. Efforts have been made 
to concentrate for the errors of subject verb agreement. Errors of 
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tranfonnations, particularly active - passive and direct - Indirect have 
also been included while dealing with syntactic errors. 
English verb agrees with the subject in number and persons. 
It has been observed that errors of subject - verb agreement arise when 
the learners find difficulty in locating the subject and they treat 
following nouns as a subject : 
1) They treat plural subject even the two subjects together express 
one idea. 
2) They also get confused when two or more singular subjects are 
joined by and. 
3) The learner also realise plural subject when two nouns refer to 
the same person. 
4) They also commit errors if different persons were referred to in a 
sentence. The resulted errors may be ascribed to the ignorance of 
the rules of subject verb agreement. 
English sentence having a transitive verb can be transformed 
into the passive form. The object of the active sentence becomes the 
subject of the passive and a finite form of be (e.g., is, am, are, was, 
were) and past participle form of the verb is used, e.g., John teaches 
French. (Active) French is taught by John. (Passive) 
The use of passive is more frequent in English than it is in 
Urdu/Hindi. Learners easily tranform the active sentence into passive 
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which have transitive verb and a subject. But they face difficulty when 
there are two objects in active forms. It has been observed that : 
1) Learners transfer active sentence into passive easily whenever a 
simple sentence contains transitive verb. 
2) The tense is used erroneously. 
3) They carry agent in the sentences where it is not needed. 
4) They also carry vague subject in passive transformation. 
5) Complex/Compound sentences are erroneously transformed into 
passive. 
6) Redundent use of/ 'J ' is very frequent in the learner 's performance. 
7) They use analogy of simple affirmative sentence which possess 
transitive for other negative/interrogative and compound/complex 
structures for making them passive. 
The tranformation of reported speech into indirect speech 
requires some changes in tenses, pronouns and some other lixical 
entries of the reported speech. If the reporting verb is in the present 
tense, the tense of the direct speech do not change. But when the 
reporting verb is in the past tense, each of the four tense of the reported 
speech is transformed into the corresponding past tense. The learner 's 
performance data shows ignorance to these changes. The learners 
simply add that in indirect speech while transferring the direct speech 
into indirect speech. 
Urdu/Hindi speakers learning English commit extensive errors 
103 
of tense in transferring direct speech into indirect speech. They 
maintain the tense of reported speech even when the reporting verb is 
in the past tense. Proper sequence of tense is required in a continuam 
of speech/writing. Urdu/Hindi speakers learning Ivnglish fail to use 
tense in a needed sequence particularly with reported speech. Learners 
usually maintain the tense of reported speech while transferring direct 
speech into Indirect speech. The maintenance of tense in reported 
speech seems illogical in terms of tense sequence. The Learner's errors 
of transformation of direct speech into indirect speech and active voice 
into passive voice may be ascertained to the developmental errors. 
Bacause the ignorance of tranformation rules lead them to commit 
errors. 
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ERRORS OF INDECLINABLES 
Errors of Indeclinablcs 
6.0 Introduction 
Indeclinables play significant roles in a language. They do not 
change their forms in gender, person or number. They are used in same shape 
everywhere. Indeclinables include prepositions, conjunctions, adverbs and 
various functions of a word in the sentence. They are also called particles. 
Every language has its own set of Indeclinables. The use of 
indeclinables varies from language to language. For example, there are 
prepositions in English, but in Urdu/Hindi they are called postpositions. The 
peculiar use and arrangement of indeclinables in terms of learner's mother 
tongue creates problem in learning the target language. 
6.1 Errors in the Use of Indeclinables 
Indeclinables of English are used erroneously by Urdu/Hindi 
speakers learning English. Errors of indeclinables in the learner's performance 
could be categorised into following four types; 
1) Incorrect use, 
2) Omission, 
3) Permutation or displacement, and 
4) Redundent use. 
Present chapter includes the errors in the use of preposition, 
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conjunction and adverb. The total number of errors found in the use of 
indeclinables is 1178 which constitute 10.11% of the total errors in this study. 
Following table shows the distribution of errors in the use of indeclinables. 
TABLE 
Errors of Indeclinables Number Percentage 
Preposition 709 60.18 
Conjunction 273 23.17 
Adverb 196 16.63 
Total FTTS • 
6.2 Errors of Prepositions 
In English, a preposition is used before a noun or pronoun to indicate 
its relationship with other noun or pronoun. In Urdu/Hindi it is used after 
noun or pronoun hence it is known as post-position. 
"Postpositions in Urdu are employed after words which 
are in oblique case to denote case-relationships. No 
postposition is used with nouns or pronouns in direct 
case." (Beg, 88:21) 
The use of preposition is ruled governed in English. The learner's 
performance of English shows that they have very less and inappropriate 
knowledge of the usage of prepositions. 
A total of 709 errors have been found in the use of preposition. 
They constitute 60.18% for errors in the use of indeclinables. 
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Following table shows the distribution of various types of errors in 
the use of preposition: 
TABLE 
Errors of Preposition Number Percentage 
Incorrect 425 59.94 
Omission 105 14.80 
Redundant use 179 25.24 
6.2.1. Incorrect Use of Prepositions 
A total of 425 errors are found in this category. They constitute 
59.94% for errors in the use of prepositions. A large number of instances 
have been found where learners have used one preposition instead of another. 
The following are some of the examples of errors of this kind : 
LP RS 
1. He is married with my cousin. He is married to my cousin. 
2. A squire may be equal with traingle. A squire may be equivalent to a 
traingle. 
3. He is indifferent with his own He is indifferent to his own 
interest. interest. 
4. His plans are adverse with my His plans are adverse to my 
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interests. interests. 
Use of on instead of for 
LP 
1. I am obliged to you on you 
kindness. 
RS 
I am obliged to you for you 
kindness. 
2. Gandhiji died on his country. Gandhiji died for his country. 
3. Only graduates are eligible 
on the post. 
Only graduates are eligible 
for the post. 
6.2.2. Omission of Preposition 
A total of 105 errors of omission of prepositions have been found. 
They constitute 14.80% for errors in the use of preposition. 
Some of the examples of errors of this kind are given below. 
a) Omission of a/ 
LP 
1. Who knoked the door? 
RS 
Who knoked at the door? 
2. Everyone laughed him. Everyone laughed at him. 
3. We reached eight in the morning. We reached at eight o'clock in 
the morning. 
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b) Omission of rg 
LP 
1. 1 replied him. 
RS 
1 replied to him. 
2. He listens the music everyday. He listens to the music everyday. 
3. He said me. He said to me. 
c) Omission oi for 
LP 
1. I paid the ticket. 
RS 
I paid for the ticket. 
2. He was searching the bicycle. He was searching for the bicycle. 
3. He asked my book. He asked for my book. 
d) Omission of with 
LP 
1. The shopkeeper gave me a gun 
to shoot. 
RS 
The shopkeeper gave me a gun 
to shoot with. 
6.3.3. Redundant Use of preposition 
A total of 179 errors of redundant use of preposition have been 
found. They constitute 25.24% for errors in the use of prepositions. 
A few examples of this kind are as follows: 
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a) Redundent use of to 
LP RS 
1. I asked him to come to at night. I asked him to come at night. 
2. Servant obeys to his master. Servant obeys liis master. 
3. The Cat was approaching to the The Cat was approaching the 
iVlouse. Mouse. 
4. He told to the teacher about He told the teacher about class 
class activity. activity. 
5. We reached to Nainital. We reached Nainital. 
b) Redundant use of of 
LP RS 
1. This book comprises of fifty pages. This book comprises fifty pages. 
2. Children run around of the circle. The chi ldren run around the 
circle. 
3. He stood outside of the library. He stood outside the library. 
c) Redundant use of into 
LP RS 
1. The teacher entered into the The teacher entered the 
no 
classroom. classroom. 
d) Redundant use of at 
LP 
1. The players reached at the 
playground. 
RS 
The players reached the 
playground. 
e) Redundant use oi with 
LP RS 
1. Our teacher accompanied with us. Our teacher accompanied us. 
6.3 Errors of Conjunctions 
Conjunctions are words which connect other words or groups of 
words in the sentence. Paul Roberts (1954:231) gives a precise definition of 
conjunction in the following words: 
A Conjunction is a word whose primary function is to 
join words or group of words; it does not, like the relatives, 
point to an antecedent and also function as substantive or 
modifier; it does not have so much modifying function as 
the conjunctive adverb, as is seen in the fact that the 
conjunction must stand at the beginning of one of the 
elements joined. 
There are two types of Conjunctions: 1) Coordinating, and 2) 
Subordinating. 
The conjunctions like, and, but, or, nor, for, yes, and so are termed 
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as coordinating conjunctions. These conjunctions connect sentence elements 
of the same grammatical class, such as two clauses, two noun phrases, or 
two adjectives. Subordinating conjunctions join units which do not have the 
same grammatical status in the sentence. The words like until, where, when, 
though, because etc. are subordinating conjunctions. 
Basically, conjunctions merely join together sentences and words. 
It should be carefully distinguished from relative pronoun, relative adverbs, 
conjuctive adverbs and prepositions, which also connect the words. This 
creates confusions in the use of conjunctions. Consequently, the learners use 
conjunctions erroneously. The total of 273 errors have been found in the use 
of conjunctions in the learner's written performance of English. They 
constitute 2.3»\'7% for errors in theiindeclinables. Following table shows the 
distribution of various types of errors in the use of conjunctions. 
TABLE 
Errors of Conjunctions Number Percentage 
Incorrect use 116 42.49 
Omission 71 26.00 
Redundant use 47 17.21 
Permutation 39 14.28 
Total .273 
6.3.1. Incorrect Use of Conjunctions 
The total of 116 errors have been found in this category which 
constitute 42.49% for errors in the use of Conjunctions. 
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Some of the examples of this kind are as follows : 
LP RS 
1. Stay here until I come back. Stay here till I come back. 
2. I was tired therefore 1 could not go. I was tired so 1 could not go. 
3. Vimal is not as strong as other Vimal is not so strong as other 
player. players. 
4.1 doubt that he will win the race. I doubt whether he will win the 
race. 
5. He is a good student and he failed. He is a good student but he failed. 
6. We will wait here it rains. We will wait here while it rains. 
6.3.2 Omission of Conjunctions 
The total of 71 errors of this kind have been found. Thay come to 
26.00% for errors in the use of conjunctions. 
Some of the examples are as follows ; 
LP RS 
1. He is strong as other players. He is as strong as other players. 
2. One hundred seven men were One hundred and seven men were 
injured in a clash. injured in a clash. 
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3.1 work hard that I may secure 
good marks. 
1 work hard so that 1 may secure 
good marks. 
4. He always looks as he is very 
busy. 
He always looks as if he is very 
busy. 
5. Though he is thin, but he is strong. Though he is thin, he is strong. 
6.3,3. Redundant Use of Conjunction 
The total of 47 errors of this kind have been found. They come to 
17.21% for errors in the use of conjunctions. 
Some of the examples are as follows: 
LP RS 
1. If I go to Delhi, then I shall bring If I go to Delhi, I shall bring the 
the book. book. 
2. As he is very honest, so he never 
tells lie. 
As he is very honest, he never 
tells lie. 
3. The teacher asked that why 1 was 
late. 
The teacher asked why I was 
late. 
4. As he is thin, so he runs fast. As he is thin, he runs fast. 
5. As he is ill so he can not attend As he is ill, he cannot attend the 
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the class. class. 
6.3.4. Permutation of Conjunctions 
The total number of 39 errors have been found in this category. 
They constitute 14.28% for errors in the use of conjunctions. 
Some of the examples of this kind are as follows : 
LP RS 
1. Lions are both found in Asia Lions are found both in Asia 
and Africa. and Africa. 
2. Neither he is intelligent nor 
laborious. 
He is neither in te l l igent nor 
laborous. 
3. We will either go to Agra or 
Nainital. 
We will go either to Agra or 
Nainital. 
4. He naither goes to school nor 
plays. 
He goes neither to school nor 
plays. 
6.4 Errors of Adverbs 
Adverbs are defined as a word that indicate time, place, manner, 
degree, amount, purpose, result, attendant, circumstances, means etc. (Paul 
Robert, 1954: 207) Adverb modifies the meaning of a verb, an adjective, or 
another adverb. It is a word which answers the questions where?, when?, 
how?, and how much? This question-answer approach is found in elementary 
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books of English grammar which provides an applied test. 
There are seven kinds of adverbs in English (Thompson & Martinet, 
1979:63) which are given as follows: 
1) Adverb of manner : e.g., quickly, hard, well. 
2) Adverb of place : here, up, near. 
3) Adverb of time : now, till, today. 
4) Adverb of frequency : twice, always often. 
5) Adverb of degree : very, quite, too. 
6) Interrogative adverb : when?, where?, why?. 
7) Relative adverb : when, where, why. 
Adverbs of English have specific usage, for example, 'since' is used 
for the point of time from which the action begins, whereas, 'for' is used for 
the period of time. 
Adverbs of English also follow position rule. It has restricted 
position of occurance. For example, adverb of manner are placed after the 
direct object if there is one, otherwise after the verb. They are not placed 
between a verb and its direct object. Other adverbs of English also follow 
position rule. 
It has been observed that learner usejone adverb instead of another 
which is normally not used in standard English. Permutation of adverbs is 
also very frequent in the learner's performance. The erroneous use of adverbs 
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in the learner 's performance of English may be ascrbribed to the 
developmental errors. 
A total of 196 errors have been found in the use of adverbs in the 
learner's written performance of English. The learner's errors in the use of 
adverb constitute 16.63% for errors in the use of indeclinables. 
Following table shows the distribution of various types of errors in 
the use of adverbs: 
TABLE 
Errors of Adverbs 
Incorrect use 
Omission 
Permutation 
Number 
74 
1 
121 
Percentage 
37.75 
0.51 
61.73 
T&id \^^ 
6.5.1 Incorrect use of Adverbs 
The total of 74 errors have been found in this category. They 
constitute 37.75% for errors in the use of Adverbs. 
A few examples of this kind are given below: 
LP RS 
1. She passed the test anyhow. She passed the test somehow. 
2. They arrived yesterday in night. They arrived last night. 
3. We met directly to the manager. We met direct to the manager. 
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4. Most likely we will go there 
tomorrow. 
5. The mango was too sweet. 
Most probably we will go there 
tommorow. 
The mango was very sweet. 
6. His mother is very week that she His mother is so week that she 
cannot move. cannot move. 
7. She sings good. 
8. We tracked fastly. 
She sings well. 
We tracked fast. 
9. He was walking much slowly. He was walking very slowly. 
10. Do not speak so loud. Do not speak so loudly. 
11. A team visited our school a 
year back. 
A team visited our school a year 
ago. 
12. We could not see him nowhere. We could not see him anywhere. 
13. The bag was very heavy for me The bag was too heavy for me to 
to carry. carry. 
6.5.2 Omission of Adverb 
Only one error has been found in this category which forms 0.51% 
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of the total errors in the use of adverbs. The example is given below: 
LP 
1. He does not know to ride. 
RS 
He does not know how to ride. 
6.5.3 Permutation of Adverbs 
The total of 121 errors have been found in this category. They come 
to 61.73% for errors in the use of adverbs. Permutation of adverb is very 
marked in the learner's performance. They sometimes do not put the adverb 
at their proper place in a given sentence. 
Following are some of the examples of permutation of adverbs: 
LP 
1. He quickly opened the door. 
RS 
He opened the door quickly. 
2. She sings the song always. She always sings the song. 
3. His brother comes to our school His brother often comes to our 
often. school. 
4. The dog was injured badly. The dog was badly injured. 
5. We only should worship God. We should worship only God. 
6. He exactly stood in front of me. He stood exactly in front of me. 
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7. We should speak the truth always. We should always speak the truth. 
8. He feels bad sometimes. He sometimes feels bad. 
9. We briefly told the teacher what We told the teacher briefly what 
had happened. had happened. 
10.She could not answer one 
question. 
She could not answer even one 
question. 
11.1 only learn four asans of yoga. I learn only four asans of yoga. 
12.We were prepared fully. We were fully prepared. 
13.The doctor again called. The doctor called again. 
14.We only slept two hours. We slept only two hours. 
15.We slowly moved. 
16.It is heavily raining. 
We moved slowly. 
It is raining heavily. 
17.We daily go to see him. We go to see him daily. 
6.5 Conclusion : 
In this chapter,errors of Indeclinables have been discussed. They 
are functional words which belong to different parts of speech. English 
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indeclinables are quite different from Urdu/Hindi indeclinables. Due to this, 
learner faces problems in acquiring correct usage of indeclinables of English. 
Indeclinables of English like Prepositions, Conjunctions, Adverbs are used 
erroneously by the learners. 
The erroneous use of indeclinables have been categorised into four 
types: 
1) incorrect use, 
2) Omission, 
3) Permutation or displacement, and 
4) Redundent use. 
The structural arrangement of indeclinable becomes troublesome 
for the learner. In English, a preposition is used before a noun or pronoun 
whereas, Urdu/Hindi have preposition which follow the words in oblique 
case. No postposition in Urdu/Hindi is used with nouns or pronouns in direct 
case except the subject marker ne_, e.g., us ne dekha (He saw). 
The preposition of English follow certain rules of its usage, e.g., 
1) After is used only with period of past time and not with a period of future 
time. 
2) Tin is used for time and to is used for place. 
3) On is used in speaking of things at rest, and upon of things which are in 
motion. 
several rules of this kind are followed in using prepositions. The rule governed 
usage of the preposi t ion of English creates problems in learning. 
Consequently, the learners use them erroneously. The resulted errors may be 
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ascribed to developmental errors. It may be partly because of the pull of 
their mother tongue Urdu/Hindi. 
Conjunctions merely join together sentences and words. Relative 
pronouns, relative adverbs and prepositions also connect clauses and words, 
e.g., 
1) This is the book that 1 bought yesterday. (Relative Pronoun) 
2) This is the place where he was found. (Relative Adverb) 
3) Take this and give that. (Conjunction) 
This creates confusion in the usage of Conjunctions. As a result, 
the learner^use conjunction erroneously. Apart from this, the usage of 
conjunction also follow rules which becomes difficult for the learners. The 
resulted errors may be ascribed to the intralingual and development factors. 
All adverbs in English have ristricted positions of occurance. It has 
been observed that the learner avoide the use of adverbs. The learner usually 
change the place of adverb where it is not normally used. Permutation of 
adverb is very frequent in the learner's performance. Learner sometimes use 
e.rfor* 
one adverb instead of another. The resulted^may be categorised into 
developmental errors. 
Most of the Indeclinables in English have their specific use and are 
used with certain combinations of words. They also occupy/restricted place 
in a larger construction. The errors of indeclinables of English in the learner's 
performance could be minimised with the help of pattern practices/drills. 
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ERRORS OF ARTICLES 
Errors of Articles 
7.0 Introduction 
Articles function as determiners or modif iers in nominal 
phrases. There are two articles in English, viz., a (or an) and tlie. The 
article la/ or 'an ' is called indefinite article. The use of a and an is 
determined by the following sound; an is used before a word beginning 
with a vowel sound and a is used before a word beginning with a 
consonant. The article is used before a noun and follows certain rules. 
The indefinite article a or an is used : 
a) Before a singular noun which is countable. 
b) Before a singular countable noun which is used as an example of 
a class of thing. 
c) With a noun of complement. 
d) In certain numerical expressions. 
e) In expressions of price, speed, ratio etc. 
f) With few and little. 
g) In exclamations before singular, countable nouns. 
The definite article is used : 
a) Before plural nouns. 
b) Before uncountable nouns. 
c) Before abstract nouns. 
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d) Before names of meals, except when preceded by an adjective. 
The use of article with certain rules creates problem to the 
second language learners of English. The article is not found in Urdu/ 
Hindi. 
7.1 E r r o r s in the use of Articles 
The total number of errors found in the use of articles is 686. 
They constitute 5.88% of the total errors in this study. 
Learners errors of article may be categorized into following 
heads : 
1) Incorrect use of articles. 
2) Omission of articles. 
3) Redundant use of articles. 
Following table shows the distribution of various types of 
errors in the use of articles. 
Table 
Error in Article 
Incorrect use 
Omission 
Redundant use 
Total 
Total 
196 
353 
137 
686 
Percentage 
28.57 
51.45 
19.97 
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7.1.1 Incorrect use of Article 
A total of 196 errors are found in this category of errors. They 
constitute 28.57% for errors in using the article. Learners performance 
show the ignorance of the rules for using the articles. Following four 
types of errors have been found in this category of errors. 
a) The use of a instead of an. 
b) The use of an instead of a. 
c) The use of a instead of the. 
d) The use of the instead of a. 
(a) The use of a instead of an: 
The total number of errors in this category is 103 which comes 
to 15.01% for errors in using the articles. 
Following are some of the examples of errors of this kind: 
LP RS 
Ceylon is a island. Ceylon is an island. 
He returned after a hour. He returned after an hour. 
Rama has come without a Rama has come w i t h o u t an 
umbrella. umbrella. 
Soldier lost a arm in battle. The so ld ier lost an arm in the 
battle. 
(b) The use of an instead of a: 
The total number of 5 errors have been found in this category. 
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They constitute 0.72% for errors in using the article. A few example 
are given below: 
LP RS 
Copper is an useful metal. Copper is a useful metal. 
An woman was waiting there. A woman was waiting there. 
An European lady visited our A E u r o p e a n lady v i s i t ed our 
school. school. 
(c) The use of a instead of the: 
The total number of errors in this category is 57 which comes 
to 8.30% for errors in using the articles. The following are some of 
the examples of errors of this kind : 
LP RS 
My favourite flower is a rose. My favourite flower is the rose. 
December is a last month of the December is the las t month of 
a year. of the year. 
Delhi is a capital of India. Delhi is the capital of India. 
Calcutta is a biggest city. Calcutta is the biggest city. 
Cloth is sold by a metre. Cloth is sold by the metre. 
We live in a same hostel. We live in the same hostel. 
(d) The use of the instead of a: 
A total number of 3 1 errors have been found in this category. 
They constitute 4 .51% for errors in using the art icle. A few examples 
are given below : 
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LP RS 
The English is the difficult English is a diff icul t l anguage , 
language. 
Taj Mahal is the historical Taj Mahal is a h i s t o r i c a l 
building. building. 
Shivaji was the famous ruler Shivaji was a f amous r u l e r 
ofMarathas. ofMarathas. 
7.1.2 Omission of the Articles 
A total of 353 errors have been found in this category of errors. 
And they constitute 51.45% of errors in the use of articles. Under this 
category of errors the following three types of errors have been found. 
(a) Omission of the indefinite article a. 
(b) Omission of the indefinite article an. 
(c) Omission if the definite article the. 
7.1.2.1 Omission of the Indefinite ar t icle 'a ' : 
The total number of errors have been found in this category 
are 183 which comes to 26.67% for errors in using the article. It has 
been observed that learners sometimes forget the use of indefinite 
article a before singular common nouns and collective nouns. 
LP RS 
Copper is useful metal. Copper is a useful metal. 
Aladdin had wonderful lamp. Aladdin had a wonder fu l l amp. 
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The doctor says it is hopless The doctor says it is a hopeless 
case. case. 
He is good player. He is a good player. 
Banares is holy city. Banaras is a holy city. 
Never tell lie. Never tell a lie. 
7.1.2.2 Omission of the Indefinite article*an': 
A total of 79 errors of this kind have been found. They 
constitute ILSI % for errors in the use of article. A few examples for 
this kind of errors are as follows : 
LP RS 
Have you ever seen Elephant? Have you ever seen an Elephant? 
The children found egg in the The ch i ld ren found an egg in 
nest. the nest. 
We saw ocean. We saw an ocean. 
Bengali is easy language. Bengali is an easy language. 
Ceylon is island. Ceylon is an island. 
7.1.2.3 Omission of the Definite article the: 
The total number of errors have been found in this category 
""-^  91 which comes to 13.26% for errors in using the articles. The 
following are some of the examples OT such errors: 
LP RS 
Sun rises in east. Sun rises in the east. 
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We sitted in open air. We sat in the open air. 
We travelled by Gomti express. We travelled by the Gomti express. 
We defeated other team. We defeated the other teem. 
Guide knows way. The guide knows the way. 
English is language of people Engl ish is the l a n g u a g e of the 
of England. people of England. 
Honesty is best policy. Honesty is the best policy. 
Where did you buy book? Where did you buy the book. 
7.1.3 Redundant use of the articles 
Learner sometimes use unnecessary ar t ic les before proper 
nouns, and before some possessive pronouns in a nominal phrase. 
A total number of errors in this category is 137 which comes 
to 19.97% for errors in the use of articles. Under this category of errors 
the redundant use of the articles a, an and the have been noted. 
4.1.3.1 Redundant use of the Indefinite Articie^aV-
A total number of errors have been found in this category is 
43 which comes to 6.26% for errors in using the articles. 
LP RS 
He sketched Taj Mahal on a He ske tched the Taj Maha l on 
paper. paper. 
I invited to him to a dinner at 1 invi ted him to d i n n e r at my 
my house. house. 
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We felt a fear. We felt fear. 
4.1.3.2 Redundant use of the Definite Article an 
A total of 8 errors of this kind have been found. They 
constitute 1.16% for errors in using the articles. 
LP RS 
It is the ball of an iron. It is iron ball. 
It was too hot to play an It was too hot to p lay o u t d o o r 
outdoor. 
She could get an oil for She could get ( s o m e ) oi l for 
cooking. cooking. 
The sailor jumped in an ocean. The sailor jumped into ocean. 
4.1.3.3 Redundant use of the indefinite articie'^thel' 
The total number of 86 errors have been found in this category. 
They constitute 12.53% for errors in the use of article. 
Following are some of the examples of redundant use of the 
indefinite article the. 
LP RS 
They leave the school at 1.30. They leave . . school at 1.30 P.M. 
We walked on the foot. We walked on foot. 
The gold is costly metal. Gold is costly metal. 
We play the football. We play football. 
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Following table shows the distribution of various types of 
errors in the use of articles. 
Table 
Errors of Article 
The use of a instead of an 
The use of an instead of a 
The use of a instead of tlie 
The use of the instead of a 
Omission of the Indefinite 
article a 
Omission of the Indefinite 
article an 
Omission of the Definite 
article the 
Redundant use of a 
Redundant use of an 
Redundant use of the 
TofcLt 
Number 
103 
5 
57 
31 
183 
79 
91 
43 
8 
86 
686 
Percentage 
15.01 
0.72 
8.30 
4.51 
26.67 
11.51 
13.26 
6.26 
1.16 
12.53 
7.2 Conclusion 
In English articles are used as determiner or modifier of the 
nominal phrases. The two articles a (or an) and the are used in English 
and follow certain rules of usage. The rules of usage can not be avoided 
in correct usage. The use of article with certain rules creates problems 
to the learner. The Urdu/Hindi speakers learning English are also not 
accustomed with the use of article because articles are not found in 
Urdu/Hindi. As a result, the learner commit errors in the use of articles 
of English. 
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ORTHOGRAPHIC ERRORS 
Orthographic Errors 
8.0 Introduction 
Learners of L2 also commit errors in using the orthography of 
the target language. This particularly happens in acquir ing linear 
alphabetic arrangements of the target language. Acquisition of correct 
spelling of the target language requires conscious efforts. Urdu speakers 
learning English writing system commit certain mistakes in the use of 
capi tal let ters . The use of capital let ters is governed by cer ta in 
conventions in English, but in Urdu/Hindi writing system capital/small 
letter distinction is not relevant. The learnersacquire the small and 
capital letters easily but they forget the convention regarding the use 
of capital letters. Learners sometimes split the boundaries of compound 
words and sometimes merge the word boundaries in written performance 
of English. Spelling errors are also made very frequently in learning 
the writing system, of the target language. 
A total number of errors of this category is 4873 which comes 
to 41.82% of errors in this study. The errors of punctuation have not 
been included in this chapter. 
Following table shows the distribution of various types of 
orthographic errors. 
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Table 
Orthographic Errors 
Use of small letter for 
capital letter 
Errors of words boundaries 
Errors spelling 
TofcoL 
Number 
417 
216 
4240 
A^ii 
Percentage 
8.55 
4.43 
87.01 
8.1 E r ro r s in the use of Capital Let ters 
In English, capital letters are used in the beginning of a 
sentence and to begin each line of poetry and at the beginning of the 
proper noun. Capital letters are also used in the initial position of the 
names, newspapers, magazines, books, languages, religions, important 
historical events, days, months, festivals, insti tutions, communities, 
nat ions, races, God/Godess , parties, organisa t ions and his tor ical 
buildings, etc. This capital/small letter distinction is not found in Urdu/ 
Hindi orthography. 
It has been found that learners sometimes begin sentencejwith 
small letters. The learners also do not pay attention to the words which 
begin with capital letters. 
A total number of errors found in this category is 417 which 
comes to 8.55% for orthographic errors. 
Following are some of the examples of errors where learners 
have used small letters instead of capital letters. The correct written 
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forms of the words have been bracketed and the erroneous word has 
been italicized. 
Gandhiji was born in porebendra. (Porebendra) 
People were speaking asamese. (Assamese) 
Atheist do not believe in god. (God) 
He visits every Sunday. (Sunday) 
The Hindustan times (Hindustan Times) is popular in our town. 
We are going to agra (Agra) on monday. (Monday) 
We will visit taj mahal. (Taj Mahal) 
Rabindranath tagore (Tagore) is a great writer. 
Many indians (Indians) are working abroad. 
Allahabad is on the banks of river ganga. (Ganga) 
He reads the quraan (Quraan) daily. 
He is a student of nehru memorial college. (Nehru Memorial College) 
My mother goes hanuman mandir (Hanuman Mandir) every morning. 
We should believe in god (God), the greatest. (Greatest) 
War and peace (Peace) and crime (Crime) and punishment (Punishment) 
are famous novels. 
People have forgotten the teachings of mahatama gandhi (Mahatama 
Gandhi) . 
He said "where (Where) is the station?" 
8.2 Errors of Word Boundaries 
In wr i t i ng , a ' w o r d ' is no rma l ly de te rmined by t he i r 
boundaries on both the sides usually by spaces. Sometimes, when two 
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words are used in a compound form they lose their gap. It has been 
noted that learners maintain the gap where it is not required. Since 
conventional writing of native speakers does not have pause where it 
Mo'tr 
is/required, the maintenance of pause/gap between word where it is 
not required seems redundant or erroneous. Learner's writing regarding 
the gap reflects some state of confusion because they join some words 
which maintain their boundaries. On the contrary, they separate words 
ike. 
which do not maintain/gap. 
8.2.1 Split of Word Boundaries 
Under this category of errors it has been noted that the learners 
put the gap between the words which' is not required. 
A total number of errors under this category is 169 which 
comes to 78.24% for errors in word boundaries. 
Following are some examples of errors of this type : 
LP RW 
Every one everyone 
School boy schoolboy 
Where ever wherever 
Out side outside 
News paper newspaper 
No body nobody 
Mad man madman 
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Any thing anything 
Any how anyhow 
Else where elsewhere 
Some how somehow 
Our selves ourselves 
Every where everywhere 
Can not cannot 
All ready already 
Some one someone 
8.2.2 Merger of Word Boundaries 
There are few phrases, compound words and adverbs which 
maintain the gap between their particles. A few instances have been 
found where learners have reduced the required gap in different phrases, 
compound words and adverbs etc. 
The total number of errors under this category is 47 which 
comes to 21.75% for errors in the use of word boundaries. 
Following are some of the examples of errors of this type : 
LP RF 
Upto up to 
Inspite of in spite of 
Atleast at least 
Allright all right 
Allround all round 
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Upperclass upper class 
Alongwith along with 
8.3 E r ro r s of Spelling 
Errors are very frequent in the learner 's performance. The 
learners written texts show that they do not pay sufficient attention to 
the graphic representation of words of the target language. 
The total number of errors found in this category is 4240 which 
comes to 87.0J % for orthographic errors. The spelling errors of learners 
can be classified into four types: 
1) Omission of letters, 
2) Addition of letters, 
3) Substitution of letters, and 
4) Permutation of letters. 
Following table shows the distribution of various types of 
spelling errors. 
Table 
Spelling Errors 
of letters 
Omission 
Addition 
Substitution 
Permutation 
TolU 
in the use Number 
3163 
179 
802 
96 
424o 
/J7 
Percentage 
74.59 
4.22 
18.91 
2.26 
8.3.1 Omission of Let ters 
Omission of letters representing vowels and consonants is 
particularly marked in the written texts of the learners. They drop and 
delete some letters from words. The omission of letters takes place 
frequently where there is the doubling of the consonants in the target 
language. 
The total number of errors have been found in this category is 
3163 which come to 74.59% for errors in spelling. It covers the highest 
percentage of errors in spelling. 
Following are some of the examples of this type of errors: 
LP RW 
Acess access 
Acident accident 
Acount account 
Afection affection 
Arow arrow 
Atempt attempt 
Baloon balloon 
Biscut biscuit 
Brige bridge 
Catgory category 
Conqer conquer 
Curent current 
Dificult difficult 
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Genral 
Helth 
Hocky 
Imediate 
Juce 
Jurny 
Larg 
Masage 
Milion 
Minral 
Naration 
Necesity 
Ocasion 
Ocupy 
Parot 
Prist 
Quarel 
Serch 
Sevral 
Traveler 
Tution 
Valey 
Yelow 
Yung 
general 
health 
hockey 
immediate 
juice 
journey 
large 
massage 
million 
mineral 
narration 
necessity 
ocassion 
occupy 
parrot 
priest 
quarrel 
search 
several 
traveller 
tuition 
valley 
yellow 
young 
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8.3.2 Addition of Letters 
The total number of errors found in this category i& 179 
which comes to 4.22% for errors in spelling. 
Redundant inclusion of vowel as well as consonant letters have 
been noted in this category of errors. Learner sometimes add extra letter 
which is not required in existing spelling. This typesof errorSalso 
convey, about the ignorance of the proper spelling on the part of the 
learners. 
A few examples of this type are given below: 
LP RF 
Allmost almost 
Allready already 
Beautyfull beautiful 
Benefitt benefit 
Benefitted benefited 
Carefull careful 
8.3.3 Substitution of Letters 
The total number of errors found in this category 15 802 
which comes to 18.91% for errors in spelling. 
Under this category of errors learners use some other letter 
instead of required letter. In some cases, changes are made either in 
the vowel clusters or in diphthongs or in place of consonant or in a 
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consonant cluster. This type of error conveys that learner do not pay 
sufficient attention to the graphic representation of the wordi • 
Following are some examples of this type of error: 
LP RW 
Apsence absence 
Accidant accident 
Besin basin 
Calender calendar 
Carear career 
Chalenge chalange 
Charector character 
Claud cloud 
Decemal decimal 
Derty dirty 
Docter doctor 
Elephent elephant 
Indivigual individual 
Inqoire inquire 
Nursary nursery 
Obedient obedient 
Pleasent pleasant 
Vocation vacation 
Visiter visitor 
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8.3.4 Permutation of Letters 
The total.number of errors found in this category is 96 which 
comes to 2.26% for errors in spelling. Under this category, learners 
change the order of letters in the word. This type of error occur due to 
wrong perception of pronunciation. Unphonetic charater of English 
writing system may also be the cause of this type of errors. 
Following are some of the examples of permutation of letters: 
LP 
Angel 
Brade 
Ceiling 
Dailogue 
Dairy 
Eagel 
Tabel 
Theater 
RW 
angle 
bread 
cieling 
dialogue 
diary 
eagle 
table 
theatre 
8.4 Conclusion 
Acqui s i t ion of writing is a motor ski l l which requi res 
conscious and del iberate efforts. Spel l ing is the correct use of 
graphemes. It needs awareness of linguistic structure and a good visual 
memory, to handle the exceptions to the regular patterns. Phoneme-
grapheme mis-match also leads to spelling pronunciation errors. There 
are far more graphemic alternatives for a phoneme than there are 
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phonemic alternatives for a grapheme. For example the word sheep 
could be written in at least five different ways i sheep, sheap, ship, 
shepe, shiep. 
It has been observed that learners learn to spell by making 
associations between graphemes and phonemes. Thq^y also use visual 
strategies, for example, with irregular words, they do sometimes write 
down al ternat ive spell ings to see which ' looks r i g h t ' . Lack of 
phonological awareness in learners also cause spelling errors. 
Many errors of spelling are committed by the learners due to 
the discrepancy between speech and writing. The English writing 
system is quite unphonetic and there is much discrepancy between 
speech and writing. In English orthographic system a single sound is 
represented by different le t ters or combinat ions of l e t t e r s , e.g., 
phoneme /k/ is represented by k in kite, c, in cat, g in question and ch 
in chemistry. Moreover in English certain graphemes are silent i.e., 
they are written but not pronounced e.g., calm, lamb etc. Another 
problem with English prthography is certain consonant are double in 
working but they are pronounced as single sound e.g., butter, little, 
pull , innocent, grammar etc. All these discrepancies are confusing to 
the learneo^they in such cases resort to the simpler spelling. 
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CONCLUSIONS, SUGGESTIONS FOR REMEDIAL 
TEACHING AND LIMITATIONS 
Conclusion, Suggestions for Remedial Teaching 
and Limitations 
9.1 Conclusions 
The scholars involved in the investigation of the process of 
language acquisition and language learning are of the view that errors 
are the integral part of the learning process of a language. Learner's 
errors provide evidences of the learning process. Learner 's errors are 
equally significant to the teachers, to the researchers and course 
designers. A proper uderstanding of developmental errors may be 
helpful to the teachers for modification in the methodology of teaching. 
It may also be helpful to the course designer because it exhibits the 
'blind spot ' . 
Initially^ the approach of error analysis was dominated by the 
principles of CA. The proponents of CA thought that the most effective 
language teaching materials are those that are based upon a scientific 
description of the target language and carefully compared with a 
parallel description of the native language of the learner. CA developed 
an another version which was named as weak version of CA. 
The weak version advocated that ignorance is the real cause 
of errors and learners use various strategies to communicate in the 
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second language. With these views it became very close to EA. 
The proponent of EA claimed that the learner while learning 
a second language overgeneralize the patterns of^arget language; they 
also mixjjthe rules of their native language and the target language which 
results in various types of errors. 
Keeping in view the significance of EA in the process of L2 
learning and teaching, an attempt has been made to analyse the errors 
of Urdu/Hindi speakers learning English. The analysis of errors 
reported in the preceding chapters of this study presents the nature of 
difficulties that are faced by Urdu/Hindi speakers in learning English. 
The learners commit var ious types of er rors when they 
overgeneralize the existing patterns of the target language. A large 
number of errors are developmental in nature as the learner do not 
know how to say something in the target language and they apply 
existing knowledge of the target language. 
The errors noted in this study have been collected from the 
answer sheets of half yearly examinations, the work-books of the 
learners and with the help of questionnaires. The questionnaires include 
only those questions which are asked in the examinations and found in 
the work-books for the home assignments. 
Following table gives the complete description and distributin 
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of the errors noted in this study. The counting has not been done for 
the phonological errors as they occur very frequently. 
Table 
Errors 
Morphological errors 
Syntactic errors 
Errors of indeclinables 
Errors of article 
Orthographic errors 
Total 
Number 
1731 
3183 
1178 
686 
4873 
11,651 
Percentage 
14.85 
27.31 
10.11 
5.88 
41.82 
9.2 Implication of Present Study 
9.2.1 Elimination of Phonological Er ro rs 
To eliminate the phonological errors, the learners should be 
instructed to produce those sounds which are peculiar in comparision 
to Urdu/Hindi . Some peculiar sounds of RP may be acquired by 
phonetic drills. The drilling of isolated sounds alone have limited value; 
these sounds should be pronounced with the words of var ious 
combinations of sounds in a larger sequence unless they become the 
part of habits. The suprasegmental features of English should also be 
practiced because improper use or ignorance of suprasegmental features 
makes the language unintelligible to the native speakers of English. 
The phonological errors can be avoided by producing and 
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practicing the sounds of the English language in different combination 
and in different positions. The sounds which pose problems and come 
under the 'areas of difficulties' should be given priority. These sounds 
and the phonetic patterns of the English language will certainly be 
different from those of the native language. 
9.2.2 Eliminat ion of Morphological E r r o r s 
1) Elimination of the errors of plural formation: 
To eliminate the errors of plural formation, a list of nouns 
which are made plural; by internal change and addition of ' e s \ by a 
vowel change and by zero modification should be given to the learner 
for making them plurals. 
2) Elimination of the errors of verbal inflections: 
The regular practice regarding verbs for making them past or 
past participle is addition of 'ed ' to the present forms. A list of verbs 
which do not follow regular pattern of pastness may be given to the 
learner to memorise them. Later, the learner may be asked to use the 
verbs in the form of past and past participle. 
3) Elimination of errors in the use possesive case: 
Learners should be instructed that possesive maker zll is used 
with animate objects with few exceptions. The exceptions should be 
given which may carry the possesive marker ^ ^ though they are 
inanimate. In this way, the errors in the use of possesive marker may 
be eliminated. 
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9.2.3 Elimination of Syntactic Errors 
To eliminate the errors of subject-verb agreement, the learners 
should be guided to locate the subject in various sentences. Learners 
commit errors of this type when they find difficulties in locating the 
subject. 
To eliminate the errors in the use of Active Voice and Passive 
Voice, the learner should be taught the rules of the transformation from 
Active Voice to Passive Voice and vice-versa. The direction should 
also be given when to use active voice and when to use passive voice 
form. Exercises and drills should be conducted in the class room till 
the learner know how to change various types of active voice sentences 
into passive voice sentences. The rules of transformation should be 
repeated with the help of various types of sentences changing the Active 
voice form into passive voice form and vice-versa. 
To eliminate the use of erroneous direct speech and indirect 
speech, the learner should be taught the grammatical rules of changing 
the direct form of speech into indirect form of speech. Sufficient 
exercises and drills of various types of sentences may be helpful to 
internalize the rules of the transformation to the memory of learners. 
Drills must be conducted in the classrooms till the learners attain 
mastery over the difference between the two forms of speeches. 
9.2.4 Elimination of the Errors of Indeclinables 
The errors in the use of indeclinables may also be eliminated 
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through pattern practices and exercises. The blank spaces should be 
provided in the sentences for filling in the correct indeclinables. 
The modals taking different indeclinables in different contexts 
may also be given for practice them to the learners. 
9.2.5 Elimination of E r ro r s in the use of Art icles 
As the definite article and the indefinite articles are governed 
by certain usage rules, the learners should be taught the rules governing 
the use of the definite article and the indefinite articles. The learners 
must be given the exercises on the use of articles. 
The exercises on the use of indeclinables and articles may be 
of following three types: 
1) The exercise may contain sentences in whch the indeclinables and 
articles have been eliminated. And the learners may be asked to 
insert indeclinables and articles where necessary. 
2) The sentences having erroneous use of indeclinables and articles 
may be given to the learners for correction. 
3) The sentences having blanks where the indeclinables and articles 
are used may also be given to the learners to complete the sentences 
by filling suitable indeclinables and articles. 
9.2.6 Elimination of Or thoe raph ic E r ro r s 
The or thographic e r rors may also be e l im ina t ed if the 
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following points are kept in mind: 
1) The students should be taught basic spelling rules of English. 
2) Spelling of difficult words must be written on the black-board. 
The learner should be asked to write them a few times. 
3) The rules of the use of capital letters may also be given to the 
learners. 
4) A few words do not maintain their boundaries when written in a 
sequence, and a few words maintain their boundaries when written 
in a sequence. The examples of split and merger of word boundaries 
may be given to eliminate the errors of word boundaries. 
5) The exercises on spelling may also be given to the learners. The 
exercises may contain (a) the difficult words with missing letter, 
and{b) words with permuted order of their letters, e.g., D i f i u l t , 
Tigre etc. 
The learners may be asked to fill the gap of the word and write 
the word correctly. 
6) The conventions regarding the use of capital letters may also be 
taught. 
9.3 Limitations of the Present Study 
P r e s e n t s tudy is inadequa te in t e rms of the s tudy of 
grammatical errors. It includes only the errors of subject verb agreement 
and transformation errors. Transformation errors include only the errors 
involved in active-passive and direct-indirect transformation. There 
are other areas of English grammar which have not been mastered by 
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our informants, as is evident from their written performances, but they 
were deliberately ignored in this study. 
The findings of this study may be helpful to the curriculum 
development of English for Urdu/Hindi speakers learning English as a 
second language. But this is not the complete and comprehensive studv 
as there is much scope for further investigation in this area. 
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THE GAiyES OF TWILIGHT 
by 
ANITA DBSAI 
It was still too hot to play outdoors. They had 
their tea* they had been washed and had their hair 
brushed/ and after the long day of confinement in the house 
that was not cool but at least a protection from the sun, the 
children strained to get out. Their faces were red and bloated 
with the effort, but their mother would not open the door; 
everything was still curtained and shuttered in a way that 
stifled the children, made them feel that their lungs were 
stuffed with cotton wool and their noses with dust and if they 
didn't burst out into the light and see the sun and feel the 
air, they would choke. 
"Please, ma, please," they begged. "We'll play in the 
veranda and porch. We won't go a step out of the porch." 
"You will, I know you will, and then." 
"No - we won't, we won't," they wailed so horrendously 
that she actually let down the bolt of the front door so that 
they burst out like seeds from a crackling, over-ripe pod into 
the veranda, with such wild, aaniacal yells that she retreated 
to her bath and the shower of talcum powder and the fresh sari 
that were to help her face the summer evenin*:^ . 
They faced the afternoon. It was too hot. Too bright. 
The white walls of the veranda i^ lared stridently in the sun. 
The bougainvillea hung about it, purple and nagenta* in livid 
ballons. The garden outside was like a tray made of beaten 
brass, flattened out on the red gravel and the stony soil in 
all shades of metal - aluminium, tin, copper and brass. No life 
stirred at this arid time of day-the birds still drooped, like 
\Sl 
dead fruit, in the papery tents of the trees; some squirrels 
lay limp on the wet earth under the garden tap. Th^ out-door 
dog lay stretched as if dead on the veranda mat, his paws and 
ears and tail all reaching out like dying travellers in search 
of water. He rolled his eyes at the children - two white 
marbles rolling in the purple sockets, begging for sympathy -
and attempted to iLift his tail in a wag but could not. It only 
twitched and lay still. 
Then, perhaps roused by the shrieks of the children, a 
band of parrots suddenly fell out of the eucalyptus tree, 
tumbled fran"tically in the still, sizzling air, then sorted 
themselves out into battle formation and streaked away across 
the white sky. 
The children, too, felt released. They too began 
tumbling, shoving, pushing against each ot-^ er, frantic to 
start. Start what? Start their business. The business of the 
children's day which is - play. 
"Make a circle, make a circlel" She shouted, firmly 
pulling and pushing till a kind of vague circle was formed. 
"Now clap!" she roared and, clapping, they all chanted in 
melancholy unison: "Dip, dip, dip - my blue ship - "and every 
now and then one or the other saw he was safe by the way his 
hands fell at the crucial moment - pMm, or back of hand on 
palm - and dropped out of the circle with a yell and a u^rop of 
relief and jubilation. 
"I know I have to, idiot," Raghu said, superciliously 
kicking him with his toe. "You're dead," he said with 
satisfaction, licking the beads of perspiration off his 
upper lip, and then stalked off in search of worthier prey, 
whistling spiritedly so that the hiders should hear and 
tremble. 
Interact in English : CBSC Book *A'* 
Thing 
Anthem 
Cloth 
These 
They 
E i t n e r 
Truth 
Wave 
Che ap 
Nature 
'.'iatch 
J aw 
Adjacent 
Thought 
Theme 
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There 
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Key 
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Second 
Scale 
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North 
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2.2 .2 English Vowels and Diphthongs 
Daniel Jones ( 1976:63), A.G. Gimson(l976: 90) and 
Ida C. Ward (196?: 79) have descr ibed 12 vowels and nine 
diphthongs of Engl i sh . These are a s follows: 
1, English Pure-Vowels: 
Front Cent ra l Back 
i : 
D: 
^ A 
Close 
Half-close 
Half-open 
Open 
2. £r-glish Diphthongs: 
There are two types of diphthongs in Engl ish 
closing and centr ing diphthongs. 
(a) Closing Diphthongs: 
e i ou ai au Dl 
(b) Centring Diphthong: 
u 
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2 . 1 . 2 Urdu Vowels and Dlphthonp;s 
Host of t h e Urdu S c h o l a r s a re i n agreement a s 
r egards the number of vowels in Urdu, Masud Husa in 
Knan (1966: 2 ^ 9 ) , Gopi Chand Narang( l964:43-44) and 
M.K.A. Beg( 1988; 14) have descr ibed t e n vowels of Urdu 
inc lud ing two d i p h t h o n g s . These a re as f o l l o w s : 
1. Urdu Vowels: 
F ron t Cen t ra l ;ack 
Hi^h r. 
i u: 
u 
H i d 
Low 
2 . Urdu D l p h t h o r ^ s : 
a i au 
io 
Fill in the blanks with Past Tense or Past Participle form of the 
verb given jj_the bracket against each sentences : 
1. The \.'ind hJ&uli: furiously (blo\;) 
2. He ^^jji^Ji^ freely v/hen hn^^ r'^-'^•n': .-Icohol. (speek) 
3. The r-i'' drink \ja^ XfUXprdrs ^^^ th great enthusiasm, (drink) 
4. He ^^^i^,^^ sweefl .•. (^ in:^ , 
5. The --mtry i'-^  _JX'J ^^ faction, (tear) 
6. A portrait of "rn "hi ji , j . - . ^i .> on the wall, (hang) 
7. He ha2 been ^^_^^jj_ by a scorpion. (String) 
8. nis parents'(^^-^ ,oiitheir consent to the marriage. (Withhold) 
9. The remark^ {.-^ >^ ,^ _^> him. (String) 
10 . She .- 4 he t ^ace for shame, (hide) 
1 1 . A b e t t e r <1ay for P ' ^ r ive could not have been CJcXuU- vChoose) 
1 2 . The beggar \;as ^^j-h by a mad dog. ( b i t e ) 
1 3 . A cloud fy '.u .iDf^ s l o w l y ac ro s s the moon. (Swin", 
14 . UeJjJ -" the book on t h e t a b l e , ( lay) 
1 5 . I (; I h i s name, ( f o r g e t ) 
16 . A beaut i fu l shot from cover -po in t TQ ; • .i of f t h e b a l l s , ( t ake 
1 7 . walking through t h e j u n g l e , he- <iijf' on" a s n a k e , ( t r e a d ) 
1 8 . They 'cjaJs^t: for t h e c h a i r . (fightT 
1 9 . As h is jfriends e x p e c t e d he S J-^ • to t h e o c c a s i o n , ( r i s e ) 
20 . Children jn.^ ^ t h ^ ink on the f loor . (Spread) 
2 1 . I t was not the on ly b a t t l e in which they were tk^an vyQ- (bea t ) 
2 2 . The teacher AiZ/ />7 them an example, ( s e t ) U 
2 3 . He has Ccd^A/v^ a b 'a rd . ( ca tch) 
24 . He Jul u n f a i r l y w i t h h i s f r iend, ( d e a l ) 
2 5 . We thought her dy ing when she . . ii/pA^^i( s l e e p ) 
26 . She has jJ:'j/\ jfi^ a good f r i e n d , (find)' 
2 7 . He . Al /nyever t o r i s e a g a i n , ( f a l l ) 
2 8 . The"dog h\ h i s m a s t e r , ( lead) 
2 9 . The air.^K/ti.vjthe window ( shu t ) 
30 . Teacher - / h i s s t u d e n t s , ( forgive) 
3 1 . I t has £fff,rA t h e t e s t of t ime , (stand) 
32 . He has Ji'jJ:;^ a l a r g e fami ly , (leave) 
3 3 . The pr isoner was \^ QUf>^ hand, (bind) 
34. I haveJ l / ^ j l t h e book , ( read) 
'G1 
35. He has Vs?s\fik^  his musical instrument, (break) 
36. His company is greatly $^ ^ L. keic after, (seek) 
37. He never t^ w^-c n me a chance to speak, (give) 
38. Lt^ v^- & time is never found again, (lose) 
39. I have'-_£i_i:^^a million tears, (weep) 
40. He \ rt~.,-\\t\( A to talk nonsense, (begin) 
41. Do as you are ^ i. c^ c- <ii . (bid) 
42. I "".un A him up on the telephone, (ring) 
43. He has - :"i -4 A ^  d his old friends, (forsake) 
44-. Someone has :K-LLI ' my book. (Steal) 
45. You must reap what you have c_j-^w^-U. (sow) 
46. Only few members the party, (split) 
47. He • r^  ), t" his time in Shimla. (spend) 
*^- ^ i- ' '^~ sorry for my faults, (feel) 
49. Thfe cart 5iK-rl^ t in the mud. (Stick) 
50. His voice 'i:Uc^-< <.c^as he spoke (Shake) 
51. The story is tediously .:-tr\nf tj out, (spin) 
' 52. He is \AL up with joy. (eat) 
^ 53. SDuddenly the wind -r--' u (arise) 
54. Has Karim •;.nr-\'-' dyou his watch ? (Show) 
55. I noticed that he -, Jw- Ct~ of brandy. (Smell) 
56. The blood.. <"^ in his veins, (freeze) 
57. The murdrer has XL> !.\—to Australia, (flee) 
58. I was ;^ A-5i^ i.Q A by a stone, (strike) 
59 . The b i r d was yUji^^a away, ( f l y ) 
60 . His pa th was ^riCAjJtei. w i th f l o w e r s . (Strew) 
6 1 . He h i s cX^cx4Jor\ a wrong i n f e r e n c e , (draw) 
62 . His vo ice g r a d u a l l y ^f^ t o a whisper ( s i n k ) 
6 3 . I t was a c c i d e n t l y S^^cr^b^in t h e arm (shoot ) 
l(>2. 
Fill in the blanks with Past Tense or Past Participle form of the 
verb given in the bracket against each sentences : 
1. The wind Mr:.' furiously (blow) 
2. He .v>k V. r-_ freely when had drunk alcohol- (speftk) 
3. The cold drink was ti;->..i .1^ .^ with great enthusiasm, (drink) 
4. He fic\\ cs _ sweetly. (Sing) 
5. The cocrtitry is L'vt by faction, (tear) 
6. A portrait of Gandhiji n .-. - on the wall, (hang) 
7. He has been «^'^ u^^^ by a scbrpion. (String) 
8. His parents t^"fv/un-J their consent to the marriage. (Withhold) 
9. The remark "^-U'.-- him. (String) 
10. She W ,ir.\r> her face for shame, (hide) 
11. A better day for a drive could not have been C Kob*^  . (Choose) 
12. The beggar was b • V- >, by a mad dog. (bite) 
13. A cloud <^(r-.... slowly across the moon. (Swim) 
14. He j^^ ''^  the book on the table, (lay) 
15. I t\ •••' his name, (forget) I'vl^  
16. A beautiful shot from cover-point -li^fifek^. off the balls, (take) 
17. Walking through the jungle, he ^ l^fjg-) on a snake, (tread) 
18. They -(^-imy for the chair, (fight) "^^^'"'' 
19. As his friends expected he .S Ac . to the occasion, (rise) 
20. Children .Sri^ d' the ink on the floor. (Spread) 
21. It was not the only battle in which they were bvaVc^ ,. (beat) 
22. The teacher V i' them an example, (set) 
23. He has fcuf^ VV a bird, (catch) 
24. He Ac: it unfairly with his friend, (deal) 
25. We thought her dying when she c;Vf,Ll . (sleep) 
26. She has P^,-. \ a good friend, (find) 
27. He A i( never to rise again, (fall) 
28. The dog f^ .j his master, (lead) 
29. The air ^,.,Ji the window (shut) 
30. Teacher -L\':J.,KJ his students, (forgive) 
31. It has stocA the test of time, (stand) 
32. He has (^ r i i a large family, (leave) 
33. The prisoner was bc<uvi <A hand, (bind) 
34. I have hPro\ the book, (read) 
/45 
35. He hOB Lb^Kru his musical instrument, (break) 
36. His company is greatly S^ 'u^ '^ A after, (seek) 
37. He never ^ t^ V^t' ine a qhance to speak, (give) 
38. Jfxtd^ time is never found again, (lose) 
39. I have l/Itf-t a million tears, (weep) 
40. He .hcfia^ v to talk nonsense, (begin) 
41. Do as you are 'nliU 1 '• (bid) 
42. J .\ C/;.•:, him up on the telephone, (ring) 
43. He has'^ .t . '•• >'-. his old friends, (forsake) 
44-- Someone has -'.H '^  •"», my book. (Steal) 
45. You must reap what you have .<v> • • t\ . (sow) 
46. Only few members ^ '^i-»' "^  the party, (split) 
'*^- He 9y't :; his time in Shimla. (spend) 
41. I ^' '•• f sorry for my faults, (feel) 
49. The cart J^ v:iV^C ^\ in the mud. (Stick) 
50. His voice S?^!,'^^ Ko. as he spoke (Shake) 
51. The story is tediously j^t v^ u out. (spin) 
52. He is '^^ -'' up with joy. (eat) 
53. SDuddenly t h e wind •<:", g.Av • ( a r i s e ) 
54. Has Karim S' i •> ' you h i s watch ? (Show) 
55. I n o t i c e d t h a t he>»>>•• "^' of b r a n d y . (Smel l ) 
56. The blood ^ \ • N^  K in h i s v e i n s , ( f r e e z e ) 
57. The murdrer has 1V, "^  t o A u s t r a l i a , ( f l e e ) 
58. I was T'^) '"' ^ " by a s t o n e , ( s t r i k e ) 
59. The bird was I''••.» ''-'\ away, (fly) 
60. His path was N^"^  r- ^  with flowers. (Strew) 
61. He his ^^l\': -. \| a wrong inference, (draw) 
62. His voice gradually ^ J'KH. to a whisper (sink) 
63. It was accidently -N K.O in the arm (shoot) 
/64 
Fill In the blanks with Past Tense or Past Participle form of the 
verb given In the bracket against each sentences : 
1. The wind j^ l «^ .r>^ furiouslv (blow) 
2. He S^ W^.*'— ^^®®^y *^^ ®" ^^^ drunk alcohol, (speek) 
3. The colddrink was /4^-mny.vWith great enthusiasm, (drink) 
4 . He ^f\a • s w e e t l y . (Sing) 
5 . The c o u n t r y i s dLiA'Kgaby f a c t i o n , ( t e a r ) 
6 . A p o r t r a i t of Gandhi i i Vrtngprl on t h e w a l l , (hang) 
7 . He has been SJPungeJUjy a s c o r p i o n . ( S t r i n g ) 
8 . His parents<_ottt^Vtrja.|^heir consent t o t h e m a r r i a g e . (Withhold) 
9 . The remarkSl>uxnQ him. ( S t r i n g ) 
10. She htr( c A h e r face for shame, ( h i d e ) <-Kcresen 
1 1 . A b e t t e r day for a d r ive could n o t have b e e n ^ (Choose) 
12 . The b e g g a r was VpjiJfcn by a mad d o g . ( b i t e ) 
1 3 . A cloud^cOUTtg.jL slowly ac ross t h e moon. (Swim) 
14 . He [riijfc^ t h e book on the t a b l e , ( l a y ) 
1 5 . ljfft^^|ajnhis name, ( fo rge t ) 
16 . A b e a u t i f u l s h o t from c o v e r - p o i n t JbLKc H off t h e b a l l s , ( t a k e ) 
17 . walk ing t h r o u g h t h e j ung l e , he t'»^^^Af.bn a snake , ( t r e a d ) 
18 . Theyi-»4-htx2cl f o r t h e c h a i r , ( f i g h t ) 
19 . As h i s ^ f r i e n d s expected he ^vi^Q^ t o t h e occas ion , ( r i s e ) 
20. ChiIdrenyjnVa.-Uithe ink on t h e f l o o r . (Spread) 
2 1 . I t was n o t t h e only b a t t l e in which t h e y were '^.xjfcn. ( b e a t ) 
22 . The t e a c h e r 2^EJte>A them an example , ( s e t ) 
2 3 . He has r.-\ v^ cLV a b i r d , (ca tch) 
24 . He u n f a i r l y with his f r i e n d , ( d e a l ) 
25 . We t h o u g h t h e r dying when she^^ -^^ -^ -^ -iMtZ ( s l e e p ) 
26 . She has 4 n j n r L - a good f r i e n d , ( f i n d ) 
27 . HeJ(^i.t(-f> n e v e r t o r i s e aga in , ( f a l l ) 
2 8 . The doqUrvJc j h i s mas te r , ( l ead) 
29. The a i r ^ ^ j i i i f t h e window (shut ) 
30. Teacher jpyf-ilx. c h i s s t u d e n t s , ( f o r g i v e ) 
3 1 . I t has.^fr>r-vf t h e t e s t of t ime , ( s t a n d ) 
32. He has Jj^^c^^c A a l a r g e family, ( l e a v e ) 
3 3 . The p r i s o n e r was j^jjJQQjLdL hand. I b i n d ) 
34. I have F ^ i- .n gt t h e book, ( read) 
16^ 
35. He has V^ 'tifsKrvAhis musical instrument, (break) 
36. His company is greatly A«^ UoVA after, (seek) 
37. He never Q\Vrv\ me a chance to speak, (give) 
38. .QrLX.'V tiTne is never found again, (lose) 
39. I have U^c V:)^  a million tears., (weep) 
40. He lorotAV\ to talk nonsense, (begin) 
41. Do as you are HicicLfvi . (bid) 
42. I S \i/*\'P[ ^^^ ^P o'^  the telephone, (ring) 
43. He has ^ r>\ KaVcwhis old friends, (forsake) 
44. Someone''has ^SAcj^w my book. (Steal) 
45. You must reap what you have Xr>U*t^ A • (sow) 
46. Only few members AbQjI-X the party, (split) 
47. He AhcvA his time in Shimla. (spend) 
41. I Ji^ -j-^  sorry for my faults, (feel) 
49. The cart A-Vv.<.oV. in the mud. (Stick) 
50. His voice AKOLK&V\ a s he spoke (Shake) 
5 1 . The s to ry i s t e d i o u s l y J^ >hiAV\ o u t , ( s p i n ) 
52. He i s gA-V:gJA up wi th joy . ( e a t ) 
53. SDuddenly the wind cv^ iouX^  (arise) 
54. Has Karim XV\MA^H you his watch ? (Show) 
55. I noticed that he ,\NAvJ^ -^ of brandy. (Smell) 
56. The blood -|ja_g_e7e's in his veins, (freeze) 
57. The murdrer has 4 i! ^ c\ to Australia, (flee) 
58. I was , V.-\.Viuf K by a stone, (strike) 
59. The b i rd was 4-QnUS/^ away, ( f l y ) 
60. His path was A-\?ii:iL^Vvith f l o w e r s . (S t rew) 
6 1 . He h i s rt^AixHi a wrong i n f e r e n c e , (draw) 
62. His voice g r a d u a l l y Atj,v%W t o a wh i spe r ( s i n k ) 
63 . I t was a c c i d e n t l y ^xWo-y in t h e arm ( s h o o t ) 
IH 
F i l l in the b l a n k s with appropr i.nlc PropoKi t i o n s : -
1 . He i s mar r i ed . .'. I'/•'.. .my cr)H';in. 
2 . I p r e f e r t e a . . J . 7 . c o f e e . 
3 . There i s no e x c e p t i o n . . . ' . • . - . t h i s r u l e . 
4 . 1 am o b l i g e d . ..''. .'\ . . .you, C . . ' . .your k i n d n e s s . 
5 . I sun not e n v i o u s . . .C "^.''. . h i s s u c c e s s . 
6. We should r e l y . . r . V . . .our own e f f o r t s . 
7 . 1 i n s i s t e d . . .'i i . . yoin<d . 
e . The s t o r i e s in t h a t book a r e f u l l ....;*.-» :V. i n t e r e s t . 
9 . He i s dependent . . . . ' / . . ' . . . h i s p a r e n t s . 
10 . He i s i n d i f f e r e n t . . / .* .•.";^ . h i s own i n t e r e s t . 
1 1 . He i s p r o f i c i e n t ''.</. .ma themat i c s . 
12 . He i s s u s p i c i o u s . . C".^. . . a l 1 h i s n e i g h b o u r s . 
1 3 . A square may be e q u i v a l e n t . . . . . ' . . : . .a t r i a n g l e . 
14 . He i s very di £ f e r e n t . . . i . i . i'.Jii s b r o t t i o r . 
1 5 . His view do not accord . . . 1 . . . .mine. 
IG . A pol iceman rr>scued t h e c h i l d C . . . d a n g e r . 
17 . Only g radua te s a re e l i g i b l e t h e p o s t . 
18 . Tha t r u l e i s not a p p l i c a b l e . . . . . . . . y o u r c a s e . 
1 9 . The hote l i s ad j a c e n t . . . - / . . \ . the s t a t i o n . 
20 . You need not be a f r a i d . . . . y . . . b e i n g l a t e . 
2 1 . Death i s p r e f e r a b l e . . . .'l."; . . d i s g r a c e . 
22 . His p l a n s a r e a d v e r s e . . . ' " . . . ' . . .my i n t e r e s t s . 
2 3 . Ine b a t t l e r e s u l t e d . . . < . : . . . .a v i c t o r y for t h e A l l i e s . 
24 . The u l t i m a t e d e c i s i o n r e s t s . . . ' . ' . ' . . . t h e board of d i r e c t o r s 
2 5 . Alcohol i s i n j u r i o u s . . / . ' . . . . h e a l t h . 
26 . O i l i s good. . . .1 . ' . ' . . . bu rn s . 
2 7 . The A t l a n t i c s e p a r a t e s Europe " . .Amer i ca . 
28 . A brave boy re scued t h e c h i l d . .•.•.'.". . d a n g e r . 
2 9 . Ea r ly r i s i n g i s b e n e f i c i a l . . . 1 . C . h e a l t h . 
30. His income i s not a d e q u a t e . . . . ^ . . . h i s w a n t s . 
3 1 . I am s i c k . . ^ . . . . t h e whole b u s i n e s s . 
32 . Many a s p i r e . . . / . . . . . . g r e a t n e s s , but few a t t a i n e d . 
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F i l l in t h e b l a n k s w i th a p p r o p r i a t e P r o p o s i t i o n s : -
1 . He i s mar r i e d . . ' . • . ' . ' . \ \ i i iy cou t i i r i . 
t , 
2. I p r e f e r t eaJ )^ ; .U :'cof e e . 
3 . There i s no e x c e p t i o n . Ai^ . . . t h i s r u l e . 
4. I am o b l i g e d . . - i r i . . . you .0 >K .your k i n d n e s s . 
5 . I am not e n v i o u s . . ) i \ • . h i s s u c c e s s . 
6. We should r e l y . . .>.0 . . .our own e f f o r t s . 
7 . I i n s i s t e d , .v'^^'-. . goiny . 
8 . The s t o r i e s in t h a t book a r e f u l l . . : .L~r. . . i n t e r e s t . 
9 . He i s dependent , . ^ i p a r e n t s . 
10. He i s i nd i f f e r e n t . . .^;^^. . . . h i s own i n t e r e s t . 
1 1 . He i s prof i c i o n t . . . ' . ' . V •• •"•''"-'isina t i c s . 
12. He i s s u s p i c i oup . I i .A '^.v. .o l 1 h i s n e i g h b o u r s . 
13 . A square may be equ iva l e n t . .'. V.*. t i .a t r i a n g l e . 
14. He i s very d i f f e r e n t . .\.)",vil. . h i s b r o t h e r . 
15 . His view do no t a c c o r d . . s f . - . . m i n e . 
16. A policeman r e scued the c h i l d . .V.-\'.'.'j^ . d a n g e r . 
17 . Only g radua tes a re el i g i b l e . .V-'^ -.^ '^ . . t h e p o s t . 
18 . That r u l e i s ne t a p p l i c a b l e . . ll')> . . .your c a s e . 
19 . The ho t e l i s a d j a c e n t . . .\. t-. . . t h e s t a t i o n . 
20 . You need not be af r a i d . . .'."y^.. . be ing l a t e . 
2 1 . Death i s p r e f e r a b l e d i s g r a c e . 
22 . His p l a n s a r e a d v e r s e . . (^ .f; . . . .my i n t e r e s t s . 
2 3 . The b a t t l e r e s u l t e d . ( I^VU-N. .a v i c t o r y for t h e A l l i e s . 
24. The u l t i m a t e d e c i s i o n r e s t s . . r."L . . . t h e board of d i r e c t o r s . 
2 5 . Alcohol i s i n j u r i o u s .!,,'.'• XT- . h e a l t h . 
26. O i l i s good. .VcJJf . . . b u r n s . 
2 7 . The A t l a n t i c s e p a r a t e s Europe, iv)5/.*i "kAmerica. 
28 . A brave boy rescued t h e ch i Id.C ». iV-.-.danger. 
2 9 . Ea r ly r i s i n g i s b e n e f i c i a l .V^f.'.'f. . h e a l t h . 
30. His income i s not a d e q u a t e . .\.,''.-.\.'. . h i s w a n t s . 
3 1 . I 2ui> s i ck . .iTv • . t h e whole b u s i n e s s . 
32. Many a s p i r e . C . l l 1 K . g r e a t n e s s , but few a t t a i n e d . 
/is 
F i l l in t h e blanV.o w i t h a p p r o p r i a t e Prc?j>o8i t i o n s : -
\ 
."1. He i s mar r i e d . ' . ; i : '/ . .my eovit^in. 
2 . I p r e f e r t e a . . ^ ?^/. cof ( e . 
3 . There i s no e x c e p t i o n . . . ' - - . . t h i s r u l e . 
4. I am obi i g e d . . . . ' . ' . ' . . .you . / . ' ; .".your k i n d n e s s . 
5 . I am not e n v i o u s . . . ' . ' . . . h i s succes s . 
6. We should r e l y . . ' ."^'i . iVour own e f f o r t s . 
7. I i n s i s t e d . .O.^ V . . goin<j . 
8. The s t o r i e s i n t h a t book a r e f u l l . . . > / . . . . . i n t e r e s t . 
9. He i s dependen t . . . i": . / . . . . h i s p a r e n t s . 
10. He i s i n d i f f e r e n t . - . . ^ i . . . h i s own i n t e r e s t . 
1 1 . He i s prof i c i e n t . . . - r . . . . .mathemat ics . 
12. He i s s u s p i c j o u s . .'t i .•. . . a l 1 h i s n e i g h b o u r s . 
13 . A square may be e q u i v a l e n t . . . w v . . . .a t r i a n g l e . 
14. He if very d i f f e r e n t . . . T/. . . . . h i s b r o t h e r . 
15 . His view do n o t a c c o r d . . . . 1 ^ • .mine. 
16. A policeman r e s c u e d t h e ch i Id. . ; . . ' ( . . . d a n a e r . 
1 7 . Only g r a d u a t e s a r e e l i g i b l e . . . . . ' . . . t h e p o s t , 
18 . That r u l e i s no t a p p l i c a b l e . . . ; ^ i . .your c a s e . 
19 . The hote l i s ad j a c e n t . . i.j-l t *. . the s t a t i o n . 
20. You need no t be af r a i d . . . . . J . . .being l a t e . 
2 1 . IDeath i s p r e f e r a b l e . . . . ' . \ . . d i s g r a c e . 
22 . His p lans a r e a d v e r s e . . . ^ / my i n t e r e s t s . 
2 3 . The b a t t l e r e s u l t e d . . . . ^ . . - .a v i c to ry for t h e A l l i e s . 
24 . The u l t i m a t e d e c i s i o n r e s t s . . . : . ' i . . t h e boa rd of d i r e c t o r s . 
2 5 . Alcohol i s i n j u r i o u s , . . ; . " . • . . . h e a l t h . 
2''>. O i l i s good. / i : ' i * . ' . ' . b u r n s . 
2 7 . The A t l a n t i c s e p a r a t e s Europe. . . .^ i . . .Amer i ca . 
28 . A brave boy r e s c u e d t h e c h i l d . . . I . . . d a n g e r . 
2 9 . Early r i s i n g i s benef i c i a l . . . . . i . . h e a l t h . 
30 . His income i s , n o t a d e q u a t e . . . . - / . . . h i s w a n t s . 
3 1 . I am s i c k . . .'i*.'. . t h e whole b u s i n e s s . 
32 . Many a s p i r e . . . . . . . . . . g r e a t n e s s , but few a t t a i n e d . 
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1 . 
2 . 
3 . 
4 . 
5 . 
6 . 
7 . 
8 . 
9 . 
1 0 . 
1 1 . 
1 2 . 
1 3 . 
1 4 . 
1 5 . 
1 6 . 
1 7 . 
1 5 . 
1 9 . 
2 0 . 
2 1 . 
2 2 . 
2 3 . 
2 4 . 
2 5 . 
2 6 , 
2 7 . 
2 8 . 
2 9 . 
3 0 . 
F J J ] 1 l ie bl.TiiKf; w i t l i appr o|>r j at r C o n j u n c t i o n s 
J run l o s t . 'jiiJ.',,.. i iii)r.;,(Mi the- I » a i n . 
He f l e d . .n (vT^i. Jie w a s a f r a i d . 
DO n o t g o . k"l c o m e . 
Take a l a m p , . / ; l . . t h e n i g h t i s d a r k . 
I s h a l l n o t go. . A f\C f^.i - 1 ain i n v i t e d . 
.9^:N.C-<1 uty calls us we must obey. 
The purse haf been ] est.'.'1 ?'.'. stolen . 
He remai ned a t homo. . . . T'i .', . .\)o was ill. 
He is very rich...''';, he is not happy. 
There is no doubt. . / c .<• J. the earth is round. 
He tried hard. . . VIMLI did not succeed. 
They left..(^#-^. we returned. 
I shall not go out now..«?':..' it is raining very heavily, 
The train was derai led. /Tt ^'.no one was hurt. 
I believe him. . .^ ""rvs-• ^>® is truthful. 
You will not get the prize. .-'..'.... you deserve. 
Catch me. .11 you can. 
You will never succeed ..jii!. you try. 
long t ime. . 1 J'.*> ^  ijwe last saw him It is a 
-Vf-r-there is life there is hope. 
Walk on. ..^ .*--.''.'. you come to the gate. 
He went. /:^ A'v'.^ \l came. 
. ./0^ .,<. C^VT I am poor, I am not dishonest. 
Come. .-•'.V.iV^ -r . you please. 
He must have passed this way, . . C^. ^ i . . there is no uthei 
road. 
We all know, sin and sorrow go together. 
I don't know. . . .-.'SC-A . .he will be here. 
I am well, .".UU'.<1^ S^ C I do not feel very strong. 
How can he buy it. . . A - S. . . .he has no nioney? 
e not ready, we must go on. 
no 
Fill the blanks willi .if>pr()|>r late Conjunctions 
1. 1 ran fast ^ •'•* • • 3 nn •,- c-M t. ho train. 
2. He f led. *?*.'. ^ . .lie was nlrdjd. 
3. Do not go. 1 conip. 
4. Take a lamp, »I<.^ .L>.W LIIC luqbt is dark. 
5. 1 shall not go. .1u.i.|. . . . I <iiii invited. 
6. .'^O^^'-duty calls us wp must obey. 
7. The purse has been lost......stoJen. 
8. He remained at home. . .v. .\. . . . lie \;as ill. 
9. He is very rich. .'^.\ . .' he is not happy. 
10. There is no doubt.. It^ 'M .tlie earth is round. 
11. He tried hard..!'.'.'.', did not succeed. 
12. They left.'it((.. we returned. 
13. I shall not go out now. .^.^  t v*:' it is raining very heavily. 
14. The tram was derailed. .''^J. I .no one was hurt. 
15. 1 believe him. . X.'t^'i. .he is truthful. 
16. You will not get the prize. .''^ Vrt ... you deserve. 
17. Catch me J^L. . . . you can. 
18. You will never succeed l.^ »^.\.'. you try. 
19. It is a long time. . .K ;v\. .we last saw him. 
20. . . .<»ri. . . there is life there is hope. 
21. Walk on . . . • .""i . . . ycMi (.-HHK' IO I lie cj.ite. 
22. He went. . came. 
2 3 . . . .^(.-LCC M . 1 am poor, I am not d i s h o n e s t . 
24 . Come. . . . 'T\) . . .you p l e a s e . 
25. He must have passed this way, .b i . .'.'V^. there is no other 
road. 
26. We all know, in and sorrow qo together. 
27. I don't know.., will be here. 
28. I am well....... t ^.\. 1 do not feel \ery strong. 
29. How can he buy it. . . .X^.C(.. . he has no money? 
30. ..'Ml., you are not ready, wc must Q O on. 
I7| 
1. 
2. 
3. 
4. 
Fill the blanks with appropriate Conjunctions 
1-ran. fast.../.'........ . 1 missed the train. 
He f led. V-»>j\ . . ho was afraid. 
Do not go.v"; .UiX*! come. 
Take a lamp, 'J', f P.'^'^the n ight i s d a r k . 
5. I s h a l l no t g o . . .h^vV. . . . I am i n v i t e d . 
6. r ' lA^*'^-duty c a l l s us we must obey. 
7. The pur se has been l o s t . . .1 ' . ' . . s t o l e n . 
He remained o t honic . . ' . i,1v V . . .he was i l l , 
He i s very r i c h . . V \->V he i s not happy. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
There is no doubt. V!i'. f-J'Sthe earth is round. 
He tried hard.f..... did not succeed. 
They left.^'^.V . . . we returned. 
I shall not go out now:-ir.Oi>'.v^ it is raining very heavily. 
The train was derai led. \\('>. .no one was hurt. 
I believe him. .% \fc'••;•. he is truthful. 
16. You will not get the prize. 
Catch me. . .C> 
.you deserve. 
you can. 
You will never succeed . .\|.''.'. . you try. 
It is a long time.\-i>'. v .»s . we last saw him. 
. .J" A.. . . there is life there is hope. 
Walk 'on. . .(. I . . . . you come to the gate. 
He went. ^[iV 1,. . l came. 
26, We all know:'.^ /-''. I . sin and sorrow go together. 
27. I don't know. . .\./.'l f./. . . he will be here. 
28 . I am well,.. not feel very strong. 
29. How can he buy it. N;'. t'iA" i 3/.he has no money? 
30. ./vl. you are not ready, we must go on. 
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Complete the following sentences by f i l l i ng in a or an or the as 
may be suitable. 
1. Copper i8....vvCV useful metal. 
2. He is not. . . . .C^ . . . .honourable man. 
3. Honest men speak. . .IKc . . t ruth. 
4 . Benares i s . . . . • h o l y c i t y . 
5. Aladdin had. . . . (\ . . . .wonderful lamp. 
6 . The world i s . . . . .-i~, . . . .happy place. 
7 . He returned a f t e r . . . .hour. 
8. . . TJvX- sun shines brightly. 
9. ..Tike... .Ganga i s . . . a... sacred river. 
1 0 . French i s . • • .easy language. 
11. Rama has come without. . .ClCl... .umbrella. 
12. She is....O-t\ untidy g i r l . 
13. The children found.. . .Q^t .^.. .eyy in the nes t . 
14. I brought... a.... .horse, . . . n^,l.. .ox, and. .buffalo. 
15. Enylish i s . . .fl8?.<^ language of ../A* . . .people of England. 
16. The guide knows... ..way. 
17. Ceylon i s . . . and. 
18. Let us discuss. . . .HV.4.matter seriously. 
19. He i s . . . JW. . .honour to his profession. 
20. . . I^'V-^  French defeated the Germans. 
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Complete the following sentences by filling in a or an or the as 
may be suitable. 
1. Copper is '^  useful metal. 
2. He is not...-^ •••••.honourable man. 
3. Honest men speak. ...'... .truth. 
4 . Benares is v^  .. .holy city . 
S. Aladdin had....-.^  wonderful lamp. 
6 . The world is. . . . i^x ha^py place. 
7. He returned af ter. .. .'v;K . .hour. 
y,. ...'.; sun shines brightly. 
^ Ganga is...' sacred river. 
10. French is...'. easy language. 
11. Rama has cor.e without.. .*.'ii. .. .umbrella. 
12. She is....:." untidy girl. 
13. The children found. ..•>.'».... .e^ y in the nest. 
14. I brought. . < horse, ...'.•.... .ox, and. ..".. .buffalo. 
15. En-^ lish is. .''**.'.^^ . language of ..'.'A.^ ... people of En^jland. 
16. The guide knows way. 
17. Ceylon is. ...''.'.'J ... island. 
18. Let us discuss. ./.'r. .. .matter seriously. 
19. He is....^x:-, .honour to his profession. 
10 V French defeated the Germans. 
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romplete the following sentences by filling in a or an or ^ho 
may be suitable. - — ^^^ *s 
I . Copper i s . 
. .usefu l m e t a l . 
•/. He i s n o t . . . '? ' . ' i :^. . . .honourable man. 
n e s t men speak. . . " ^ C c . t r u t h . J . Hoi 
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4. Benares i s . . i r ' .^ . . . .holy c i t y . 
i,. A ladd in had. . . . C\^ . . .wonderful lamp. 
C. Tne world i s .^^V; .happy p l a c e . 
7. He r e t u r n e d a f t e r . . .<?.'?Z. . . . h o u r . 
8. . . . v.'>-ri-x-i . . sun shines b r i g h t l y . 
9. . .CSr.'vCr-. .Ganga i s . . C c . . . . s a c r e d r i v e r . 
10. French i s . . A 7 i . . .easy l anguage . 
1 1 . Rama has come wi thout . .^.7^. umbre l l a . 
12. She i s . . . .<^ ' / . . . .unt idy g i r l . 
1 3 . The c h i l d r e n found . . . ^ V l . .e^y in the n e s t . 
14. I b r o u g h t . . . . . - ^ . . . . h o r s e , . . . n . . T ^ ox, and. . C^^ b u f f a l o . 
15 . E n g l i s h i s . . . a . . . language of ."."T^Ls^ . people of England, 
16 . The gu ide knows. ...<( .Vf^rway. 
17. Ceylon i s . . . < \ 7 L . . i s l a n d . 
18. Let us d i s c u s s . . : Z i . C . . m a t t e r s e r i o u s l y . 
19. He i s . . ArX^ . .honour to h i s p r o f e s s i o n . 
2 0 . . . i>ftt».5 . F r e n c h defeafcfvl vho r:«r^=.„o 
] 7 i 
In each of the followiny Honlomr;- nupply an auxiliary verb. 
(I.e. is, am, nrr, wi R , wtio, hnp, have etc.) 
1. Bread and milk '"•' hi s only food. 
2. Every boy and girl. . l >'.'.-.'. . ready. 
3. The military.... t''-^ *-. .r-n 3 Ird out. 
4. The wages of sin-.. J»'..'.. .doa th. 
5. Each of the boys. .*: 1 . . ...yi veri n jirjze. 
6. The Chief, with all his men massacred. 
7. There. .. ry'!\<. . .many objections to such a plan. 
8. Neither his father nor his mother.. .u<V 1 .Sw , al ive. 
9. Iron as well as gold i'.S... found in India. 
10. The meeting...»Vi... .chosen a president. 
11. The public. .. i^  v-.\ .requested not to walk on the grass. 
12. The notorious dacoit with his followers......escaped. 
13. Forty yards '*'...a good distance. 
14. Not one of you. . .'••.Ti .. .done his work properly. 
15. Each of the boys. ^  «.>.-.-rewarded. 
16. The chief with his fol lowers.', k. *. present there. 
17. A good man and useful c itir.en ..<.'... .passed away. 
18. "Gulliver's Travels" ....'.'.. .written by swift. 
19. One or the other of those f el lows. . .^  I i .-.'.stolen the watch. 
20. Each of the suspected men... J i .'... .arrested. 
21. The formation of paray rap!)E .. i :.'.... vc ry important. 
22. Not one of these five boys, i"».';..present then. 
23. The jury.. lO.^\ .divided in their opinions. 
24. Five Tupses. i'i fX .an excessive prices for this pen-knife. 
25. The long and the short of the matter. . V .... this. 
26. Rama, as well as his brother; . ' ; ) . i .come. 
27. Which one of these umbrell/»s ... •^. yours? 
28. The cost of all these articles. ..>.'.risen. 
29. To take pay and then not to do work. . i ;'M'idishonest. 
30. Two-thirds of the city. i i'.'.'.in ruins. 
1-76 
In each of the followiny Bonlrnccs nupply an auxiliary verb. 
(i.e. iB, am, arp, WOK, were, hOB, have etc.) 
1. Bread and milk. • • • ' ^^^  • • • • • his only food. 
2. Every boy and girl. . J V i'.l.C; . ready. 
3. The military ... iU(.V. . .cal led out. 
4. The wages of sin.••J\^ ... .death. 
5. Each of the boys. .. COJ^ .. .given a prize. 
6. The Chief* with all his men. .. I. .^K. .massacred. 
7. There. . •U-'i^iNv". .many objections to such a plan. 
8. Neither his father nor his mother. .. .^ JVt-. .alive. 
9. Iron as well as gold. . .^l^i=ff'. . found in India. 
10. The meetin":)... v^ X ... .chosen a president. 
11. The public. . .'O.'^ S^,. .requested not to walk on the grass. 
12. The notorious dacoit with his fol lowers. KVV^; escaped. 
13. Forty yards. . •-V^  •. .a good distance. 
14. Not one of you., .done his work properly. 
15. Each of the boys. .C'-.'^ i. .rewarded. 
16. The chief with his followers. i".\ ,. present there. 
17. A good man and useful citizen./^i)^..passed away. 
18. "Gulliver's Travels". .-*-;;.. .written by swift. 
19. One or the other of those fellows. .'!.''. i .. .stolen the watch. 
20. Each of the suspected men. ..'«".•..'.. .arrested. 
21. The formation of paragraphs. . .\,1'. r\ .very important. 
22. Not one of these five boys. .!v~;.'J .present then. 
23. The jury.-tt^ H^  . .divided in their opinions. 
r 
24. Five rupees, .v*.^  . .an excessive p r i c e s for this pen-knife. 
25. The long and the short of the mat te r . .-ht^". t h i s . 
26. Rama, as well as his brother , i/.' '. '; .come. 
27. Which one of these umbrellias ••' .^.. yours? 
28. The cost of a l l these a r t i c l e s . . . ' ' . . . r i s e n . 
29. To take pay and then not to do work. .'-.'".O. .d i shones t . 
30. Two-thirds of the c i t y . .*. . . . in r u i n s . 
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In each of the following sentcnccB supply an auxiliary verb. 
(i.e. is» am, arc, was, were, has, have etc.) 
1. Bread and milk. . .. K .^. 1 .^. • his only food. 
2. Every boy and girl. . . N^ y . . . ready. 
3. The military AIX.U.. .called out. 
4. The wages of sin.. .S^ .^-j^ .. .death. 
* 
5. Each of the boys. ...'i». ..-given a prize. 
6. The Chief* with all his men...<. .massacred. 
7. There. . rW\<»K\ . .many objections to such a plan. 
8. Neither his father nor his mother. . .'I.v. .. alive. 
9. Iron as well as gold, found in India. 
10. The ineetiny.. .C^,v*-... .. chosen a president. 
•t 
1 1 . The p u b l i c . . . .^\ . . . r eques ted not to walk on t h e g r a s s . 
1 2 . The notor ious d a c o i t wi th h i s f o l l o w e r s . . .^-V's^scaped. 
1 3 . Forty yards. ?'*-V'r\C-,a good d i s t a n c e . 
1 4 . Not one of you. ^N^^N"^. .done h i s work p r o p e r l y . 
1 5 . Each of the boys. V; t^ V.^  .rewarded. 
16 . The ch ie f with h i s fo l lowers . kOl c_present t h e r e . 
17 . A good man and u s e f u l c i t i z e n . " j ' i . . . . .passed away. 
18 . "Gul l iver ' s T r a v e l s " . > ^ . . . w r i t t e n by s w i f t . 
1 9 . One or the other of t h o s e fe l lows . '>V.V^Wstolen the %fatch. 
20 . Each of the suspected men. fV-.S^ . . . . a r r e s t e d . 
2 1 . The formation of paragraphs. . .VvfV^.t,very important . 
2 2 . Not one of these f i v e b o y s : ;^ t».U . .present t h e n . 
2 3 . The jury. .OJ\.C-..-.divided i n t h e i r o p i n i o n s . 
2 4 . Five rupees . .vVf^i^^n e x c e s s i v e p r i c e s for t h i s p e n - k n i f e . 
t 
2 5 . The long and the short of the m a t t e r . . V ^ . . . t h i s . 
26 . Rama, as we l l as h i s b r o t h e r . Vv->:\ .come. 
2 7 . Which One of these umbreHasi'i •. .^.yours? 
2 8 . The c o s t of a l l t h e s e eu:ticles."3 .*':V.risen. 
2 9 . To t a k e pay and then not t o do work. ^i^... . d i s h o n e s t . 
3 0 . Two-thirds of the c i t y . .Vj.'><;in r u i n s . 
i7a 
Change t h e fo l lowing sentences i n t o t h e P a s s i v e Forms. 
(Omit the agent where p o s s i b l e ) 
1. Brutus s t a b b e d Caesar . 
2 . The p e o p l e w i l l make him k i n g . 
3 . Who t a u g h t you grammer? 
4 . The k i n g gave him a reward. 
5. One s h o u l d keep o n e ' s p romi se s . 
' •- '^^' ( \ ' ' • ' . . , ^ . , . , , . , . ^ 
6. Give the order. 
7. His behaviour vexes me sometimes. 
8. It is time to shut up the shop. 
9. The audience loudly cheered th^ Mayor's speech. 
12. 1 bought the baby a doll. 
13. He invited me to his house yest^erday. 
14. They enjoy bathing. ^ 
15. I opened the door. 
1^ -^  I op^.,.( ,^  ^  
\ V 
nq 
16. I read the book long ago. 
17. The teacher appointed him monitor. 
18. He taught me to read English. 
19. One expects better behaviour from a student.! 
20. All desire wealth and some acquire it. 
21. We expect good news. 
22. They propose to build a dam for irrigation purposes. 
/' clem ^(y\. h\LK^^ aiiYi-, ^ juipouj i i V?ulU Uj ctkxjr\'P-^'^l>u-^'^' 
23. I offered him a chair. 
24. They have pulled down the old house. 
25. Shall I ever forget those happy days? 
26. We must listen to his words. 
27. They found him guilty of murder. 
28. Somebody has put out the light. 
/K. . luj tjt- Ur,(, VJ.o,\ t^u.-* 0U+ bM .5,<9/)i/ bor.U-
29. 1 saw him opening the box. 
30. He ordered the police to pursue the theif. 
(00 
-^puiice /s (^ ifu'ucl .»^ VJ(-<^ «suc :t>a ^'^tuU hu nun 
Change the following SGnlences into the Passive F o m s . 
(Omit the agent where possible) 
2. The people will make him king> 
3. Who taught you grammer? ^ ^ 
4. The king gave him a reward. 
5. One should keep one's promises. 
£^ V\C ^ K & ulA V^^^ V;^  a nC • .*. '^^ i P \o 'V- v\ S.- s . 
6. Give the order. 1 
7. His behaviour vexes me sometimes. 
8. It is time to shut up the shop. 
9. The audience loudly cheered the Mayor's speech. 
12. 1 bought the baby a doll. ^ 
13. He invited me to his house yesterday. 
14. They enjoy Bathing, v 
15. I openedr the door. ^ 
1/ 
IS* 
16. I read the book long ago. 
nVtc J^^ok loKj o^ -^i .«^ 1.-. •• V.-.*.-,-: K. ^<,c. 
17. The teacher appointed him monitor. 
18. He taught me to read English. 
19. One expects better behaviour from a students 
20. All desire wealth and some acquire it. 
21. We expect good news. 
22. They propose to build a dam for irrigation purposes. 
23. I offered him a chair. ^ 
24. They have pulled down the old house. 
25. Shall 1 ever forget those happy days? 
- ^ i C W«}3]3a r » ^ - ] ^ '- ' '^ ' > 'f . . - > . ! „ > ' . 
26. We must l i s t e n t o h i s words . 
V 
27. They found him guilty of murder. 
"^ \ct| .IHHIC^ >«c ^^jlK' ^Y »''i| 0/^  •'>u-, .-^ c^  . 
28. Somebody has put out the light. 
29. I saw him opening the box. 
i <s^cv\fir\^ Kf boy (vi, ; " , • . . , „ , 
30. He ordered the p o l i c e t o pursue the t h e i f . 
182. 
h 
Change the following ecntcnccs into the Paselve Forma. 
(Omit the agent where possibJe) 
1. Brutus stabbed Caesar. 
2. The people will make him king. 
3. Who taught you grammer? 
4. The king gave him a reward. , 
5. One F1 T keep one's promises. ^-^ 
6. r •'"-r. 
7. llir. b-vi- '•-Mir vexes me sometimes. 
8 . I t i s t ime t o s h u t up t h e shop. 
•., o ?ivi^-.ice l o u d l y cheered the Mayor's s p e e c h . 
12 . 1 bought t h e baby a d o l l . 
1 3 . He i n v i t e d me t o h i s house ' ye s t e rday . ^ ^ 
14. They enjoy b a t h i n g . ) /J U\'»M • 
15 . 1 opened the door . 
P ^ * H(-0'> v^sc.C c^,,c.cA \^^ . . , , r . 
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16 . I read the book long ago . • A . / z V l <' 
17. The teacher appointed him monitor. , j , ' 
/ / . - ; / /• - >.'< >^  ''^'' A-y .//'^M••/-^• 
18. He taught me t o read Eng l i sh . / . / y / ' 
19. One expects better behaviour from a student.: -
20. Ail desire wealth and some acquire it. Oi 
21. We expect good news. , 4 '' i <r ^ i ''' ^ (i'f / C-^ ' 
22 . They propose t o b u i l d a dam for i r r i g a t i o n purposes . , , 
T o f f p r o f i h im A r - h a i i - . -^ 23 . I f fered i  a c i r . 
24 . They have pul led down the o ld house 
?5. Shal l I ever f o r g e t t h o s e happy days? . . / / ^ ^ 
^^.' /^jy^. c(^y^ '"•(' •>•'• •(^-^/'•-'-^^/jy'^ 
!6. We must listen/to his words. 
27. They found him guilty of murder. I t / r i 
28. Somebody has put out the light. . . 1 (\ 
^ ^ 29. I saw him opening the box. v ^ - - (^ ^ 
the police to pursue the theif. ^ I 
< r r A J 
30. He ordered  o l 
Report the following in Indirect Speech 
1. Ajay said, "I am very busy now." 
2. He said, "I am unwell." 
\ r - - I ^ M '^ ' ' ^ • 
3. He said, "My master is writing letters." , • 
\ \ r , ,^i •) -^ .\\C\' ,' I , ' ' * 
4. He s a i d , " I have passed t h e e x a m i n t i o n . " / 
\Vc .^-^ \Ui' t'" ^ -' \ • " -^' V—^-^^-^^^-
5. He said, "The horse died in the night." . 
I > 
v-^  
He sa id t o me, "I d o n ' t b e l i e v e you." 
I s a i d t o him, "I d o n ' t b e l i e v e you." 
, ! ., ' / ' '^1. 
\ 
8. He says, "I am glad to be here this evening." 
Itj 
>" 
A'> 
{ 
V ^ ^'' 
'J 9. He said to me, "What are you doiny?" 
10. "Where do you live?" asked the stranger. 
11. The policeman said to us, "Where are you yoing?" 
12. He said, "Will you listen to such a man?" 
13. Rama said to Arjun, "Go away". 
^;; . ,^„ «c^f i .A- , /^ - i ' ' - ^ ' - ' •'-••••J 
14. He said to him, "Please wait here till I return." 
15. "Call the first witness," said the judge. 
C^U.-^ K :'>ox^ Xl^< Zal[ ,t.'^' \'^^'-\ Lo-L-^ vas 
16 . He B a i d / ' B e q u i e t and l i s t e n t o my w o r d s . 
He s a i d t o me, "I have o f t en t o l d YOU n o t t o p l a y w i t h f i r e . " 
"You have a l l done very badly I" r emarked t h e t e a c h e r . 
n k ^ Co d tf A Kc«P^ ^ H a d K"<'^ ^ 1 1V - y ^ f W ' ^';) u vyiA )j b e A.:] U . 
"What do you want?" he s a i d t o h e r . 
2 0 . "Are you coming home With me?" he a s k e d . 
2 1 . The poor man exclaimecl, "Wi l l none of you h e l p me?" 
"ilir i '^^ .^ ua^v-;a^>l[ir >'>:'•'."• • c I-A; • j Kc \.r ,,,-
I " ' J 
22. "Don't you know the way home?" asked I. 
23. The young sparrow said, "Mother, what is that queer object." 
" I k ^ c u r j isplvCJ-C ^ i d "Kiat ^-^CIH:"-. I H / J L I ^ K ' ^ \ r 4 0.U(:c\C.(^u-oi' 
2 4 . " S i t down, b o y s , " s a i d t h e t e a c h e r . 
25. The teacher said to him, "Do not read so fast." 
'Jkc -ICc.ct'UA iolclhirr^ "'\h:itck lu-l -\ccx^ /^. I c u / . 
26 . He s a i d t o me, "Wait u n t i l I come." 
VlUcic i UK'Hr4 U""<.it vviviil ^' '-^ n>M-
27. "Hurry up," he said to his servant, "do not waste time." 
He '\o\c\ KU/se^vctni '(k'-d^Or./\c-l (, CCJIX'time -
2 8 . "What a s t u p i d fe l low you aref' he a n g r i l y r emarked . 
'J 0 ' ' 
29 . He s a i d , "My God I 1 am r u i n e d . " 
UA, ,.^~*'n-Mvr..i o\V| K' > '• \ • n: 
\U 
Report t h e f o l l o w i n g in Indirect Speech 
I . A jay s a i d , "I am ve ry busy now." 
.2. He s a i d , "I am u n w e l l . " 
3 . He s a i d , "My m a s t e r i s w r i t i n g l e t t e r s . " . 
4 . He s a i d , "I have p a s s e d t h e examin t ion . " -^ 
5 . He Sa id , "The h o r s e d i e d i n t h e n i g h t . " 
6 . He sa id to me, "I d o n ' t b e l i e v e you," n 0 
7 . I s a i d t o him, " I d o n ' t b e l i e v e you." 
8 . He s ays , "I am g l a d t o be h e r e t h i s e v e n i n g . " 
9 . He s a i d to me, "What a r e you doinyi 
1 0 . "Where do you l i v e ? " asked t h e s t r a n g e r . 
I I . The policeman s a i d t o u s , "Where a r e you y o i n g ? " 
1 2 . He said", "Will you l i s t e n t o such a man?" / / 
1 3 . Rama s a i d t o Ar jun , "Go away". 
j^ (Avv> 0 s k : r i \ p^^Y'^' /• - .")' " ' ' ' I 
1 4 . He s a i d t o him, " P l e a s e w a i t h e r e t i l l I r e t u r n . " 
1 5 . "Ca l l the f i r s t w i t n e s s , " s a i d t h e judge . 
187 - ^ 
'^'\- AW^\ • ) (%;. . ' j f ^ ' H -K" »> -^ U - ^ ' - ^ -I ^^ '^^  
?" ^ ' 
. - . . . ' V )-(-' v]>^''y. 
16 . He s a i d / * B e q u i e t and l i s t e n t o my w o r d s . " 
17. He s a i d t o me, "I have o f t e n t o l d you n o t t o play with f i r e . " 
U /C^Ui-^' V^i Lc ^ ^ ' ^ H,^^ ' < - 0 ^ '^^-^ -v^^ '^^ J^Mrj 
18. "You have all done very badly!" remarked the teacher. 
19. "What do you want?" he said to her. Q Q ^ 
j4^ /^^^-J -l^J ^l-A '^(^ec ^ ^ v^< '^^  ^ 
2 0 . "Are you coming,home with me?" he a s k e d . . . 
2 1 . The poor man exc la imed , "Will none of you h e l p me?" 
2 2 . " D o n ' t you know t h e way home?" asked I . -^c v^  ir> -T\N'V^^ . 
^"^ (J \ 
2 3 . The young spar row s a i d , "Mother, what i s t h a t quee r o b j e c t . " •_ 
2 4 . " S i t down, b o y s , " s a i d the t e a c h e r . <-(v^j<_t_x « () ^ 4 - / 
2 5 . The t e a c h e r s a i d t o him^ "Do not read so f a s t . " t_^ 
26 . He s a i d t o me^ "Wait u n t i l I come." 
27 . "Hurry u p , " he s a i d t o h i s s e r v a n t , "do no t w a s t e t i m e . " 
2 8 . "What a s t u p i d fe l low you arei" he a n g r i l y r em arked . ^A'v.'-O.' 
29 . He s a i d , "My God! I am r u i n e d . " . v u ^ ] . ( ^ j^elC^o 
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Report the following in indirect Speech 
2. He said, "I am unwell." - ^ 
1. Ajay said, "I a«^  very busy now. 
/ 
aid# "I am unwell." 
3. He Baid» "My master is writing l e t t e r s . " f--'( A/I I r j 
4. He said/ "I have passed the examintion." . 
5. He said, "The horse died in the night." • » 
6. He said to me, "1 don't believe you e sai  t  e, ' l ' t elxe e u," , h\^ €^0 ^ V(V^A 
I said to him, "I don't believe you." , 
ng . " , yy ^  8. He says, "I am glad to be here th is eveni ", ^"^/•/ >
1 1( 
9. He said to me, "What are you doiny?'^  
10. "Where do you live?" asked the stranger. 
11. The policeman said to us, "Where are you >joing?" 
12. He said, "Will you listen to such a man?" £^ 
tic c,^u .//-•rv-v->-(.^( p^ •^'''^'•'^ n^t'M 
13. Reuna said to Arjun, "Go away". 1 
14. He said to him, "Please wait here till I return." . A^"^' (j'M T-*-
15. "Call the first witness," said the judge. 
/A c'>// ^ ^ /^o ^ / Z^./ ...v/'^ j^ 
larked t h e t e a c h e r . '^  
16 . He sa id / ' 'Be q u i e t and l i s t e n t o my w o r d s . " 
1 7 . He sa id t o me, " I have o f t e n t o l d you n o t t o p l a y w i t h f i r e . " 
V\C \r\(Jl ^^- ^^^'^ >^^  ^"'-^  'H*'*'' '^ ' 
1 8 . "You have a l l done ve ry b a d l y ! " rem i 
" Ike lcctchr\ >"•, enu>>,'<•• <4 U''.',(•• , nU ol, vui.i f^ f>kvr ^'^Vl ^"^vu • 
1 9 . "What do you w a n t ? " he s a i d t o h e r . 
2 0 . "Are you coming home w i t h me?" he a sked . 
2 1 . The poor man e x c l a i m e d , "Wi l l none of you h e l p me?" 
'i^vjc p^f'6 >r\r(U fe'' '-fiw (^  n-n* (.ocu^n ^^ui h o p A.^  luiUlcb »v: •> 
2 2 . "Don' t you know t h e way home?" asked I . 
2 3 . The young spar row s a i d , "Mother, what i s t h a t q u e e r o b j e c t . " 
"ikc M *^-''^ '! 'ofjotuu' U'rl ii^T.- (J:- ...oil-) iLf.t" tv^L-.'' toa'^i lU tvtitt^ 
2 4 . " S i t down, b o y s , " s a i d t h e t e a c h e r . ^t!'*'* 
2 5 . The t e a c h e r s a i d t o him^ "Do not read so f a s t , " 
2 6 . He s a i d t o me, "Wait u n t i l I come." 
27 . "Hurry u p , " he s a i d t o h i s s e r v a n t , "do no t w a s t e t i m e . " 
\\< Uiri \a\ Sr-iv^-c'- t^ .'. K, -,- , .. ji r5,-s(. •• ,,v, ^.U 0 .^ n^-^ ^ 
2 8 . "What a s t u p i d f e l l o w you aref' he a n g r i l y r e m a r k e d . 
2 9 . He s a i d , "My God I I am r u i n e d . " 
f^lo 
APPENDIX 
DICTi^ TION 
A TALE OF VILLAGE 
Koko Village, Niger ia 
Mr. Sunday Nana, h is wife and four small chi ldren l ive 
in Koko Village/ N ige r i a . The villai^e i s liKe any other African 
v i l lage-pic tureque , colourful and noisy. The Nana family's 
house, too, i s the same as a l l the other houses in the v i l l age , 
with mud walls and a rus t ing corrugated i ron roof, and with 
children and chickens sharing the compound. 
There i s one difference, however. Outside Mr. Nana's 
front door are t h r ee large empty metals drums, the br ight red 
paint now flaking away, but the skull and crossbones symbol 
c lear ly v i s ib le on each. And in a clearing 20 0m away from the 
v i l l age , next to a stream tha t the v i l l age r s ge t t h e i r drinking 
water from, i s an enormous pyramid of i d e n t i c a l drums, reaching 
to the sky. Some of them are badly corroded, t h e i r slimy 
contents of var ious colours-'arey, dark ^green, b r i g h t orange, 
etc-leaking out , down, on to the baked African ea r th and into 
the stream. Some have f a l l en down and r o l l e d - o r been rol led by 
playful ch i ld ren - in to the bush. Some are smoking in the midday 
heat . Some are swel l ing , as if their contents are bursting to 
get out. Some have a l ready burst . 
"They came on a Wednesday," said Sunday, "Many, many big 
l o r r i e s . They took a l l day unloading them. No-one t o l d us what 
was in them. They gave the Chief a brown paper bag - I saw him 
smiling as the l o r r i e s drove away. This was f ive years ago. 
Then three months ago, one of the b r i g h t e s t boys in the 
v i l l age - Thomas Agonyo - s tar ted universi ty in Lagos. He came 
home one weekend with a new Chemistry book, and spent a l l day 
looking at the drums and writing things down and ta lk ing to 
himself and shaking h i s head. We a l l thought he had gone mad. 
Then he called a meeting of the vi l lagers and t o ld us that the 
/9l 
drums contained poisonous chertiicals. He said they had come from 
Italy. But I don't know where that is. Is it in Europe?" 
Mr. Sunday Nana stopped, frowning, a troubled look on 
his face. "In the last five years, 13 people have died in this 
village, my own elder brother one of them. They have been in 
pain, terrible pain. We have never seen deaths like that 
before. Lots of our children are sick. We have asked the 
Government to take the drums away, but they do nothing. We have 
written to Italy, but they do nothing. The Chief says we should 
move our houses to another place. But we have no money to buy 
land. We have no choice. We have to stay here. And they"-
pointing to the mountain of death in the clearing - "are our 
neighbours. " 
Ponnimanthuri Village, India 
"I can remember the time," she said wistfully, "when all 
the fields around this village were green and the harvests 
good." Her outstretched arm described a complete circle as she 
stood in the r.orning sun. "Then they built those monsters, 
those tanneries, those "Her voice sppluttered in anger as 
she shook her fist at a collection of ominous-looking black 
building on the horizon, covered in a lov.'-lying shroud of thick 
black smoke. "They said that factories need leather to make 
shoes, handbags and clothes. They said our menfolk would get 
3obs. They said we would all become rich." 
We stood silent, each thinking our own thoughts. Yes, 
they told you all that. But there is so much they didn't tell 
you. They didn't tell you that to change animal skins into 
leather - which they call tanning-uses as many as 250 different 
chemicals, including heavy metals such as cadmium, arsenic and 
chromium. They didn't tell you that these chemicals axe 
discharged into the environment from those chimney stacks amd 
fall to earth for miles around, pollutin<^ the earth below. They 
didn't tell you that this would poison your fields, so that 
nothing will grow. 
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